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EXECUTIVE SUMMARY

- Uniting Mescalero Students and -
- Reservation Employment -
QNP :

Mescalero Employment Courdinaion Program

This report is designed to recommend a strategy to unite students who have attained post-
secondary degrees with on-reservation employment through the

creation of a Mescalero Employment Coordination Program.

Braln Dram at Mescalero
Tnbal members do not retum to th

The Mescalero Apache Tribe faces the issue of Brain Drain, a problem common to

many tribes and communities.
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The Mescalero Apache have many resources available to combat the problem of
Brain Drain. The tribal government has plentiful financial resources, a community
services committee to focus on community concemns, and as a culture emphasizes
education as demonstrated by the building of a new K-12 school. The Education
Department is responsible for managing the $800,000 yearly budget for scholarships,
educational trips, and loans. The successful tribal enterprises provide numerous
opportunities for employment, many of which have had to be filled with qualified
applicants from off-reservation. Students curmrently attend 31 post-secondary
institutions. - The institutions with the most Mescalero students enrolled (ENMU-
Ruidoso, NMSU-Alamgagordo, NMSU-Main Campus) are interested in establishing

outreach programs and extended studies. Many grants, programs, and models exist
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The development of a program to link resources and capture student talent has great

potential for impact.

The creation of the Mescalero Employment Coordination Program would be

advantageous to students and-the tribe as a whole.



"+ Mescalero Employment -
 Coordination Program
Goals

- 1. Link Students to Jobs through 5 Initiatives
2. Maximize Resources with Coordmated Effort
. 3. Centralize Job Information

. 4, Orgamze Commumcatlon

=5, Strengthen Partnershlps

Actas Serv1ce Orgamzatlon




"' MECP Tasks cont.

@ Alumni Network & Big Siblings -

-%Meet with college students on individual basis

& Create profiles of students

.“ Maintain contact with students via ema11

“Meet with tnbal enterpnses

'L‘rJob Database -

"—Resume Database

‘@Native Hiring Preference
'_':.'—Promote Student: Hiring-~ -
o s-.-to Tnba] Jo R

. _Mesca]ero Employment
Coordmatlon Pro gram -




The success of the MECP would be possible with the cooperation of those responsible
for the existing resources. The following slides outline action plans that each “branch” of
the project would undertake in conjunction with the MECP. Each branch would see

benefits from cooperation with the MECP.

. Sécure_ Support and_.-I_-Iire_: Staff

* Design Traﬁspbrt_ation-Program
12 " Plan ‘IntefnShibs"and Mentorships -

-Datab'asg.fci_'r Government Jobs : -




MECP Workmo w1th Educatlon Dept

. LAIVERSITIFS &
*enn LBITHAY

-j*l'"Develop Funding to Include Service Requirement _
.' Database, Meenngs & Calls to Track Students
. Create Alumni Network .

N Lmk Student F1nanc1a] Support w1th Social Support

* BENEFITS to Education Dept.©

UNI\ ERMTI




MECP Working with Enterprises

+ Plan Internships and Mentorships
; Train Future Employées‘
. Job Database and Resume Database -

._- Recruu: Native Graduates for Reservation Jobs

BENEFITS to Enterpnses




MECP Workmg with Umversntles & Programs-

....--—mrn-o-.,..

K Partner for Bndcre Programs - N
'I° Partner for Extended Studles Prourams

.5- Summer Intemshlps for Credrt '

» Commumcatlon and Student TI&C]\.II]“ . o

‘ 'BENEFITS to Umversmes & Program .

UNIVERSITIES & ™Y -
ROGRAN




MECP'WOrking with Students

JRTTLLL ) 1 LTI

GOYVERMMENT

_ * » Participate in Programming

'_ i -_-' Communicate with MECP..- -
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Like many Native American reservations, the Mescalero Apache Reservation is
experiencing brain drain, Students increasingly seek technical, vocational, and
university degrees off the reservation after graduation from local high schools. Instead of
returning to the Mescalero Apache Reservation for employment upon cornpletion of these
degrees, they find employment off-reservation. The tribe loses the student talent it has
worked to foster. Students lose the support networks and comfort of living in proximity

to their families and community.

" Brain Drain at Mescalero: -~ .+ .
Tribal members do not return’to the -
" reservation for employment after * -

“completing technical or formal .. - -

- = university programs. -

There are several reasons that graduates do not return to the reservation: lack of
awareness of existing job opportunities, a misconception that on-reservation jobs are low-
paying and dead-end, a feeling of dissociation from the tribe and tribal culture after living
off-reservation, or a belief that the tribe does not need or want their newly acquired
expertise and education. Contrary to these beliefs, the Mescalero Apache Reservation

has high-paying job and many opportunities. Only about 6 % of those tribal members 25

11



RIGHT Reasons to Return

WRONG Reasons Not to Return

Unaware of Jobs Aware of M;iny Diverse Jobs

Misconception about Job Benefits Career Advancement Opportunitics

Maintain Connection with Tribe & Culture

-Lost Connection with Tribe & Culwure

Tribe Needs & Wants Studenls to Return

‘Tribe Does Not Need Students 1o Return

years or older who are living on the reservation hold a Bachelor’s degree. Yet, there are
more jobs on the reservation requiring degree-holding employees. Non-native employees
have had to be employed on-reservation instead. Degree-holding tribal members have

found employment elsewhere.

Jobs of On-Reservation Tribal Members
(1998 Census)
Tribal Members Employed:
Tribal Members Employed by federal. state, or local government:
Tribal Members Employed by local government:
Tribal Members with executive, administrative, or managerial occupations:

“Tribal Members living on-Reservation with a Bachelors Degree:
* Tribal Members living on-Reservation with GED or similar: .
_ 173 of Inn of the Mountain God Employees are Tribal Members..

Communities often experience brain drain when economic development does
not exist. However, the Mescalero Apache Reservation has numerous thriving tribal
enterprises. With resources to encourage students to return and a commitment to
education, tHcy can implement a strategy that will foster student return.

The need for an effective strategy to eliminate brain drain has never been as
crucial as now. More Mescalero Apache youth are completing high school and college,

finishing with new knowledge and skills from which the community could benefit.

12



Currently, 120 Mescalero Apache students are pursuing post-secondary degrees, with 280
high school students graduating and likely seeking post-secondary options within the next
four years as well. Furthermore, 44% of the on-reservation population is under the age of
18; the need for this type program development is critical to future retention of student

talent and tribal members.

Where Are Mescalero Students?

Students Enrolled in College: 120
Estimated in next 4 years: 280

“# of Universities & Colleges Attending: 31 -

Top 3 Schools Attending:

Students at ENMU-Ruidoso:
NMSU-Alamagordo:
NMSU-Las Cruces:

D Binincss & Accaunting
B Undecded
OMedicl Sckeocer *
DEdusuing
B Biciogy & Animal Sciences

El5acial Woik & Prycholory

DWekdirg. Construction, Auro Repalr. Carpeniry
DAm
B Cnminal Juslce
I Culioary An
O Archileqwure
O Commeickegy
TESL & Muth
H Fire Sclence
B Geology
W Hosphiadiny/Towritm

H Museum Sidisy
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f GOALS |

Goals must be established for a strategy to unite student talent with reservation
employment opportunities and counteract brain drain. Then all community members
understand the aim of the program and their roles. The following list of recommended
goals takes into consideration the needs and concerns of students, tribal council,

community members, enterprises, and schools.

Goals for a Strategy to End Brain Drain -

1. Link Students to Jobs .with Programs -
-2. Identify and Maximize All Resources. |
) 3 Create Awareness of Job Opportunities

. 4, Foster Communication and Commitment

Link Students to Jobs with Programs: The primary goal would be to create an efficient
way to link students to jobs. This requires initiatives and coordination to ease transitions
and maintain the connection between tribe and student at every point along the way. One
can think of this goal as attempting to create a “seamless system.” A student would

follow along the path of educational degree attainment to a reservation employment with



the consistent support of the tribe. Social support, academic support, and financial

support would be linked through coordinated initiatives.

The Seamless System:

Smooth Transitions Along Each Step

. | Seccondary Education

~a

BN SE NN NS ERESEEEREEEEFEEE,

- § On-teservation Employment )

Maximize Resources: The second goal for the strategy is to maximize all resources
available to the tribe. These resources are financial, institutional, and programmatic.
Resources that the tribe can hamess to enable the strategy can be from on-reservation
sources or off-reservation sources. A wealth of student—oricntcd programs, funding, and
applicable models exist; it is merely a matter of identifying which programs are most
relevant. These programs would address the transition to college, time in college
(including summer opportunities on-reservation), and the transition to work with methods

to continue ties to the community.
Job Awareness: A strategy to eliminate brain drain obviously must focus on creating

awareness of job opportunities on the reservation. Brain drain often occurs when there is

a lack of awareness of jobs and a misconception about job opportunities; thus, a

15



centralized location for finding information about jobs must exist. Mescalero Apache has
job opportunities. An interested applicant or student approaching the end of his degree-
attainment will turn to a readily available source of information and job postings. Many
such listings exist on the web. Thus, the Mescalero Apache tribe must be prepared to
compete with these easily accessible opportunities and have their own easily accessible,

updated database.

Communication: Lastly, the strategy must involve communication with all community
members. All community members must know about the strategy and all of the
component initiatives to encourage students to return. Communication should also
involve specifying 1) the involvement level of all players that is necessary for a
successful program and 2) the potential benefits to all players. The strategy should have
mechanisms and specific action plans to encourage commitment of tribal government,
tribal enterprises, community members, and most importantly students. In addition,

commitment from partners, such as universities and funds can also be built into the

strategy.

16



ANALYSIS: DESIGNING THE MESCALERO EMPLOYMENT COORDINATION

PROGRAM

An assessment of the goals, needs, and resources of the Mescalero Apache Tribe
supports the recommendation of the creation of a new program. This new body--the
Mescalero Employment Coordination Program—would be given responsibility for the
implementation of the strategy to unite Mescalero Apache students with reservation

employment.

WHY ANMECP? THE RESOURCE ASSESSMENT

{ UNIVERSITIES &
> PROGRAMS

" TRIBAL .-
. ‘ENTERPRISES

The Mescalero Employment Coordination Program would unite the four main
areas of resources available to the Tribe with its fifth resource that the tribe aims to keep
on the reservation—its students. Through the MECP, all of the Tribe's resources would
be maximized as could not be accomplished by any of the component resource areas, or

“branches.” The MECP’s focus on linking and coordinating would enable the MECP to

17



serve the students, all branches, and the community as a whole. To fully understand the
MECP’s function as a service organization and “resource-linker,” an explanation of the
resource assessment follows.

The resource assessment found that the Mescalero Apache have plentiful
resources available to combat brain drain. These financial, institutional, and
programmatic resources fall under the categories of tribal government, education

department, tribal enterprises, and universities and programs.

* EXISTING RESOURCES TO LINK AND MAXIMIZE -

%

i - EDUCATION TRIBAL UNIVERSITIES &
. GOVERNMENT | DEPARTMENT |ENTERPRISES | ' PROGRAMS . .

'anncml Rcsourcm * | Director and Siall | Thriving - .| Swdents Earnllcd nl3l

Educanon Emph:ms * | Education Budget Many'Jubs . Institutions * -

Interesied in Partnership

.Educnuon Funding . Scholar‘ihip Aid- Jobs at Various Level
U : - Exmmn Modn:l:. -

'Cornrnumty Sc.rv:c:.s" Acndcnuc Coun::.lmg

Comm:llu.. Tl Fund:ng Opponunmcs

CD[[LEL Commumcahon e

Employ. Most Tribal 2
an:mbcrs o Goal to ll.i_.Slu_d-.nlL'; :

Tribal Government: The tribal government has great financial resources due to
successful economic development ventures on the reservation and a 1960s land claims
judgement fund. The tribal government has historically been dedicated to programs that
emphasize education and has utilized funding to build the educational facilities available

on the reservation. Currently, a state-of-the-art kindergarten through 12™ grade facility is

18



being built with plans to be open for the 2002 school year. Furthermore, the present
structure of the tribal government allows for the allocation of funding to education with
the responsibility for educational initiatives to fall under the Tribal Community Services
Committee.

The tribal government also employs more tribal members than any other
institution or organization on the reservation. The local govermment employs 52% of the
Mescalero Apache on-reservation workforce in approximately 500 jobs. These jobs
continue to need to be filled by tribal members who have degrees and knc;wledge of a

range of educational disciplines.

Education Department: The Mescalero Tribal Education Department supports tribal
students in all levels of education. Most of the job tasks of the department involve
maintaining records about students and funding programs, applying for and facilitating
funding, and communicating with schools, students, and parents. The Education
Department applies yearly for its allocation of monies from the tribe, which funds the
higher education scholarship program. This year’s budget was $800,000. The funding

for post-secondary students includes scholarship aid, loans, and educational trips.

Enterprises: There are many thriving tribal enterprises, offering a diverse range of
employment opportunities on the reservation. The enterprises include a casino, inn, golf
course, ski mountain, saw mill, metal fab plant, forestry, ranch, and newly acquired
telecommunications company. Jobs exist at various levels and for those with high
school, two-year, four-year, professional, and graduate degrees. Currently, non-tribal

members fill many positions (especially the upper-level jobs).

College and University Partners: Partnership possibilities with universities, colleges,

and funding programs offer an extemal resource that has only begun to be tapped by a

19



few programs run through the Educational Department. Students attend thirty-one post-
secondary institutions in New Mexico and throughout the United States. The majority of
the students attend in-state schools, and the Mescalero Apache has built a working
relationship with the three institutions that most Mescalero students attend. Eastern New
Mexico University-Ruidoso, New Mexico State University-Alamagordo, and New
Mexico State-Main Campus expressed their interest in partnering to implement a strategy
to eliminate brain drain. Outreach programs and internship-for-credit programs would
be established. In addition, there are many grants available and existing models that can

be utilized to enable the tribal strategy. The opportunities are endless.

MECP: With so many opportunities and resources available for utilization, it is
necessary to charge one body with the responsibility of the anti-brain drain strategy and
linking these resources. The other braﬁches are currently over-taxed with their present
responsibilities. Furthermore, the concern with using an already-existing program to run
this new program is that it will not be viewed as a linking body. It is critical that the
MECP serves as a coordinator and service organization for the existing branches who
also all play an active role in fighting brain drain. The success of this project is crucial
to the availability of a tribal member workforce and leadership on the reservation in the
future; it should be the foremost focus of the body responsible for it. The initiatives to

end brain drain cannot afford to be overlooked due to time or staffing constraints.

20



WHAT WILL THEII\'IECP DO?

The Mescalero Employment Coordination Program will have the responsibility of
coordinating and implementing the initiatives to accomplish the goals of the tribal
strategy to alleviate brain drain. The MECP goals can be adopted from the broad goals

of the strategy to specific goals on which this body will take action.

A Stcatery to End Brain Drain -

I.I-Linkléludcn‘ts to Jobs with Progrnms

2 Ildcﬁlufy and Maximize All Resources

3 Create Awareness of Job Opportunities -

4 Foster Communication and Commitment .~~~ Mescalero Emp]oyment
B Coordmatlon Procram

Goals

1. Link Students to Jobs wilh 5 Initiéuives
2 Maximize Resources with Coordlnallon -
3. Centralize Job Information co
.-4. Organize Communication
5 Strengthen Parlnershlps o

: 6. -Act as Servi e;Orgamzali_on DRI

The MECP will link students to jobs through the implementation of five concrete
initiatives, which are described below. The MECP will be able to most effectively
maximize the resources because it is a body with the mission of linking resources. The
specific programs that the MECP will institute have been carefully chosen to ensure that

they will be the most effective use of tribal financial and human resources. Furthermore,
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the coordination of the efforts of all those bodies that could be fostering student return
will lead to the maximization of those efforts.

The goal of the general strategy to create job awareness can be made a reality
with the MECP’s third goal to centralize job information. With its responsibility to be
the clearinghouse for want ads and job openings, applicants and employers will have a
single, easily accessible place to find information about reservation jobs.

Communication with the community about this program and among the branches
will also be the responsibility of the MECP. Also, communication with the students to
link them with jobs will be an essential role of the MECP. The MECP will also aim to
strengthen partnerships through programs, dialogue with universities, colleges, and
enterprises. Its work coordinating the branches can involve facilitation of partnerships
between branches.

Lastly, the goal of the MECP is to serve the community. It will not replace
existing offices; it will not be hiring or firing. It will be resource for tribal members, and
for the tribal government, education department, tribal enterprises, and most importantly

the students. Through the coordinated efforts that it leads, it benefits all those it serves.
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| Mescalero Employment
. Coordmatlon Program
e Inmanves

L. Create MECP and Hire Staff

{:2. Design Transportation Program’

-3, Implement Post-HS Programs

4. Cc_entrahze Job Resources
5. Coordlnate W1th Branches ST

As stated above, the MECP will implement an action plan, or initiatives, to

complete the goals. Each of the initiatives are thoroughly described below.

INITIATIVE 1. CREATE MECP AND HIRE STAFF

The 5 initiatives of the Mescalero Employment Coordination Program are the
responsibility of the MECP. However, the body of the MECP must first be created. The
goals of the MECP need to be agreed upon by the tribal council with community input
from high school and college students, recent graduates, the Education Department, and
tribal enterprises. The recommended goals listed above are based on conversations with
various tribal members at Mescalero Apache and data collected. Yet, they may not be
exhaustive. The tribal members must support all aspects of the program created and
design it as their own. A board to make these final recommendations could consist of a
high school student, college student, recent college. graduate, the Education Department

Director, two tribal council members, and two tribal enterprise employers.
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Next, staff needs to be hired to fulfill the tasks of the MECP. A program director
and one or two staff members would be sufficient. We recommend that the job
requirements include experience working with students in an advisory role. Preferably,
the program director would be familiar with Mescalero Apache students and also be
himself/herself a Mescalero Apache who has graduated from post-secondary school—an
example of the people the MECP will work to attract to the reservation. The
announcement of this position must be widely advertised. In addition, it would be
advisable to send the job announcement to graduates who have not returned to the
reservation because such a program did not exist to facilitate their return.

The MECP director should have skills and experience applicable to the specific
tasks the MECP must fulfill. The list of tasks will include:

MECP Tasks By

: Determme transportatlon needs of studenls to ]ocali'_,—j":
'coﬂeoes mtemsh1ps mentormo Dolel
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MECP Tasks cont.

& Alumni 1i Network & Big Siblings -

I_‘—Meet with college students on individual basis -

_‘ Create proﬁles of students

-'t-L—Mamtam contact with students via emaﬂ

“Meet with tribal enterprises .

"Job Database -

@ Resume Database.

,‘-,'"Natwe Hiring Preference

' vocate for Student Hiring RN
'crult Students to Tnbal Jobs I

INITIATIVE 2. DESIGN TRANSPORTATION PROGRAM

Transportation has proven to be a road-block to internships, jobs, and school
attendance at the high school and college levels. If not addressed, transportation
problems will also be a road-block to MECP initiatives. This lack of transportation is a
wide-spread problem in Indian Country and reduces the employability of workers who
are otherwise hardworking and reliable. Many families own only one car and need it for
work purposes, and the Tribe does not have a system of public transportation.
Furthermore, many families live far away from their places of employment or potential
places for internships; the average commute time one-way to work is 21.6 minutes.
Mescalero students not attending high school on the reservation have a similarly long

commute, and students away at college in-state have to travel as long as 4 hours to get to

and from their campuses.
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This lack of transportation has affected not only attendance in school, but also the
structuring of the existing internship and mentor programs at high schools in Mescalero
and Ruidoso. Due to lack of transportation, many students must intern in school
buildings rather than at tribal hospitals, offices, and enterprises, which could be
worthwhile for gaining on-reservation job experience and creating community ties. It
also affects the native guidance they receive; there is only one vehicle for all the liaisons
(that serve Tularoso and Ruidoso), which makes it difficult to make repeated site visits
and/or take students on visits to local colleges and enterprises.

Conversations with local principals, guidance counselors, liaisons, and council
members have ratified this need for frequent and accessible transportation for tribal
members, particularly students. The MECP will not be able to successfully implement its
programming if transportation needs are not met. A needs assessment is not necessary;
what is important are immediate steps to solving this problem, enabling other initiatives
of the MECP to be successfully launched.

There are many funding sources available to create and fund tailored
transportation programs. These tailored programs are less expensive than traditional
transit systems. They only run at certain, scheduled times dependent on work or
internship schedules. One program in particular is the Car-or-VanPoo! program. Vans
are donated or bought at a low cost from county and municipal governments or car
dealerships. Tribal members are hired to drive vans and coordinate the transport system.
These vans or cars could be utilized at peak driving hours (commute times), after school,
and could be used by groups as they are needed (college-visiting trips, holiday commutes
to and from universities, etc.).

Listed in the Appendix are detailed descriptions of the VanPool program as well
as Wheels to Work, another alternative plan for meeting transportation needs. These
programs can be adjusted‘as the MECP and the tribal government see fit. Contact

information is included.
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There are more immediate steps that the MECP could explore in the interim. The
MECP should look into the following possibilities: Are there existing car pools that help
shuttle students to and from school and work? Are there parents or siblings without jobs
who could drive students to and from aftenoon intemnships around the local community
if they were reimbursed for gas and mileage? Are there interested family members or
alumni who could _help high school liaisons drive to weekend college-visits? Is there a
phone or email chain whereby students away at college can plan carpools back to the
reservation? Also, it was mentioned in several meetings (April 2001) that the Hot-Shot
buses lay dormant during the non-fire season. Could they be utilized for school trips and
transport? Until additional funding is attained, the MECP can find alternative solutions
through brainstorming, maximizing existing resources, which is the MECP’s fundamental

function.

INITIATIVE 3. POST-HIGH SCHOOL PROGRAMS

The core programs of the MECP would address the transition to college, time in
college (including summer opportunities on-reservation), and the transition to on-
reservation employment. These programs will ease transitions for the student and ensure

that the connection between tribe and student is not severed at any point along the way.
Pre-college Programs
The summer before college is vital in preparing students both academically and
socially for what they will encounter the following fall. Students need to know they have

the support of their community when they leave. The connection to the community can

be reinforced as they leave, instead of broken.
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Social Preparation: Equipping students with as much information as possible before
they leave fosters their confidence in their skills and their background. Three ways to do
this are: 1) through alumni contact and advice, 2) through conversations or visits with
current students at the colleges or universities, and 3) with a packet of prabtical
information prepared by the MECP. This would include facts that are helpful and basic
such as, how do I set up a bank account in my new town? How do I use a calling card?
What resources exist for native students on-campus? The job of the MECP will be to

collate this information, working with the Education Department, alumni, and colleges.

Pre-College Social Prep:

-Plan Meeting for Students with Alumni (see list in Appendix)
-Plan Meeting & College Visits with Current College Students (see list in

Appendix)
-Packet of information aboul college and tools for adapting.

Academic Preparation: Academic preparation is equally crucial. Many students
graduate from high school without academic skills essential for college coursework.
Some colleges have developed special courses for the summer before students enter their
first year in college. These courses do not give students credit towards graduation but
help them to succeed academically when taking courses for credit starting in the fall
semester. Currently, the post-secondary educational budget does not cover costs for these
courses, Adding to the budget funding for students seeking academic preparation during
the summer at a Jocal institution that may not be for credit would increase their ability to

succeed when taking for-credit courses in the fall and would help ensure that students

skills are up to par.
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Bridge Programs: Another option for pre-college preparation are Bridge Programs,
which aim to thoroughly prepare students by tying academic preparedness with social
preparedness. They are designed to provide assistance to individuals entering college in
the fall and give them an equal opportunity for success, particularly those students who
may be first-generation college-bound. These programs take place on the college
campuses. They provide a wide-range of information and include studies in academic
areas of the student’s interest, community service opportunities, and development of
relationships with possible on-campus mentors. Programs are also specially tailored for
remedial and gifted students, and most colleges have highly individualized programs that

reflect that college’s focus and goals.

Bridge Programs Can:
-boost academic skills
-familiarize student with campus life
-community service
-mentor development
-give equal footing in the classroom
-ease academic and social transition

Information on setting up Bridge Programs:
-www.cd.gov/databases/ERIC-Digests/ed44242 | html
-Education Resources Information Center: 1-800-LET-ERIC
-Standards & support services:

www ksu.edu/nacada/Profres/standard.himl
-Joumal of Freshman Ycar Experience 3(2) 91-105

While Bridge Programs have not conclusively proven to increase retention rates,
they have proven to ease transitions from high school/reservation life to what can be a
more intense college experience. More details on Bridge Programs and an example of
the Dull Knife Memorial College Intemship and Bridges Project in Lame Deer, Montana

is available in the Appendix.
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The Tribe could partner with NMSU or ENMU to implement such a program. The
MECP can work with the Education Department as the extra manpower needed to help
contact and organize these programs. See the appendix for the steps to set up such a

program.

Contact Colleges and University for Potenlial Partnerships:
1) Don Pepion, New Mexico State University-Main Campus

Director of American Indian Program

Phone: 505 646-4207/3196 Fax: 505 646-5291

MSC 4188

NMSU

PO Box 30001

Las Cruces, NM 88003

2) Jim Payne, NMSU-Alamagordo
Counselor
Phone: 505 439-3720 Fax: 505 439-3760
2700 N Scenic Drive
Alamagordo, NM 88310

Roger Bates, NMSU-Alamagordo

Campus Exccutive Direclor

Phone: 505 439-3640 Fax: 505 439-3749
2700 N Scenic Drive

Alamagordo, NM 88310

Jim Miller It., ENMU
Phone: 505 257-2120

These programs that address pre-college student needs demonstrate to the students
the Tribe’s commitment to student success. If students can tum to the Tribe for support
when they first leave the reservation they will feel comfortable continuing to turn to the

Tribe for support throughout college and after college when searching for jobs.
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College Programs

During the college years there are two ways to keep students focused and excited
about leamming while brnging them to the reservation for hands-on experience and
relationship-building: internships and mentoring programs. For the best success rate
these programs must be concurrent and require effort from the tmbal government,
enterprises, and community, as well as colleges and universities. The MECP would be

able to facilitate such coordination.

Internships: Hands-on experience available through intemships is important for several
reasons. It allows the student to see the real-world manifestation of what they have been
studying. The student is able to “test-drive” an occupation to see if he/she enjoys
working in that field of expérti se. If students decide that they want to pursue the fields of
work, they have gained skills and experience that make them very atiractive job
candidates after graduation. Contacts are made in the job world, which also may be
beneficial as the student nears graduation. Furthermore, internships on the reservation
bring the student home to help maintain important cultural ties. The student does not
have to choose between a meaningful summer internship experience and heading home to
family and friends. Both can be accomplished through a MECP intemship program on

the reservation.

Benefits of Internships Programs:
-Hands-on leamning in academic field
-“Tesl-drive™ occupations

-Contacts for future job opportunitics
-Worthwhile job experience with living at home

-Maintain cultural ties
-Guidance from tribal role models

Information for Internship Programs:
Wysiwyg://99/http://www.where-ils-at.com/intern.html
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Mentors: The MECP would also help foster mentor relationships. Mentors are role
models for students and can provide guidance throughout college and careers. Mentors
also make internships more meaningful when the two programs are paired. Ideally, a
mentoring program would provide a faculty mentor at the college end and a native
mentor in a specific tribal office or enterprise, where the student can intem. The student
will then have thorough guidance and support for a meaningful internship. The mentors
will help the student to reflect on and evaluate the experience.

Mentors would also help with transitions in student life——from high school to
college, and college to the job world. Mentors can be links to academic and financial
resources and help in plreparation (particularly in a collegiate setting) for future careers.
Also, mentors can provide personal support for students struggling to deal with cultural
shock between their lives on-reservation and back at school. They can also be advocates
for the student in dealing with other co-workers and bosses, ensuring that the students
have fulfilling internships, transition smoothly into the work environment, and meet their
bosses's expectations. The MECP’s goal for seamless transitions would be made a
reality through mentor programs at all stages of education, career exploration, and finally

on-reservation employment.

Information About Mentor Programs
www.mentors.ca/mentorprograms.html

www.ed.gov/pubs/YesYouCan/sectl html
www.ed.crov/ofﬁces/OPE/oeamlcuexam.html

Two excellent implementation structures that would make these intemnship and
mentor programs more attractive and beneficial are: 1) scholarships with service

stipulations and 2) Extended Studies programs.
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Scholarships with Service Stipulations: The MECP and the Education Department can
work together to create scholarships with built-in service stipulations.  Service
stipulations allow students to borrow additional money from the tribe if they commit to
returning to the reservation after receiving their degrees for employment and serving the
tribe with their new knowledge. These added funds will provide an incentive for students
to return and further demonstrate that the Tribe is serious about wanting students to
return. Such service stipulations are part of many successful existing scholarship
programs, such as those of the IHS and the National Security Council (see Appendix).
They could include summer service as a paid intemns, or 1-4 years of employment with a
tribal office or enterprise following graduation.

To make this program work the internships or jobs as part of the service
agreement must be meaningful. They should allow the student to be in contact with
important areas of production/management and foster relationships with upper-level
employees who have expressed a desire to act in a2 mentor capacity. The Tribe could also
work into the agreement a defefral option for the student. The Tribe would decide on
deferrals on an individual basis. The student would apply in writing, explaining that
he/she wishes to pursue an opportunity off the reservation that will further prepare
him/her for work on the reservation. There would need to be cap for deferrals—possibly
two years as with most academic institution’s deferral policies. If the student does not
return, the scholarship money tums into a loan (without interest) that the student must
repay in full. All of these stipulations would be written out in an agreement that the

student discusses with the MECP and then signs.

Extended Studies: Extended Studies programs are well-oiled mechanisms for
beneficial summer internships. They capitalize on tribal resources and link students to
both their colleges and home communities. These programs consist of internships

planned by the student, an interested faculty sponsor, and a mentor on the reservation in a
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corresponding department. These internships are almost always offered for college
credit. "As a result, mentor, intemship, and academic credit are brought together in a
meaningful, structured manner.

Land grant institutions run these programs. NMSU is the land grant institution in
New Mexico. The Clollege of Agriculture and Home Economics at NMSU coordinates

these internships between his office and the academic department requesting them.

Steps for Establishing Extended Studies Programs:

1) MECP & student find a place for internship on- resevation.

2) Student & MECP speak with academic department.

3) Sponsoring academic department sends proposal detailing
the intermnship, grade criteria, expected final project, and
contacts at college and off-campus site.

4) College Extended Studies office approves internship.

5) Final report is sent to office upon completion of the project.

Contact Information for Extended Studies:
Dr. David Lindsey, Assistant Dean for the College of
Agriculture and Home Economics at NMSU

Phone: 505 646-1807 (office)

Example of Extended Studies: Burch Blazer would work with Professor X in the wildlife
biology program to design a project monitoring elk migration. Professor X sends the
Extended Studies Office at College Y. Mr. Blazer then works with Education Department
and MECP to locate an interested Mescalero student. Professor X works with the student
and Mr. Blazer to implement the program. The Student spends a summer monitoring elk
movement on the reservation, writes up the study, and submits it to Professor X and Mr.
Blazer. The tribe benefits from the study and the student gets experience and college credit.

A student can also initiate an Extended Studies program if he/she locates a faculty
mentor and an on-reservation sponsor. The MECP can provide the student with contact
information for possible mentors as provided by cooperation from the tribal enterprises and

offices.
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Tracking Students: The MECP would also track students to remain familiar with their
needs and best serve them. Tracking students requires that their names, schools, contact
information, academic interests, and mentor/internship program participation status be
kept on file in the MECP. This can be accomplished in a filing cabinet system and
moved or adjusted at the end of each school year. Eventually, this information can be put
into a web-based database for increased accessibility. Tracking also involves keeping in
contact with the students throughout the school yeaf, with a personal visit once during the
fall and once as the school year ends, with a possible phone call mid-year. These
conversations will benefit the Education Department and MECP to keep their information

updated and the student, who will receive support and awareness of tribal resources.

Post College Programns

Students who have reached this point in the MECP system will now be
experienced, skilled, and familiar with reservation employment. They will have had
continued connection with the Tribe and their families. Now the crucial part of the final
crucial step of MECP must be completed: students need to be united jobs on the
reservation. -

This goal has been broken down into broadly defined initiatives such as uniting
different branches of tribal resources and centralizing information about educational and
employment opportunities. The important step at this point will be the actions that make
the goals a reality. The students who received scholarships with service stipulations will
be eager to find an exciting job opportunity on the reservation. The MECP should work
with the student in finding him or her a job. The MECP will simultaneously recruit

students on behalf of tribal employers and advocate with employers for student
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applicants. Also, past and present mentors can offer advice and assistance in locating
jobs.

Mentor relationships in the work place should continue. New mentors for
students in new work places would be established. The mentors again can offer advice.
They can be advocates for the student in dealing with other co-workers and bosses,
ensuring that the students have fulfilling work experiences, transition smocthly into the
work environment, and meet their bosses’s expectations,

Jobs at Mescalero Apache are diverse and plentiful. The MECP can serve the
community by conveying this message and encouraging tribal members—those with and

without—service stipulation scholarships to seek employment on the reservation.

INITIATIVE 4. CENTRALIZING JOB RESOURCES

Centralization of all job resources—employment opportunities, resumes, and
intemship positions—would be the fundamental role of the MECP. This initiative would
require the cooperation of the tribal offices and enterprises. Its success promises
exponential benefits for all involved.

| At present, there is no single place where someone can look for a job. Listings
are posted at the convenience store, at the Post Office, or in the Tribal government office.
Many job opportunities are passed around through word-of-mouth. There is no “Help
Wanted” section in local newspapers that applies specifically to employment on the
Mescalero Apache Reservation. Thus, qualified tribal candidates may miss opportunities
to apply for jobs or may become frustrated and turn to off-reservation job opportunities.
Employers have to hope that qualified candidates find postings and respond, and

employers often end up looking off-reservation for employees.
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With so many well-organized job-finding resources for students, the Tribe must
be prepared to compete by creating its own easily accessible, well-organized job
database. The MECP will be the clearinghouse for the job posting process. A bulletin
board in the office can serve as the location for the centralized job postings. Employers
would fill out a form for job postings at the MECP office, and then it would tacked on the
portion of the board applicable to that listing. The MECP would keep this board up-to-
date and organized so any tribal member looking for employment could easily find all
postings. The MECP itself will NOT be involved in the interviewing or hiring process.
The MECP will NOT supercede the importance of individual enterprise Personnel
Offices; rather, it would serve as an organizational tool so that enterprises could hire the

most qualified employees with the greatest of ease.

How to Organize a Job Database:
1) Place large bulletin board in office.
2) Adverlise ils location 10 employers and community.

3) Encourage tribal enterprises and tribal govemment to post.
4) Orgzanize postings by type of job.
4) Remove all oul-of-date postings.
5) Make bulletin board accessible to all community members.

Another important aspect would be a centralized resume database. All students
enrolled in college (with these scholarship service stipulations) would be required to
submit to the MECP a resume to have on hold for tribal employers to access. An
employer looking for an appropriate student to hire would only have to go to the MECP
to find all resumes. Ideally, this information would be accessible on-line as well. There
would also be the opportunity for any Mescalero seeking work in the community to place
his or her resume in the database. The MECP would ensure that all resumes in the

database be updated yearly.

Benefits of Job & Resume Databases:
-increases and maximizes applicant pool
-easy accessibility for employers

-up to date applicant information

-centralizes organization of all tribal job postings

-informs students and post-grads of all opportunities

-helps tribal members find possible employers 37




INITIATIVE 5. COORDINATION WITH BRANCHES:
ACTION PLANS AND BENEFITS

The Mcsca.lcro Employment Coordination Program can be highly effective if it is
approached as a group effort by and for the Mescalero Apache community. Its initiatives
will not be feasible unless the MECP has the support of the resource areas, or branches.
An explanation follows of the specific items the MECP would need to work on with each
branch, and how each branch would benefit from the MECP. Success will come most

fully when all of these action plans are implemented through cooperation from branches.

* Design Transporiation Program

lan Intemships'and Méntorshi

The work with the tribal council will come first and initiate the project, laying the
foundation for further implementation steps and success. Tribal Council support for all
initiatives that will be undertaken by the MECP body must be secured. The
transportation program should be implemented immediately for the reasons stated above.
It is currently a major block to college and high school intenships and is imperative to

MECP initiatives. The MECP can later work with the tribal government to plan
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internships and mentor relationships, and provide the government with a location for
postings, leading to a job database for all open government positions.

The Tribe would receive invaluabie benefits from the MECP, which has been
designed with the purpose of serving the tribe. As community needs and concems are
addressed through the MECP, the return of students to the reservation will be facilitated.
They will find fulfilling employment and easily reintegrate themselves into their culture.
Through the MECP, student needs would be met and the reservation would be able to
fully utilize student talent. A centralized job database would help all tribal members find
jobs, maximizing native employment opportunities. The potential benefits to the
community are immeasurable. Lastly, increased job awareness, a larger employee pool,
and better access to applicants benefits the Tribal government specifically in its filling of

hundreds of positions.
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The MECP would work with the Education Department, providing extra
manpower to move the support of students beyond a financial focus to full academic,
social, and personal support. Together they would develop scholarships and funding
plans to include a service stipulation whereby students return—in the summer and/or
post-graduation—to work in a tribal enterprise or tribal government position. The MECP
and Education Department would develop a system for tracking students through all
levels of degree attainment through extensive files, email and phone contact and bi-yearly
meetings. They would be able to create an alumni network to inform students about
college and de-mystify the process of leaving the reservation. All the programs from the
MECP would link social support from MECP programs with financiat support provided
by the Education Department.

The Education Department would benefit from the added programming and
staffing to serve post-secondary students. When these well-educated, skilled students
return to the reservation and the community benefits from their talent, the department
would see the rewards of their work in improving the educational opportunities and their
many hours spent ensuring that students have the financial ability to attend school. The

disconnection between the Department’s work in education and ultimate rewards of
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educated tribal members living in the community would be eliminated. The MECP
would work to provide social, academic, and employment support for students, allowing

them to maximize tribal resources already tagged for student funding.
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Tribal enterprise support of the MECP is critical to the completion of the job-
related initiatives. These initiatives include creation of meaningful internships to provide
hands-on experience and mentor relationships to link students to mentors in the job
community. They would provide job training to the students and training for those who
need to fill managerial positions that open up. Most importantly, the enterprises would
need to utilize the centralized job database by notifying the MECP of job openings. They
could also use the resume database to recruit native graduates and other qualified native
employees.

The tribal enterprises would benefit greatly from the MECP. With one location to
drop off job postings and the MECP aiding in recruiting students to work on-reservation,
the tribal enterprises would have a decreased workload in finding applicants, an increased
employee pool, greater applicant access, and more job opportunity awareness. With a
well-run internship program, they would have access to enthusiastic, talented students to
help in the summer months. These students could later become full-time employees. The
enterprise would have the opportunity to test out students on a shorter basis and the
students would be gaining appropriate skills decreasing necessary training at the onset of
their employment after post-secondary graduation. Students would transition more easily
into the job world due to past experiences with internships, mentor programs, and support

of the MECP and tribal enterprises.
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Many of the MECP programs require university and college partnerships. In
conjunction with these partnerships, the MECP would develop Bridge Programs to link
students with colleges before their freshman year to prepare them academically and
socially. The MECP would also be able to create strong Extended Studies programs
through Land Grant Institutions to give credit for summer internships and thereby
encourage hands-on learning in different job fields. Finally, the MECP needs the
assistance of the colleges and universities in tracking the students and providing the
students with support while away. The colleges and universities would communicate
with the MECP and keep the MECP appraised of student academic or social difficulty as
well as success. The MECP would specifically work with Native American programs on
the campuses that are in closer proximity to the students and have the resources to
support the students on campus,

The colleges and universities would also benefit from partners'.hips with the Tribe.
When students know they are supported in their home communities and this feeling is
reinforced at school, retention increases. With increaéed opportunities for Mescalero
students at universities and colleges, the campuses would likely have a larger and more
academically engaged, career-motivated Istudent body. The universities and colleges

would also receive funding for these partnerships with the Tribe.
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In order for these programs and the MECP to be successful, Mescalero Apache
students must work with the MECP. This involves taking the initiative to participate in
programs, communicating with MECP staff throughout the school year, and providing
feedback to the MECP about on-going projects and work being done. Because these
programs are tailored to ultimately benefit the students, their cooperation is imperative to
overall functioning of the MECP.

Students are the focus of the MECP, and the initiatives and programs were created
with student benefits as the goal. The MECP would be their advocate—in educational
and employment pursuits. The MECP would coordinate assistance from existing
Tesource areas to aid students. Organized information and increased availability of
resources would obviously benefit the students. The MECP would help them meet
funding needs, as well as maintain cultural and family ties through programs that draw
them back to the reservation.

Implementation of many or all of these initiatives buoys student performance,
interest, and sense of responsibility to their home communities. With appropriate
structural support, the tribal workplace becomes a world of opportunity, which ultimately

benefits the whole tribe.



IMPLEMENTATION SCHEDULE

If implemented, the recommendations offered in this report would provide the
Mescalero Apache with a comprehensive strategy and effective tools to unite tribal
member graduates, who have attained post-secondary degrees, with employment on the
reservation. The Tribe must decide how to act on these recommendations. In a manner
defined and initiated by tribal members, the MECP would be able to serve the tribal
government, enterprises, departments, and students. The following recommended
implementation schedule gives an estimated time frame of the recommended strategy and

demonstrates the feasibility of accomplishing actions to achieve its success.

45



Transportation Programs




TRANSPORTATION

Transportation is a major road-block in job, school, and internship
success. Alternative and inexpensive transportation systems are needed on-
reservation to improve attendance.

Two programs are included to serve as examples for alternative
transportation programs; the Wheels to Work Program and the Van Pool
Program, both recommended initially for the Pine Ridge Reservation . Both
programs use donated and/or cheap cars in coordinated and inexpensive
efforts to get people to work and school. Tribal members can own and staff
these ventures as well. _

Implementation of these programs and other similar ventures usually
involve federal grant funding, contacts and types for which are included.
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Introduction

Conversations with tribal members revealed that a severe shortage of transportation on

the Reservation substantially reduces the employability of many workers.

The

Reservation is 100 miles wide in some places and there is no form of public
transportation. Workers who are otherwise hardworking and reliable often cannot report
to work because they are stranded. The lack of transportation also serves as yet another
barrier for tribal members who are making the transition from welfare to work. This need
is not unique to Pine Ridge. Throughout the country many communities are confronted

with this problem more strongly than ever in the
wake of recently enacted work requirements in the
new welfare laws. Fortunately, as political
leaders realize that a job does no good without a
form of transportation, more and more funding
sources have become available for transportation.
These resources are available to the Nation and it
must take advantage of them to improve the
employability prospects of its tribal members.

Several communities have developed “Wheels to
Work" and Van Poo! programs (both of which will
be - described below) that have empowered
formerly unemployed people to enjoy the pride
and satisfaction of paid employment. The Tribe
shonld consider adapting these models to Pine
Ridge and do 5o as soon as possible. Each of these
programs will be briefly described below.

ju,'t:u"ké:rs. e

_Benefits-of Wheels to Work _"
~and Van Pool Prog‘rams

}' Rehﬂb’e famj af ;‘%i‘__
trﬂﬂspomnfar :

Increasing Transportation for Workers

Manual 3, Page 2



Wheels to Work Program:' Action
Steps

© OST Department of Transportation
should immediately apply for grants
from the potential funding sources
listed at pp. 8-9, below, and search
for additional funding sources as
well.

® OST Transportation should draw up
guidelines for program participants
(i.e., percentage of costs to be borne
by recipients, eligibility
requirements) Outside experts
should be consulted as needed.

© OST Transportation should take
stock of the vehicles owned by OST
that can be used for the program.

@ OST Transportation should contact
the County and State Transportation
Services departments to determine
if they have surplus automobiles,
and if they do, present the program
guidelines to the appropriate
officials and request that autos that
have been designated as surplus be
donated to the Wheels to Work
program.

e If they have no surplus
automobiles, the Task Force
should contact used car dealers
to purchase low-cost
automobiles once the program is
funded.

© The Task Force should obtain legal
representation to  have an
appropriate contract with the
recipients prepared. ®

® The Task Force should contact area
insurance agencies and automobile

dealers to arrange for low cost
insurance coverage and
service/maintenance repairs.

OST Transportation should hire
 staff and launch the program or
contract it out to a capable non-
profit organization.

JProgram staff should identify
eligible recipients and enter into
sell/lease agreements (recipients
may be reguired to bear a portion of
the costs of putting the vehicle on
the road - i.e., repairs, insurance,
title, tags. ctc.).
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" 2. Institute a Van Pool Program. ﬂ

Van Pool programs involve the donation
and/or low cost purchase of vans from
counties and municipal govemments,
automobile dealers and the general
public in the same manner as cars
acquired in the Wheels to Work

high-demand times such as shift change
times (i.6., 6:00-8:30 a.m., 2:00-4:00
p.m., aod 10:00 pm.-11:30 p.m.). It
should strive to meet the needs of those
who work on weekends. as well, since
many businesses operate seven days a

program. However, the

mr‘ﬂ*—f—:—'{;‘?- ;27| week and employees need

V. 1 ot i
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vans (“enu‘epreneur- topfgﬁlli:_l_f.'jpeopl i¥:| employees’ work schedules
recipients").® rides to w'rork.. 10 accommodate

Program staff carefully screens each
potential entrepreneur-recipient's credit
history and driving record to determine
his or her eligibility to be an
owner/driver, Program staff also
conduct intensive interviews to gauge if
the potential entrepreneur-recipient has
.the temperament and the willingness to
perform the job. If an applicant is
successful, his or her purchase/lease of
the van will be financed in a manner
similar to the financing of the cars in the
Wheels to Work program. The
insurance issues are more complicated,
since the van operator will serve as a
chauffeur. Once the administrative
matters are taken care of, each
successful applicant is assigned a route
to pick up rider-participants and other
individuals who want to get to work.’

Considerations for Van Pool Program
at Pine Ridge

In order to make the program more
responsive to the needs of the recipients,
it should attempt to utilize more vans at

transportation capabilities.
Action steps for replicating the program
at Pine Ridge are provided below.
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» Program staff should consider
contracting out microenterprise
training to the Lakota Fund.

© As ecntreprenewrs are trained, the

program should transfer vans to them -

for specified routes in order of
prioritized need. On the date
scheduled for the first van transfer,
program staff should contact the
local media for coverage to increase
awareness of the program and
encourage further in-kind donations.

@ During the project year, program
staff should continue to work with
the entrepreneur-recipients to ensure
that their businesses can be self-
sufficient.

If the Tribe can manage to implement
either the Wheels to Work or the Van
Pool programs, it should go a long way
to mcrcasmg the capacity of its labor
force.

Funding Sources for the Wheels to
Work and Van Pool Programs

Listed below are some potential funding
sources for the Wheels to Work and Van
Pool initiatives, Please be aware that
there is no guarantee that any of these
sources will be able or willing to provide
funds. As with all of the initiatives
recommended in this report, obtaining
funding for the Wheels to Work and Van
Pool initiatives will require persistence
and patience.

(1) Section 5310 Federal Transit
Administration Funds
Administered by the South Dakota

Department of Transportation:
Contact Mr. Willis McLaughlin, SD

Dept. of Traosportation, Local

Fund.mg Sources for'Wheelsto ' -
Work and Van Pool Programs i

Government Assistance Division,
700 Broadway Avenue East, Pierre,
SD 57501, (605) 773-3137. This
Department has donated automobiles
to the Reservation in the past!

(2) BIA___ General  Administration
Funds: The BIA currently funds the
Employment Assistance (EA)
program, pursuant to which the work
requirements incorporated -in the
recent welfare legislation can be
satisfied through education or
training. EA provides employers of
recipients who are transitioning from
welfare to work with a partial
subsidy for their salary, However,
there is no guaraniee that the
employment  relationship will
continue after the subsidy expires,
Thus even if an employee is
otherwise reliable and productive, he
or she may be out of work “once the
subsidy expires.” By funding the
administration of the Wheels to
Work and Van Pool initiatives
instead of providing the subsidy, the
BIA can make workers more
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An additional source of technical [igks “fﬁ”g&.}*%“l
assistance is the Federal Transit [ tﬁ%
Administration contact for Pine (S
Ridge’s region, Mr. Louis Mraz, Jr.,
Regional Administrator, 216 16"
Street, Denver, CO 80202, (303)
844-3242.

Finally, the following Welfare-to-
Work sites on the World Wide Web
are potential sources of valuable
technical assistance.

(1) Federal Transit Administration

(2) Department of Labor (DOL):
hitp:/feiw doleta.gov/

(3) Administration for Children
and Families (ACF):
http:/fwww.acf.dhbs.gov/news/
welfare and
http://acf.dbhs.gov/news/
tables.

(4) Community Transportation of
America (CTAA):
bttp:/Fwww.cta.org/welfare.

o o
Wﬁgﬁ{%o T
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’ Txme Table forAct]on Steps: Wheels to Work and Van Pool Imtlatxves

v" Begin drawing up
guidelines for
participants of both
programs to
present to potential
funders.

v’ Immediately apply

for funding for
both injtiatives.

v Take stock of
vehicles owned by
OST that can be
used for the

programs.

¥ Contact State and
County officials to
determine if they
have vehicles
designated as
surplus that they
would be willing to
donate to the

program.

: '--n;'qmﬂ'ont

¥' If necessary, contact
used car dealers to
purchase low cost
vehicles.

v Obtain legal

representation to
prepare an
appropriate contract
with recipients.

v’ Contact area

insurance agencies
and automobile
dealers for low cost
insurance coverage
and
service/maintenance/
repairs.

¥" Hire staff and
launch the
program or
contract it out to a
capable non-
profit

organization.

¥ Identify eligible
recipients for
Wheels to Work
Program.

v" Begin identifying
end screening
potential
entrepreneurs for
the Van Pool

program.

¥ Begin screening
potential
recipients for
motor vehicles
and fines.

v Begin verifying
recipients’
employment
status and
ensuring that their
wages are high
enough to afford
the small
payments,
maintenance and
insurance on the
vehicle.

v" Approach Lakota
Fund about
contracting out
microenterprise
training.

v" Enter into either
sell or lease
agreements with
recipients in both
programs.

v Schedule a date
for the first
automobile
transfer for
Wheels to Work

Program.

v Begin
entrepreneurial
training for van
pool prograrm.

v’ Schedule a date
for the first van
transfer once the
first
entreprencuc/
recipient has
gone through
training.

Increasing Transportation for Workers
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Nepartment of Health and Human
Services (HHS)

Administration for Children and Families

Temporary Assistance for Needy Families
(TANF)

This eliminates the AFDC program, JOBS, and Emergency
Assistance and creares 2 block grant to states. States may use the
funding in any manner “reasonably calculated o accomplish che
purposes of TANE" These purposes include moving welfare re-

cipients to work opportunities.

Funding Level: $164 billion
Contacr: Paul Maiers (202) 401-5438

Community Services Block Grant

Under this program, states and Indizn eribes receive funding
to provide a broad range of social services for low income per-
sons. Transportation services commonly are provided by many
of these [ocal progranms.

Funding Level: $490.6 million
Contacr: Margares Wshnitzer (202) 401-2333

Social Services Block Grants

Funds may be used for transportadon projects thac improve
the delivery and effectiveness of human servicss programs.

Funding Level: $2.3 billion
Contact: Margares Wastmitzer (202) 401 —2333

Substance Abuse and Mental Health Services
Administration
Substance Abuse Treaunent for Rural and Remote

Persons

The progr:.m‘suppom six project sites, cach of which usesaa
coordinaced approach integrating substance abuse treaument,
health and social service and related services including transpor-

racen.

Funding Level: $1.8 million
Contacr: Tom Edward' (202} 443-8802

Department of Housing and Urban
Development (HUD)

Office of Community Planning and
Development

Community Development Block Granrs

Some ¢communities have used CDBG funds to assist in the
construction of mansportation facilities, operating expenses and
vehicle acquisition for communiry transporration servicss.

Funding Level: $4.6 billion
Contacs: Richard Kennedy (202) 708-3587

Bridges to Work

Demonstracion program to connect inner-cicy residents with
suburban employment oppormunites by providing job placement,
transportation services, and other supporr services. Program is
on-going in five dties.

Funding Level: No new finding
Conzact: fama Hoben (202} 708-3700

Supportive Housu:lg (Homeless) Demonsation
Program

Transportation to link supportdve housing residents with ocher
necessary servicss may be funded.

Funding Level: $82.3 million
Conzact: fean Whaley (202) 708-2140

Urban Empowerment Zones Entetprise Comnmuniries

To be designated an EZ/EC, an area had to submit 2 strategic
plan for revitalization, which could incorporate strategics for
addressing transportation needs and servicas.

Conzact: Dennis Kane (202) 708-0614

Tenant Opportunities Program

Funding is ailowed for transpormation if public and Indian
housing resident arganizadons are involved in job training,

Funding Level: $5 million
Congace: Michael Levine (202} 708-3611

Welfare to Work/EDSS ]
Eighty percent of the funding in the welfare 1o work grancs
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Capital Assistance for Eldecly and Disabilies
Transporzton

Formerly known as “Seczion 16,” chis program provides for-
mula funding to states for the purposeof assisting privace non-

profit groups in mesting the wansportacion needs of elders and
persans with disabiliries.

Funding Level: §56 million
Conraer: Sue Masselink (202) 366-2053

Nadonal Planning and Research Program

Formerly known 25 “Sectdor 26(b),” this program provides
suppornt for publie transit research, demonstrations and special
projects thar are in the narional inrerest, such as advancad tech-
nology, transic finance inidarives, tansit accessibilicy, human
tesource training and developmenc and informacion inidacives
including che RTAP Nartional Resource Cenrer.

Funding Level: $22 million
Contacr: Edward Thomas (202} 366-4052

State Planning and Research Program

Formerly known as “Section 26(2),” this program provides
formulz funding to states to arry out public transportarion plan-
ning, research, demonstration and technical assistance activides.

Funding Level: $8.25 million
Concace: Sean Libberron (202) 366-0053

Joblinks

Sincc 1995, the Federal Transic Adminisoadon has funded
this demonstration program. CTAA administers the program,
funding projects that demonstrate innovative ernployment trans-
porwation seludons.

Available Funding: $1.0 million
Conzacr: Charles Dickson (202) 661-0208

a9
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U.S. Department Of Interior

Bureau of Indian Affairs

Indian Empioyment Assistance
(CFDA Number 5.108)

Total FY {995 Funding: $10.1 mllllon

The Indian Employment Assistance program grovides direct cash benefits to Narive Americans needing finan-
cial assisrance in order to abrain vocational cezining or pecmanent employment. Funds can be provided to assise
beneficiaries with rransportacion o training ar employment sites. Funds are provided only co individual henag-
ciaties chrough their local Bureau of Indian Affairs office. For more informarion, contact Dean Poleahla, Office

of Economic Development, Bureau of Indizn Affairs, L&H9 € Sr. N. W, Malil Scop 1458 MIB, Washington, DC
20240; phone (202} 208-2570.

indlan Credit Program
{CFDA Number 15.124)

Tatal FY 1995 Funding: $46.9 milllen

The Indian Credic Program provides loan guacanrees foc business and economic development projects on or
near reservacions. Loans may be made for transporzacion-refated business or economic development projects.
Nacive American organizations or tribal members are the only eligible applicancs. For more informarion, con-

tact Nancy Jemison, Direcror, Office of Economic Developmenc. Bureau of Indian Affairs, 1849 C Se. N.W,
Room 2528, Washingran, DC 20240; phone (202} 208-5324,

Indian Chlld Welare Grants

(CFDA Number 15.144)

Total FY [995 Funding: $24.6 million
Indian Child Welface Grants ace used for a variety of child care, child protecrion and family assistance services.
Funds may be used to supporr the transporcation of children in Indian child care prograrns and tor che cransporta-
tion of persons receiving children welface education and training. Only Native American organizations may apply
for funding. For more informacion, conract Berty Tippeconnie, Social Services Division, Office of Tribal Services,
Burzau of Indian Affairs, 1849 C Se. N.W, Mail Scop 310-SIB, Washingron, DC 20240; phone (202) 208-2721.

U.S. Department Of Justice

Weed and Seed Program

(CFDA Kumber 16.T15)

Total FY 1995 Funding: $23.5 millien .
This program secks to combac violent crime through a multi-faceted approach of crime prevention and com-
municy improvemenc scracegiss, including che improvemenc of facilities and services (such as chose related ta
transporeation) in high-crime areas. Much of Weed and Seed’s accivity is che provision of craining and technical
assiseance to areas seeking co implement chese strategies. In addition, che program funds local efforcs baing
carried oue by coalitions of communicy groups. local government and U.S. Artomeys’ offices. To dace, 21 cicres
are carrying ouc funded Weed and Seed activities. For more informarion, coneact: Execurive ORice for Weed
and Seed, 1001 G Sc. N.W., Suiee 810, Washingron, DC 20001; phone (202) 616-1152.
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Native American Employment and Training
(CFDA Number 17.251)

Total FY 1995 Funding: 559.8 million

This is a separare program under the Job Training Partnecship Act which provides formula funding to Marive
American enrities for a vaciery of job training services. Teansportation o and from jab training acriviries is
amang the eligible uses of chese funds. For more intormation, conract Thomas Dowd, [ndian and Nacive
American Programs Division Chief, Office of Special Targeted Programs. Emplovment and Training Adminiscra-
rion, Depr. of Labor, 200 Conscinttion Ave. N.W., Room N-1641, Washington, DC 20210; phane (202) 219-8502.

U.S. Department Of Transportation

Federal Highway Administration

Highway Planning and Construction

(CFDA Number 20.205)

Tetal FY 1995 Funding: $19.6 billion
The program of federal aid for highways has many components,
conszrucrion and rehabilication projects. Two highway
Congestion Mirigacion and Air
projecrs,

most of which can only be used far highway
prograrms, che Surface Trnsporration Program and che
Quality Program. may be used eicher for highway or public rransic capical
as determined by state-approved transporrarion planning processes. These funds ace awarded co stace
transpoctation deparements on a formuda basis. For more informarion, ¢onrace Thomas Ptak, Associate Admin-

iscracor for Program Developmenc, Federal Highway Adminiscrzrion, DOT, 400 Seventh St. 5.9, HPD-1,
Washingron, DC 20590; phane (202) 366-0371. .

Federal Transit Administration

Transit Capital Improvement Grants
{CFDA Number 20.500)
Total FY 1995 Funding: $1.9 blilion

Formerly known as "Seccion 3,” chis program provides capiral assiscance for new rail systems, modernizacion of

exiscing rail syscems and for new and replacement buses and Facilicies. Ondy public bedies ace eligible appli-
canars. Far more informacian, coneace Joyce Larkins. Office of Programs Managemenc. Federal Transic Admin-
iscration, DOT, 400 Sevench Se. S.W., TPM-10, Washingron. DC 20590: phone t202) 366-2053.

Metropolitan Transit Planning Grants
(CFDA Number 20.505)
Tatad FY 1995 Funding: $43.5 miillon

Formerly known as “Section 26." chis program provides tormula funding for che tanspartacion planming ace-

ties of state and mecropolican planning organizations. Onlv scates may receive chese furds,

which ate disceibuced o metropelican planning orgamzations. Funding allecanions ace determined annuaiis
For more informarion, conzace Sam Zimmerman. Dizecrar, Ofiice of Planning and Operations. Federat Tranwt
Administration, DOT. 400 Seventh Sc. 5., TPL-10. Washingron. DC 20590, phone (202} 566- 1625

the mawriny of




National Highway Traffic Safety Administration

State and Community Highway Safety Grants

(CFDA Number 20.600)

Total FY 1995 Funding: 1.0 milllon
This is a program of formula funds to scares for the design and implemencation of highway safety programs.
Emphasis is in areas such as alcohol and drug countermeasures, vehicle occupane safecy, emetrgency services und
pedestrian safecy. Funds may be used for cransic projeces that directly improve highway safery. For more intor-
mation, concact Adele Decby, Associare Adminiscracer for Seare aad Communicy Setvices, National Highway
Traffic Safecy Adminiscracion, DOT, 400 Sevench Sr, 5., NSC-01, Washingron, DC 20590; phone (202)
366-2121. ’

Research and Special Programs Administration

University Transportation Centers

{CFDA Number 20.701)

Total FY 1995 Funding: $R.0 million
The University Transporeation Cenrers are a nerwack of 2eademic insdcutions whose mission is to €Ty our univer-
siry-based research and rechnology mansfer on all types of rransportacon issues. Research effocs include boch
highway and public rransportation projects. For more informarion, concart Delores Bailey, Research and Special
Programs Adminiserarion, DOT, 400 Sevench St. S.W., DUR-1, Washingron, DC 20590; phone (202) 366-5442.

Office of Small and Disadvantaged Business Utilization

Disadvantaged Business Short Term Lending Program

(CFDA Number 20.905)

Tatal FY 1995 Funding: $15.0 miflien
DOT-certified disadvanraged businesses are eligible for cevolving lines of credic under this program. The lines
are to finance accounts receivable arising fram cransporration-related concraces. For more information. concace
Emily Solomon, Office of Small and Disadvantaged Business Utilization, DOT, 400 Sevench S¢. §.%/, 510,
Washington, DC 20590; phane (202) 366-2852,

U.S. Department Of Veterans Affairs

Veterans Health Administration

Veterans Hospialization

(CFDA Number 64.009)

Tota! FY 1995 Funding: $8.4 bitlon
Vecerans ate eligible for a wide range of hospiral-based medical services. The Depe. of Veterans Affairs { VA1 will
teimburse eligible vererans for some cransporration to VA Medical Cancers. For more informacion, concact the
Chief Medical Administrator at any local VA Madical Cencer, or Lvdia Mavridis. Associate Chief Medical Direc-
tor, Vecerans Health Adminiszrarion. Depe. of Vererans Affairs, 810 Vermont Ave. N.W, Room 934, Washing-
ton, DC 20420; phone (202) 373-6309.
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GEAR UP

(Gaining Early Awareness and Readiness for Undergraduate Programs)

The Gear Up Program is run through the Department of Education in
the Federal Government. It aims to increase the number of low-income
students who are ready to enter and succeed in post-secondary education.
Gear Up Promotes partnerships and dedication to supporting students
through a network of teamwork—school at all levels, teachers, and the
community.

Implementation requires a written proposal for grant funding, a budget
proposition, goals and timelines for achieving them, and appropriate
partnerships. The information provided gives detailed instructions on how
to write the proposal, identify goals, and gives extensive background
information on student performance rates in low-income families.

This program was not specifically recommended in the project but
may be worthwhile in planning future high-school programs.



2SP Website - Gear Up hup:/fwww.cspohio.org/programs/gearup.hur

Advisnry Services 1 The Early Avwareness Program J Finasaclal Ajd/CSP Sclolarships
Aduli learner Program I Cempus Representative Progmm ] The C5P Resourca Center
Scholarship In Ierow | Cuyahoge Comumunity College Initintive
Community Outresoh i Edycational Talent Search

GEAR UP

“What do | want to do when | grow up? | may want to design WEB sites. How do |
plan for that career?"

“[ wish my school had more after-school clubs for sixth graders. A science club would
be fun!"

"Help! My grades are pretty good, but | need some extra help with math. *

"My neighbor told me that she is attending a university to get a degree in
engineering. Please explain to me what that means...."

"My children are only in middle school, but | want them to go to college. What should
1 be doing now to help them achieve that goal? And what are the costs involved with
sending children to college?”

GEAR UP Goal and Services

Ohio has been below the national average in coliege educated adults since 1940. Of
particular concern is that the gap in education and the corresponding gap in income
of Ohio's citizens are growing. In response, the State of Ohio's Gaining Early
Awareness & Readiness for Undergraduate Programs (GEAR UP) project focuses on
a long term goal: increasing the number of students who aspire to, prepare for,
participate in and succeed in educational opportunities after high school-including
four year colleges and universities, two-year colleges, technical colleges, and
specialized training programs. GEAR UP Advisors work with students and their
families in groups and one-to-one to supplement the existing services at the school
where the program is provided.

in particular, CSP's "GEAR UP for Your Future" Program specifies that middle school
students, beginning with an entire class of sixth graders, receive services. GEAR UP
Advisors work in cooperation with teachers at Wilbur Wright Middle School to
integrate college and career awareness activities into the curriculum.

GEAR UP activities include:

B Intensive advising for students about academic preparation, financial aid, and
post-secondary opportunities, options and requirements

B Use of a student database to frack each student's interests, academic
progress, extracurricular activities, and post-secondary education/career plans
from grade six through graduation

®m Use of online resources for career and college exploration in a school-based
resource center that also is open to parents after school, with advisors available
to assist as needed

m Homework roundtable sessions for students after school

B Mentoring
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8P Website - Gear Up http:ffwww.cspohio.org/programs/gearup him

N Tutoring

m Academic and cultural enrichment activities, such as field trips, college visits,
after school clubs, a GEAR UP newsletter, and other related activities

m Informational and advisory activities for parents

Eligibility
Students at Wilbur Wright Middle School are eligible, beginning with all students who
are sixth graders during the 1998-2000 school year.

Background

GEAR UP is a federal initiative, first funded for the 1999-2000 school year. Cleveland
Scholarship Programs has joined in the State of Ohio’s project, which also includes
the State Department of Education with the Ohio Board of Regents, the Ohio College
Access Network (OCAN), the Ohio Appalachian Center for Higher Education
(OACHE), the Ironton School District and others. Best practices developed at both
the Cleveland and Ironton sites will provide models for other urban and Appalachian
communities as they develop their own school- or community-based college access
programs.

To Receive More Information...
Contact the CSP Staff

Patricia Lonergan, Director of Early Awareness
(218) 241-5587

GEAR UP Advisors: Coleen Kemper, Rachele Kovar, Suzanne Naftanel and
Victor Ruiz
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HOW TO GEAR UP

Preparing an application for the 2000-2001
GEAR UP competition

Revised January 2001



This booklet is designed to assist in the preparation of a new grant
application, and should be used AFTER reading the new Request for
Proposals very carefully.

Mission Statement:
The mission of GEAR UP is to significantly increase the number of low-income students
who are prepared to enter and succeed in post-secondary education.

The GEAR UP regulation, statute, new Request For Proposals (application package) and
the closing date notice printed in the federal register can be found at the website,
http://www.ed. gov/gearup

Points to consider in planning your application

The ambition of partnership

One of the major movements in American education today is trying to combine resources
to be able to provide more effective programs. While the process of building partnerships
probably seems pretty ordinary, it actually runs contrary to the institutional structure now
established in the US. Individual agencies and entities strive to be self-contained and
self-regulatory. We must overcome this systemic inertia in order to be able to properly
establish the groundwork for working together as a team.

Partnerships have to be strong, the commitment has to be real.

The meaning of partner

The word partner might seem self-explanatory; however, for clarity, we have provided a
precise explanation of what we mean by partner. A partner guarantees support of an
institutional nature while promising to provide specific services at some level or at some
point in time during the term of the grant. Partners must dedicate themselves to the
delivery of these services to maximally ensure the success of the mission and, optimally,
should sign on to the perpetuation of the services after the termination of federal funding.
Partners must have a strong, institutional support for the mission.

The goal of the cohort

By taking a whole class of school children through the a multi-year grant period of
improved academic support, the effect of systemic change is feasible and even



predictable. In the wake of the implementation of better curriculum, continued
improvement in the training of teachers and support personnel, a rise in expectations of
the children, their parents and teachers for the children, lasting change can be expected in
the community.

The whole cohort has to be served to assure systemic change.

The rationale of performance-based objectives

The performance indicators were designed to establish a means to effectively measure the
success of grant implementation. In that sense, it can be seen that the indicators should
underlie the expectations expressed for the performance of the grant. Too many previous
interventions, many with goals similar to GEAR UP’s, have focused on fixing the
children, and left nothing behind in the schools that could be built upon in an incremental
fashion. There has to be measurable, statistically verifiable success in the grant for it to
be usefu] as a program and as the basis for continuing change.

Performance indicators underlie the rationale for the grant.

Sustainability and Institutionalization

These five-year grants must extend longer than the performance peniod of the grant. No
proposal that cannot compellingly demonstrate long-term sustainability will be
considered adequate to the task that our law states in straightforward terms: the project
must serve the cohort through high school.

Strong external funding and institutionalization are required in concrete terms.

Writing a GEAR UP Proposal
Part 1: Thinking about writing? Before you begin.....

1. Start early. Allow yourself a lot of lead time in preparing to assemble all the things
you need to write and for the application process. Even before the Federal Register
publishes the invitation to apply, start pulling the pieces of your proposal together.
Work with your school district to do a gaps analysis and establish your school’s
student, staff development and curriculum needs. Then begin to research: what kinds
of models should yon be using for your program, what direct services would best fit
your plan, what specific resources, including personnel, would optimally serve your
design?

2. Carefully review the application and hints for applying on htp://ed.gov/gearup,
especially the interventions, needs analysis and services sections and try to pair them
with the appropriate partners and political allies who could help implement your
project. Unite your local education agency (LEA) with other partners including the
institution of higher education(s) (IHEs) in wnting and developing the grant.

3. Think carefully about the mission of GEAR UP. In order to increase significantly the
number of low income students who will be academically prepared to enter and
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succeed in college, what can be done most effectively? Envision how you would
change opportunities for students over time. What collaborations would be involved,
what is the scope of the program and how would you implement it from year to year?
And what will it look like in five years? How can you continue to build on your
successes to maximally address the gaps in services now in your school(s).

While you must eventually rigorously adhere to the page limit and the required
format, try to begin the planning process without a page limit in mind. Get the whole
picture before you begin writing and narrow it down as needed later.

There are no extraneous parts of the application. Do not look for short cuts or decide
what can be discounted to lessen your task. Try to anticipate how to address every
aspect of the application as thoroughly as possible in advance.

Pay particular attention to the specific instructions in the application and the specified
timeframe of this year’s competition. With an award announcement date of
approximately July 16, how can you assure the availability and appropriateness of the
services you intend for the grant to address by next September?

Plan your budget preliminarily. Find your matching sources and map out the time and
effort commitment of your personnel. Remember that GEAR UP is considered a
training grant and has an absolute 8% maximum limit on indirect costs, regardless of
the negotiated rate of your institution (unless it is less, in which case you may take
only that percentage). You are not allowed to recuperate other costs that are in you
indirect cost pool in line item categories, as stated in law. Be careful not to
misrepresent your match, it could lead to a very uncomfortable situation.

Tentatively establish your evaluation parameters and plans. The key concern is to
keep in mind how to implement an effective, formative evaluation process and
provide for ongoing analysis with a feedback loop to inform you of the extent of your
progress to help you best benefit from your experience,

Plan a list of annual objectives with feasible interim benchmarks which would, if
achieved, demonstrate measurable success. These checkpoints (benchmarks) should
be projected throughout each year for the duration of the grant to account accurately
for the effectiveness of what the partnership is accomplishing.

Check to be sure that your partnership has the appropriate partners to enable the
project to attain its goals. You will want to prove that you can implement your project
effectively. The project, as a whole, must be feasible in the same way that every
objective is. Discuss it with colleagues, development personnel or whomever you feel
is able to provide you with honest feedback about whether, as the partnership is
written, you can truly implement your services effectively through this partnering
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15.

If you are reapplying, request the comments from your previous application. Go over
these comments carefully to determine if there are areas within your partnership that
you can improve. '

Analyze your resources critically and establish the true availability of technical
support in key areas.

Pay attention to the details of the application and explain your plan clearly and
completely. The difference between a successful application and an unsuccessful one
is often the amount of preparation and research that goes into the planning and
development of the grant. Most proposals have very good ideas and certainly meet the
needs requirement, but your proposal has to demonstrate the capacity to implement
the plan in order to be funded.

Descriptions of personnel and descriptions of support services will have to be very
clear: why use these particular people and not someone else? Be careful not to assume
that your readers already know what you want to express. Demonstrate your
knowledge about a particular type of service or program. Acronyms used in the text
should be spelled out.

The specific qualifications of your key personnel should match the plan of your grant,
and should be presented in a way so that this match is demonstrated. Be ready to
show how these individuals, and not others, are important to the design or the
implementation of the partnership research and document the efficacy of the type of
support service within the scope of the intervention you plan.



Part 2: Prepare a Measurable Plan

Since your proposal will take place over time, you need to outlines objectives, activities,
benchmarks, responsible parties, time lines, outcomes, and measures.

Activities should reference specific gaps and delineate precisely which parmer will be
responsible for which activities. Outcomes should be projected as specific and
measurable,

Proposals should provide clear descriptions of these items so that reviewers can easily
determine what activities will take place, the evidence that will show whether the project
has met its objectives successfully, and by when each key objective will be achieved.
There should be no doubt about where the project is going, how it will get there, and
what will be done along the way to achieve project objectives. Vague descriptions or
general statements without details may be an indication that the project will have
difficulty producing tangible, important accomplishments during the funding period.
Proposals that include clear objectives, benchmarks, responsible parties, time lines,
measures, and outcomes are more likely to be successful.

Generally speaking, an outcome is something important that occurs as a result of the
work that takes place. Outcomes should be more than process-type activities or events.
They should be the result of a set of project activities and project expenditures, which
means that the work plan and the budget are tools used to produce a set of important
outcomes. In addition, each outcome must be measurable in one or more ways, so the
proposal should describe what evidence will be used to determine and measure success.

The number of objectives in each work plan should be tied to the number of project -
goals. Every activity and benchmark does not need its own outcome, but each project
objective should have an outcome.

For every outcome, the proposal should describe what evidence will be used to measure
PIOgIess or Success.

DEFINITIONS:

Objective—A specific aim which is based on a gaps analysis or needs assessment, the
achievemnent of which contributes to the attainment of the program’s goal. Examples
include: to assure that low-income students are aware of financial aid programs for
which they are eligible.

Activities—The work performed by the applicant that directly produces the core products
and services. Examples include: teacher training given, tutoring provided, parent
conferences held, bulletins published, academic contact hours conducted.

Benchmarks—Cornparative standards for evaluating accomplishments against known
exemplars of excellence. A benchmark describes progress toward a targeted goal that is
beyond current capabilities. Examples include: percent and number of students enrolled
in advanced math or pre-algebra in 7™ grade; percent and number of students enrolled in



advanced English Language Arts or Reading; number of parents who have participated in
child’s classroom activities.

Timeline—The dates when benchmarks will be accomplished. For example: March
2002,

Responsible Party—The entity responsible for accomplishing the benchmark. For
example: Project Director, Arts & Sciences faculty, LEA Liaison.

Outcomes—Outcomes are accomplishments of program objectives attributable to
program outputs. Both intermediate and long-term outcomes can be identified, measured
and evaluated. Intermediate outcomes are useful to assess early results when key goals
will not be achieved for several years. The outcome should answer the following
questions: What will we see if the implermnentation is effective? What is the measurable
component? Examples of outcomes include: academic performance improvement,
students accepted at the next level of education, (as an outcome of the previous level),
parents participating in curticular choices.

Note: Sometimes, outputs are mistaken for outcomes. In order to draw a
distinction between the two, outputs are defined as follows:

Qutputs—The direct results of program activities. Outputs are useful in defining
what a program produces, but an output is not an outcome. Ouiputs are limited
because they do not indicate whether program or project goals have been
accomplished, and they do not provide informarion on the quality and efficiency
of the service provided. Examples include: the number of courses redesigned,
targeted students completing training, students applying 1o next level of
education.

Qutcome Measures—An assessment of the results, effects or impact of a program activity
compared to its intended purpose. Measures are characteristics or metries that can be
used to assess performance aspects of 2 program or project. Qutcome measures address
the results achieved by an organization and the extent to which objectives have been
achieved. Program managers, policy makers and customers are interested in outcome
measures because they are indicative of the success of an organization or a program in
meeting the needs of customers. Examples include: results of a test that measures skills
and knowledge, grade point average, number of teachers placed successfully, percentage
of new teachers retained.

Below is an example format of how to organize and display the information in your work
plan. The objective in this example was chosen only to illustrate the presentation format.
Applicants may use this format, or one of their own design, but please note that these are
the kinds of details and measurable outcomes that peer readers and the Program Office
expect to see:




EXAMPLE OF WORK PLAN FORMAT:

Objective: Students will take higher level math.

Activities Benchmarks Timeline Responsible Party
Tutoring will be Student assessment | October 2001 Counselers and
offered to all will be done. teachers
students
After-school All eligible students | November 2001 Lab Director
computer classes. will be offered extra

time in computer

math
Teachers will All trained teachers | April 2002 Classroom teachers
redesign curricula to | will have at least 25
include advanced percent of their
level math for 7° courses at advanced
grade level
Teachers will be All teachers will March 2002 Classroom teachers
trained to use new attend workshops

strategies in math
teaching

for college credit

QOutcome: After Year 1, at least 75% students will be enrolled in advanced math.

Measure: Student results from a skills test used by the State.




Part 3: Writing the proposal.
Your goal:

Clearly state the specific needs of the students, parents and teachers and why your
partnership is uniquely qualified to address these needs. What specific services and
interventions are required to maximally address the gaps you have identified and how
will you approach the problem. Introduce your partnership by giving some background of
the partners, including past achievements with respect to similar endeavors.

Address each factor within the individual selection criterion. Before proceeding, carefully
refer to the application booklet and read all the instructions and advice offered there.

Selection criteria

1. Need for the project. You can receive a score of up to 15 points if you clearly
define or describe the specific needs of the students, parents, teachers and
infrastructure in this section and the feasibility and usefulness of your design to

address the gaps. Up to five points will be assigned for each of the following three
factors.

a. In describing the magnitude or severity of the problem, use a carefully selected profile
of baseline data to represent the current status of proposed cohort of students. Do not use
vague references to statewide, county-wide or system-wide need to uphold your
argument, it must demonstrate the need of the cohort. This can include:

s students’ demographic, cultural or other characteristics that could affect their
education or development (eg., race, ethnicity, gender, disability, language minority
status, etc.)

s students’ level of academic skills measured by, for example, school attendance
patterns; percentages of students enrolled in basic, regnlar and accelerated math (e.g.,
prealgebra prior to 8™ grade); percentages of students enrolled in accelerated
English/language arts; average grade point average; percentage of students who have
at least one grade retention; average standardized test scores in core academic
subjects; average drop out rates, etc.

o students’ general knowledge about college programs, costs, and financing options

¢ students’ expectations about their ability to successfully complete a rigorous
academic curriculum and ultimately graduate from college.
curricular inadequacies, like a dearth of classes in algebra or advanced language arts.

» professional development inadequacies, like having teachers who do not have
specific qualifications in the field they are teaching.

e parental involvement.

b. In describing the specific gaps or weaknesses in services, etc., use a gaps analysis
stemming from the baseline data which demonstrates need in measurable terms. This
analysis will provide a logical trajectory for establishing a record of continuous



improvement working from a standpoint of where the student is versus where the average
12" grade student who has successfully completed a college track curriculum was at a
similar point in his or her career. '

c. In projecting the long-term and systemic effects likely to be achieved, describe a
continuous improvement assessment model with measurable outcomes and benchmarks
that has special application to your cohort and special achievements in your
infrastructure. Have a research base for the intervention strategies you intend to use to
demonstrate improvement over time and establish the significance of these
accomplishrnents.

2. Quality of Project Services. You can receive a score of up to 25 points in this

criterion. Up to ten points can be assigned for the first factor, and five each for the other
three.

a. When you describe the appropriateness of the specific services for the students, parents
and teachers in terms of their specific need, remember that they all fall within the design
of a single project. Show how well these services are intended to ameliorate an identified
condition AND how they are to work together. Demonstrate that they serve the objectives
of a single task AND that they fall into a comprehensive design that serves your cohort in

the best way possible. Prove that they narrow the gaps AND provide useful acceleration
techniques.

b. When you describe how the services you have chosen for your project reflect up-to-
date knowledge etc., use appropriate references from existing research and discuss how
these models, but not others, were refined to suit your plan for implementation.

c. In providing documentation regarding the training or professional development
activities, make sure it is clear what the outcomes of these services or training will be and
how the recipients will show that they have achieved the intended outcomes. Describe
what type of improvements are predicted in what categories.

d. When describing the likely impact of the services on the intended recipients, remember
that GEAR UP strives to effect systemic reform. Justify your analysis with
documentation, particularly with a quantitative focus. Use measurable objectives in your
project design that can supply adequate data to reflect impact.

3. Quality of Project Personnel. You can receive up to 15 points for the quality of
project personnel. Up to 10 points can be awarded for the first factor and up to five points
for the second.

a. When you describe the qualifications, qualities and characteristics of your project
director, remember that this should be an ideal person for running your grant
successfully. Think about someone in your partnership who already does this type of
activity and has this type of experience and the level of expertise they would need. This
person must be adequate to the task of administering the grant AND also properly



facilitate the implementation and coordination of the different partners of the grant. This

person must have experience in managing the collaboration of all partners and their
agents.

b. When you describe the qualifications of your other project personnel, show how they
will fit into the collaboration and how their background is suited to match the needs of
their particular role. Match is the key word.

4. Quality of the Management Plan. You can receive a score of up to 15 points for the

quality of the management plan. Up to five points can be awarded to each of the three
factors.

a. When you describe the adequacy of the management plan, etc., use timelines, flow
charts and other illustrations to demonstrate that the chain of responsibility is well
mapped and ready to work.

b. When you describe the adequacy of procedures for ensuring feedback and continuous
improvement, indicate what management tools you will be using and at what intervals.
Inform your reader as to the type of feedback you will be acquiring and what you plan to
be ready to do with this feedback.

¢. When you describe the appropriateness of the time commitments, describe the means
by which time and effort will be monitored and how it will be managed in a functional
sense. For example, a coordinator cannot be less that 50 percent by legislative ruling.
However, the larger the grant to be managed the greater will be the demand of the
coordinator’s time and the management plan must reflect that difference.

5. Quality of the Project Evaluation. You can receive a score of up to 15 points for the
quality of the project evaluation. Up to 8 points can be awarded for the first factor and up
to 7 for the second.

a. Formative evaluation is the focus using the GPRA indicators (which are found in the
back of the application package).The emphasis is on continuous improvement and
systemic reform. At multiple specific intervals in a given year, achievement should be
calculated and represented as data (benchmarks). Each benchmark addresses the process
of an intervention strategy or service and should be thought of as a quantitative
representation, whenever that is appropriate. When you describe your evaluation
methods, give examples of the instruments you might use and show how they are
expected to produce valuable, objective measurements when used.

b.When you project the extent to which the methods of evaluation will provide
performance feedback etc., use the GPRA Performance indicators. Show how you intend
to dovetail the information with a feedback loop to monitor and improve your delivery of
services and accomplishment of your program goals.



6. Adequacy of Resources. You can receive a score of up to 15 points for adequacy of
resources. Up to three points can be awarded for each of the first three factors and 6 for
the fourth.

a. When you demonstrate the adequacy of support, including facilities, show how they
have been coordinated in your effort to supply services. How are the services/resources of
each of the partners being put to the most effective use? Is the partnership sufficient to
effectively implement the grant and how do you know this to be true?

b. When you demonstrate the relevance and commitment of each partner in the
implementation of the project, show how each has a communication with the others to
assure a smooth delivery of services. Clearly describe the level of commitment and the
capacity building competence relevant to specific outcomes.

c¢. When you propose your budget in terms of delivery of services and benefits, show how
each cost was projected. When you demonstrate the continued support of the project after
the end of federal funds, demonstrate the commitment of the entities involved and their
plans to remain in collaboration after the federal role is over. Recruit new partners or
expand the involvement or level of commitment of existing partners because as the
program demonstrates success it will gather more and more support. Show how you
intend to leverage growth and continuously build capacity based on demonstrated success
of the components of the program.

7. Competitive Preference Priorities
Priority #1: Scholarship component.

This year the secretary will award up to 5 points for partnership grants that promise to
have a scholarship component for the GEAR UP cohort.

If you do not have this component, you will receive 0 points.

If you have this component, but it is not completely certain that it can be accomplished as
of the time of the grant writing, 04 points can be awarded.

If you have this cornponeﬁt and it is clear that the scholarships will be in place for the
cohort, 5 points can be awarded.

Priority #2: EC-EZ
This year the Secretary will give preference to partnership applications which serve a

substantial number or percentage of students who reside or attend a school in an
Empowerment Zone or an Enterprise Community, as described in the RFP.

This priority will be invoked only as a tie-breaker. If you are eligible, you should simply
state this in your application.



GEAR UP: A Capstone for Reform

Nearly all eighth graders say they want to go to college. While almost all high-income
students meet their expectations, only two-thirds of low-income students see their
expectations come to fruition (U.S. Department of Education, 1997). A significant
percentage of those who do enter a four-year institution do not have the academic
preparation that is necessary to succeed and obtain a terminal degree (USDOED, 2000).

POSTSECOKDARY ENAOLLMENT: Percentage of eollege-qualified 1992 high school graduates who earolled in However, it doesnt have to
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Academic Resources® quintile earn bachelor’s degrees at a higher rate than a majority of
students from the top SES quintile.
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low-income students who are prepared to enter and succeed in postsecondary education.
This cannot be done without providing a rigorous academic curriculum to all students. In
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2 Took a college admissions test (SAT or ACT) and applied for admission to a 4-year institution.

3 A composite measure of the academic content and performance the student brings forward from
secondary school into higher education. This measure is dominated by the intensity and quality of
secondary school curriculum.,



addition, well-qualified, knowledgeable teachers to teach this rigorous curriculum must
be the norm, not the exception, in low-income schools. Furthermore, all students must
receive information and knowledge about postsecondary options and financial aid, and
must receive assistance in taking steps towards admission. "

GEAR UP is a vehicle for implementing these changes. The GEAR UP program is
unique among federal early intervention programs in that its Partnership grants focus on
cohorts of low-income students, rather than on distinct individual students, and the
cohorts begin no later than the seventh grade. It requires partnerships among colleges and
universities, schools, and outside organizations, and requires a dollar-for-dollar match to
ensure commitment and build capacity. All of these unique requirements of the GEAR
UP program compel school systems and postsecondary institutions to focus on systemic
change; it ensures that all students are held to high standards and receive the necessary
acadermnic core curriculum that is needed to go to postsecondary education and succeed.

The children are not failing; the system is failing our children. GEAR UP is not an
additional project in the array of existing programs that focus on reforming the child; it is
a capstone for existing school reform efforts and a vehicle for fixing the system.

"Why do these gaps exist?

Low-income students are often assigned the least qualified teachers, especially in critical
subjects such as mathematics and science. In addition, low-income students often lack the
rigorous courses needed to enter college and successfully complete their degree. The
problem then becomes self-perpetuating — low standards are often set for these children,
thereby reinforcing the pervasive belief in many of our nation's schools that low-income
children cannot learn. Historicatly, federal and state programs have traditionally focused
on the student and not the educational system—the environment in which learning
occurs. Yet data on academic achievernent are clear—it is the system that is failing many
of our students, especially those of low SES status. Inequitable access to academnic
resources produces inequities in academic performance. Students, especially low-income
students, are being taught different curricula, at different levels of ngor, and by a varying
Jevel of teacher quality. This gap in academic resources has occurred because the system
has allowed such a gap to persist.

_Coursetaking Patterns. In the United States, 89% of the 8" grade lessons were rated as
having low-quality mathematical content, in comparison to 34% and 11% in Germany
and Japan respectively (USDOE/NCES, 1999). Low-income students often take these
low-level classes, and these course-taking patterns make it difficult for them to meet their
expectations of going to college and succeeding. Tracking policies, low school resources,
Jow teacher quality, and low standards all work in tandem to exacerbate the achievement
gap. What is needed is a clear commitment on the part of GEAR UP schools to eliminate
academic tracking and to require that all students take a rigorous academic core
curriculum.



Impact of Mathematics. Of all pre-college curricula, bachelor’s degree completion rates
are the most strongly affected by the highest level of mathematics one studies in
secondary school.

» High school students who take algebra, geometry, and other rigorous mathematics
courses are more likely to go on to college (USDOED, 1997);

e Urban students who take 5 courses of mathematics (Algebra 1, Algebra 2,
Geometry, Trigonometry, and Calculus) earned higher ACT mathematics scores
than students taking fewer mathematics courses, regardless of school district
wealth (ACT, 1999);

e The rate of completing postsecondary education with a bachelor’s degree more
than doubles for those students finishing a course beyond the level of Algebra 2,
such as trigonometry or pre-calculus (Adelman, 1999);
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Nevertheless, some students receive inadequate resources in their schools:

e 25% of teachers in districts where there are 1-4% of high-poverty students report
that they lack adequate reading resources; in those districts that have over 30% of
high poverty students, 59% of teachers report that they do not have adequate
reading resources (ETS, 1998); and

e 48% and 44% of poor urban and rural districts respectively lack adequate math
resources according to teacher reports, compared to 15% for districts in middle
and upper-income districts (Mullis, 1991).

Poverty and Teacher Qualiry. Students who receive three effective teachers in a row
show gains in math and reading, and students who have three ineffective teachers in a
row show losses (Boston Public Schools, 1998; Jordan et. al., 1997). However, those
students who need qualified teachers the most tend to be the least likely to receive them.
For schools who have under 20% of students on the free lunch program, 28%, 14%, and
19% of math, science, and English courses respectively are taught by teachers who do not

* Risk factors for not persisting in college included coming from a low-income family, having neither
parent going beyond high school, or attending a high school in which 25% or more of the students were
eligible for free or reduced-price lunch.



have at least a minor in their respective content area. In districts with over 50% of
students on the free lunch program, the percentages are 40%, 20%, and 31% respectively
(National Commission on Teaching and America’s Future, 1996).

Poverty and Instructional Quality. Standards
and the quality of instruction also vary:

. Teachers in high-poverty schools

.. BB spend 39% of their time on reading skills,

Luh Scirnce et compared with 55% of more affluent schools
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s "A" students in high poverty schools score at about the same level on
standardized exams as "C" and "D" students in affluent schools (USDOED/OERI,
1994).

GEAR UP can help eradicate this problem. Providing an academicalty challenging and
supportive experience is vital in making the 8% to 9™ prade transition successful (Belcher
& Hatley, 1994). If schools are going to mandate that all students will receive a rigorous
academic curriculum, then schools must have the instructional capacity to teach these
courses. GEAR UP provides funds for intensive and continuous staff development to
increase and deepen the content knowledge of teachers, especially in math and science,
where the need for qualified teachers is greatest. GEAR UP can leverage with current
local and federal teacher quality enhancement efforts (see the Department’s "Promoting
Rigorous Standards for Teachers at http://www.ed.gov/inits/teachers/promote.html).
Postsecondary partners can use GEAR UP funds or provide an in-kind match in
providing free graduate-level courses for teachers at the building sites. This provides an
incentive for teachers to deepen their content knowledge of their subject area. Teacher
coaches are also important as part of the continuous leaming and staff development
process. Department heads and team leaders can function as instructional leaders and
master teachers, providing peer mentoring to both beginning teachers and experience
teachers. Most importantly, staff development must be tied with student achievement
data, both as a means of needs assessment and of measuring the effectiveness of staff
development programs (see the National Staff Development Council’s web site at
http://www.nsdec.org). Through the strength of the GEAR UP partnerships, which are
critical to the success of GEAR UP, the schools and. postsecondary institutions can
leverage resources and increase the instructional capacity of the schools in response to
the ramping-up of the academic curriculum.

Teacher and Student Expectations. Several characteristics of students’ relationships with
teachers may be predictors of motivation and adaptation in school. High motivation has
been associated with having teachers who know, support, challenge, and encourage them
to act independently (Wentzel, 1997). Similarly, research has found that students were
more engaged academically to the degree that they perceived their teachers as holding
high expectations for them (Murdock, 1999). Often, students who undergo difficulty with
academic subjects are given fewer chances to choose topics or activities and do not feel
in control over their own leamning. In addition, if grouped with other students who have



similar difficulties, at-risk students may be wary of peer-group collaborations (Hynd,
Holschuh, & Nist, 2000). These findings may have important implications with regard to
the effects of academic tracking on low-income students.

GEAR UP aims to break the self-fulfilling prophesy that is ingrained in so many of our
nation’s schools. Teachers must have high expectations for all students and must take
responsibility for student leaming. GEAR UP seeks to break the pattern of blame and
denial and hold schools accountable for students meeting high standards. Principals of
GEAR UP schools must adopt a "no excuses” attitude — they must demand that teachers
and staff take responsibility for ensuring that all students achieve at high levels in a
rigorous academic curriculum.

Effects of "tracking" on student achievement. The effects of academic tracking can be
advantageous for those taking a rigorous cumriculum, but can be devastating for those
students pigeonholed into a low-level academic track:

» Low-income students are less likely to be enrolled in a college-preparatory track
(28%, as opposed to 65% of high-income students) and more likely to be enrolled in a
vocational track (22%, as opposed to 3% of high-income students) (USDOED/NCES,
1995);

¢ Students who reported being in the academic or the general curriculum program
showed greater than average gains than their counterparts in the vocational
curriculumn program, thereby widening the gap of more than a standard deviation
between the vocational and academic groups (USDOED/NCES, 1995},

s With regard to reading skills, students in the vocational curriculum show significantly
less gain than their counterparts in the academic group, widening a gap that already
exceeded one standard deviation in eighth-grade (USDOED/NCES, 1995);

+ By the tenth grade, more than two-thirds of students in the academic curriculum were
proficient in inferential reading, compared to just over a quarter of vocational
students (USDOED/NCES, 1995},

e Students who took either no science courses or only a general science course not only
started with lower average scores in eighth-grade, but also gained significantly less
than those students who took a biology course or a biology course plus either
chemistry or physics (USDOED/NCES, 1995); and

» Those eighth-graders who were enrolled in a vocational curriculum at the time of the
first follow-up had scored nearly a half a standard deviation lower in science by the
tenth grade that those who were in a general curriculum, and nearly a whole standard
deviation lower in science than those in the academic track. (USDOED/NCES, 1995).

GEAR UP seeks to eliminate all forms of academic tracking by ensuring that all students
complete a rigorous core academic curriculum that is aligned with what postsecondary
institutions expect of high school graduates. The academic interventions support students
in achieving these standards, and a process of contnuous analysis and improvement
provides input as to the effectiveness of these interventions and to continually make

progress.



Successes in Low-income Schools

Low-income and minority students can meet high standards and succeed when sufficient
academic resources are present. In Kentucky, seven out of the top 20 elementary schools
in reading are high-poverty, eight of 20 in math, and 13 of 20 in writing. In 1992, El Paso
had 15 low-performing schools and no exemplary schools. In 1997, they had no low-
performing schools and 16 exemplary schools. In 1999, The Education Trust identified
366 elementary and secondary schools that had been identified by their states as top

scoring and/or most improving schools with poverty levels above 50%. How did these
schools do it?

The 366 schools surveyed in the Education Trust report (1999) revealed several trends of
these high-poverty, high-performing schools:

o 80% of these schools used state standards extensively to design cutriculum and
instruction, student assessment, and teacher evaluation;

s 78% of these schools increased instructional time in reading and math to meet
standards;

e Many of the schools devoted a larger proportion of funds to support professional
development that focused on changing instructional practice;

e Four out of five of these schools had implemented comprehensive systems to monitor
individual student progress and provide extra support to students when needed;

s Most had focused efforts in involving parents to help students meet high standards;
and

e MHalf had state/district accountability systems that have real consequences for
principals in the schools.

GEAR UP seeks to replicate the successes of these schools. It requires the
implementation of K-16 curriculum alignment; a rigorous academic core curriculum for
all students; a continuous staff development plan that ensures that quality teachers with a
deep content knowledge of their subject area are in the classroom; accountability systems
to make sure teachers and administrators take responsibility for student learning;
interventions that focus on bringing students up to these high standards, not lowering
standards because of low student achievement; and a comprehensive plan for ensuring
students have the information and knowledge about entering and succeeding in a
postsecondary institution. In addition, it requires data collection and analysis focused on
showing continuous improvement and keeping with what works. To do this, GEAR UP
requires a change in school culture. It requires ruffling some feathers. However, schools
must continue to stay on the path to reform and not revert back to the ways of old. If we
continue to do business as usual, we will get business as usual - and as the data tell us
above, business as usual is not acceptable for our nation’s low-income youth.

Such is the vision of the cohort model inherent in GEAR UP Partnership grants — the
vision that all educators must be accountable for the student learning of all children. That
is what makes GEAR UP different from other federal programs that have traditionally
focused on low-performing students without looking at the reason as to why they are Jow-
performing. The cohort model compels the school to reform its way of doing business



and become a high-performing school. Changes cannot occur if school systems continue
to do business-as-usual and persist in the assumption that the child and not the system
needs fixing. Ensuring that all low-income students have the academic resources they
need to succeed in a postsecondary institution cannot be accomplished without the
sustained commitment to improving of school administration.

The commitment of the school leadership alone, however, is ‘not enough. The
commitment mmust exist among the entire school — teachers, guidance counselors, and
staff — to set high standards for all children and ensure that resources exist to ensure that
children meet them. College and university partners must work with the schools in
aligning a K-16 curriculum by stating what level of learning is required to pass the
entrance exams and to state explicitly what high schools need to teach to get students
ready to enter postsecondary education without the need for remedial classes.
Postsecondary institutions must know what they expect students to know when they
graduate with a terminal degree. High schools, for their part, need to ensure that their
curriculum is aligned with those expectations and that all children will receive this
curriculum. Likewise, the high school needs to communicate to the middle school what is
expected of incoming freshman, and middle schools need to ensure that all 8™ praders
have the skills needs to succeed in making the high school transition. Middle schools and
elementary schools need to align their curriculum to make certain that students arrive at
middle school with the proficiencies that are required. This vertical team — a K-16 team —
must effectively communicate to parents this curriculum and that all children will be
expected to meet them.

Sustained commitment and leadership are part of the vision of GEAR UP that is so
crucial to its success. State GEAR UP programs provide the support for stronger
accountability systems, curriculum alignment in the direction of collegiate expectations,
and improved teacher quality. In both State grants and Partnerships, partners must
implement effective interventions in planning and implementing the program, measuring
its progress on a continuous basis, and sustaining the gains in academic resources. All
must be committed to the vision that all students will raise their level of performance to
succeed, and must be willing to take on the systemic issues that are causing children to
fail. The partners cannot be mere signatories. State educational agencies, postsecondary
institutions, schools, and outside organizations must work together, with their own
strategies, to plan together and leverage resources to ensure that progress is made across
the K-16 continuum and that low-income students achieve at high levels.

'We do not have the luxury of time. Too many low-income students are already behind
academically. Changes must be made with the education they are receiving in order to
accelerate their achievement in the proper courses that will allow them to go to college
and succeed. However, we can’t accelerate their progress without knowing where they
are today. We can’t make improvements in student achievement without a careful
analysis of the students’ accessibility to academic resources. Effective monitoring
systems must be in place to provide ongoing analysis of intervention data and its impact
on students — data that enables schools to provide immediate interventions to struggling
students and to move them on quickly once they demonstrate mastery.



For this fiscal year of 2000-2001, there were 73 new GEAR UP partnerships and 7 new
state GEAR UP grants awarded. With a strong educational experience, students will have
choices about entering postsecondary education and being successful. This will mean
more low-income students will take the rigorous academic coursework needed to be
prepared to enter and succeed in postsecondary education; more schools will work to
eliminate low-level academic courses; more low-income students will be held to higher
levels of academic achievement expectations as their peers; more teachers will have deep
content knowledge of their academic subject area and will be able to impart this to their
students using effective pedagogies; more low-income families will be well-informed of
postsecondary options and financial aid, and take the steps necessary for admission into
an institute of higher education. With GEAR UP, more low-income students will go to
- college and succeed.

One thing is for certain — we cannot continue to maintain the status quo, or we will
continue to fail many of our children. GEAR UP provides a unique and historic
opportunity for early intervention and systemic change that no federal program has done
before. GEAR UP should function as a capstone for current federal and local programs at
GEAR UP schools. Programs such as Title I, TRIO, TQES, PT3%, and other math and
reading programs should leverage their resources and support the GEAR UP effort to
implement and sustain reform. Congress recognized this need when creating GEAR UP
as part of the bipartisan Higher Education Act of 1998 — they recognized that the focus
needed to move from fixing children to fixing the system that serves them. Congress
designed GEAR UP to be unlike any other program. It is our charge to ensure that
GEAR UP is the successful catalyst for closing the achievement gap among our nation's
youth and reforming the American education system.

5 Teacher Quality Enhancement (http://www.ed.gov/offices/fOPE/eatqp/}
¢ Preparing Tomorrow’s Teachers to Use Technology

{hutp:#/ www.ed.gow‘ofﬁccsiOPEfPPUteachtcchhcachlech -html})




References

ACT and The Council of the Great City Schools (1999). "Gateways to Success: A Report
on Urban Student Achievement and Course-Taking."
(hitp://www.act.org/news/releases/1999/08-02-99.html)

Adelman, C. 1998. " Answers in the Tool Box: Academic Intensity, Attendance Patterns,
and Bachelor’s degree Attainment." Washington, DC: U.S. Department of Education,
Office of Education Research and Improvement. (http://www.ed.gov/pubs/Toolbox)

Alexander, K.L., Riordan, C., Fennessey, J., and Pallas, A.M. 1982. "Social Background,
Academic Resources, and College Graduation: Recent Evidence from the National
Longitudinal Survey." American Journal of Education, vol 91, pp. 315-333.

Belcher, D.C., & Hatley, R.V. (1994). A dropout prediction model that highlights middle
level variables. Research in Middle Level Education, 18(1), 67-78.

Boston Public Schools (1998). "High School Restructuring." Boston: Boston Public
Schools.

Education Trust (1999). "Dispelling the Myth: High Poverty Schools Exceeding
Expectations.” (http://www.edtrust.org/dispell.pdf)

Education Week (1998). "Technology Counts 1998." Editorial Projects in Education.
(http;//www.edweek.org/sreports/tc98/)

Educational Testing Service (1998). "Teacher Questionnaire from the 1988 NAEP
Reading Assessment, Grade 4."

Hynd, C.; Holschuh, J.; Nist, 8. (2000). Learning complex scientific information:
Motivation theory and its relation to student perceptions. Reading & Writing Quarterly,
16(1), 23-57.

Jordan, HR., Mendro, R.L., & Weerasinghe, D. (1997). "Teacher effects on longitudinal
student achievement." Dallas Public Schools

Mullis, Ina V.S. et al. (1991). "The State of Mathematics Achievement: NAEP’s 1990
Assessment of the Nation and the Trial Assessment of the States," Educational
Testing Service.

Murdock, T.B. (1999). The social context of risk: Social and motivations predictors of
alienation in middle-school. Journal of Educational Psychology, 91, 1-14.

National Commission on Teaching and America’s Future (1996). "What Matters Most:
Teaching for America’s Future". (hgp:lfwww.tc.columbia.cdu/-tcachcommfwhat.htm)



Qakes, J. et al. (1990). "Multiplying Inequalities: The Effects of Race, Social Class, and
Tracking on Opportunities to Learn Mathematics and Science.”" RAND.

U.S. Department of Education, National Center for Education Statistics (2000). “The
Condition of Education 2000."

(http://nces.ed.gov/pubsearch/pubsinfo.asp ?pubid=2000062)’

U.S. Department of Education, National Center for Education Statistics (1999). "The
TIMSS Videotape Classroom Study: Methods and Findings from an Exploratory
Research Project on Eight-Grade Mathematics Instruction in Germany, Japan, and the
United States." ://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=1999074

U.S. Department of Education (1997). "Mathematics Equals Opportunity.” A White
Paper prepared for U.S. Secretary of Education Richard Riley.
(http:/fwww.ed.gov/pubs/math)

U.S. Department of Education, National Center for Education Statistics (1997). "Access
to Postsecondary Education for the 1992 High School Graduates.”
(hitp://nces.ed.gov/pubs98/access/index.html) :

U.S. Department of Education, National Center for Education Statistics. "NAEP 1996
Math Data Tables."

U.S. Department of Education, National Center for Education Statistics (1995). "National
Education Longitudinal Study of 1988: Second Follow-Up, 1992" in "A Profile of the
American High School Senior in 1992."

(http://nces.ed.gov/spider/webspider/95384.shtml)

U.S. Department of Education, National Center for Education Statistics (1993).
"Vocational Course-Taking and Achievement: An Analysis of High School Transcripts
and 1990 NAEP Assessment Scores." (http://nces.ed.gov/pubs/naepvoc.htmi)

U.S. Department of Education, Office of Educational Research and Improvement (1994).
"What Do Student Grades Mean? Differences Across Schools." Educational Research
Report. (http://www.ed.gov/pubs/OR/ResearchRpts/grades.html}

Wentzel, K. (1997). Student motivation in middle school: The role of perceived
pedagogical caring. Journal of Educational Psychology, 89, 411-417.



Bridge Programs



BRIDGE PROGRAMS

Bridge Programs are run through the Federal Government’s
Department of Education to prepare students academically and socially for
their college careers. These programs aim to give them an equal opportunity
for success, particularly for those students who are first-generation college
bound.

Opportunities include academic studies, community service, and
developing on-campus mentor relationships. Programs can be tailored to fit
remedial or gifted students. All of this works to help students bridge the
cultural and academic gap between high school and post-secondary
education.

Enclosed as reference is the Dull Knife Memorial College’s Internship
and Bridges Project, submitted June 2000.
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HISTORY AND MISSION

Over the past thirty years, access to higher education has expanded markedly. As in most historical times
of expansion, remediation and support programs grow to help new populations make the transition to
college. Remediation and support programs grew during the early 1800°s when access expanded to include
more "common men" in higher education. These programs also grew in the late 1800’s when women and
blacks entered higher education in larger numbers. Furthermore, after the G.I. Bill and civil rights
movement, support programs were again reintroduced to help these new populations attend college.

Over the last thirty years, support programs’ goals and mission continue to expand in response to
international students, non-English speakers, and disabled students. One of the popular programs that
emerged out of these various waves of increased access was the summer bridge program. Summer bridge
programs are designed to provide assistance to individuals entering college in the Fall. The focus of
programs varies depending on the specific program mission and goals. The main thrust of the programs is
to retain these new populations within higher education and to provide them an equal footing with other
students.

RANGE OF ACTIVITIES AND TYPES OF SUMMER BRIDGE PROGRAMS

Program activities range enormously. Some focus almost exclusively on academic support such as writing,
mathematics, and reading. Many contain study skills such as time management, individual learning style,
study strategies, and expectations for college work. Since students in summer bridge programs are often
first generation college students, a section on the goals of a liberal arts education or general education and
discussions about college life is included. Also, career counseling is found within the majority of
programs, assisting students in expanding their vocational aspirations. Many programs are developing a
parent involvement component, since research indicates that parental influence is strongly related to
student success. Helping students to develop relationships on campus is another goal; this is accomplished
by introducing students to campus offices and potential mentors. In addition, computer literacy is
becoming a critical issue within the programs. Journal writing and self-reflective activities have also been
identified in the research as important program components.

Many summer bridge programs also develop partnerships within the community to enhance students’
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experiences. Some bridge programs include community service opportunities so that students meet and are
connected with organizations within the area of the college. Others pariner with businesses providing
future internships possibilities for students. Some programs, for example the University of Missour, St
Louis, have established partnerships with K-12 educators in order to help them in development and
evaluation of summer bridge programs.

The populations served by programs vary greatly. Some programs are specifically designed for target
populations such as minority, low-income, disabled, or first generation students. Programs are developed
for students within particular majors such as math and science. These summer bridge programs tend to
have a very different curriculum focused on introducing lab work, understanding what it means to work in
the science or math area, familiarizing them with group and problem based learning, and developing
mentoring relationships. Other programs serve any student who does not pass an exam, serving more of a
remedial purpose. Yet, there are also programs specifically aimed at gifted students, from economically
disadvantaged backgrounds. These programs aim more on the transition to college and expectations rather
than study skills. Another unique type of program is for students in tech prep high school curriculum.
These bridge programs are often offered by community colleges and help students who never aspired to
attend college, to enter and finish an associate’s degree in a technical area.

Thus, the curricula vary greatly, depending on the population served and goals. Many institutions offer
more than one summer bridge program, accommodating the unique needs of their student population.
What should become apparent is that individualization of the program to the campus is critical.
Conducting an audit of your own campus’ needs is essential.

RESEARCH TO SUPPORT THE IMPORTANCE OF SUMMER BRIDGE
PROGRAMS

There has been a significant body of research on first generation college students, examining the factors
that inhibit and enhance success. This research consistently shows that some of the major barriers to
success include: 1) lack of self-confidence; 2) inappropriate expectations or knowledge about college
environment; 3) lack of connection to the college community or external community; 4) lack of early
validation within the college environment; 5) family members who do not understand the goals of college;
and, 6) not involving faculty in summer bridge programs and the transition process (Terenzini, Rendon,
Upcraft, Millar, Allison, Gregg, Jalomo, 1996).

BENEFITS FOR STUDENTS

Little empirical research of programs exist. Some initial studies illustrate that students provide strong
ratings for the social aspects of the program such as mentoring, community development, and building
self-confidence (York & Stuart). The impact of academic components are rated lower in some self-studies,
most likely reflecting that significant progress in academic support is quite difficult in a few weeks or
months. This suggests that programs need to be realistic about their goals. However, some programs’
students pass entrance exams they were unable to pass prior to the program (Garcia, 1991).

Studies examining retention and grade point average indicate that students in support programs tend to
perform better (GPA) than students who did not receive the same type of support (Santa Rita & Bacote,
1996). Few studies have control groups, thus these findings are not conclusive. Studies also illustrate that
programs are helpful to transition, but not necessarily retention {York and Tross, 1994). Yet, the results are
mixed with some evaluations showing increased retention in successive years (Garcia, 1991). Also,
research typically examines one type of program, since programs vary, making generalizations about
impact quite difficult. One study examining schools that are high producers of minority science and
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engineering degree recipients discovered that a component of these colleges’ and universities’ curriculum is
summer bridge programs (Brazziel & Brazziel, 1995). High producers include a range of institutions:
Cornell University, University of Oklahoma, University of California-Los Angeles, Arizona State
University, Morgan State University, University of Maryland-Baltimore County, and Hampton University.

MODEL PROGRAMS: INDIVIDUALIZING TO MEET TARGETED CAMPUS
NEEDS

A few model programs are described to assist campuses in developing innovative programs. Citations (o
articles about these programs are provided in the references. The University of Wisconsin offers an
ESL/Bilingual Pre-collegiate Program for Southeast Asian refugee high school students. One of the main
components of the program is cultural storytelling to build a bridge between self and the new academic
setting. Peer counselors are Southeast Asian, providing mentors and role models for students.

Community colleges offer many bridge programs and can be an important sector- for identifying models.
One model is the Comprehensive Minority SEM Program at Santa Fe Community College that aims at
increasing minority involvement and retention in the sciences. The program is extensive, moving beyond
the components typically offered (skills development, etc., already mentioned), including support for
tuition, books and fees; a faculty mentoring program; an Hispanic organization on campus; specific tutoral
labs for students in their first year who complete the summer bridge program; and placement in work study
positions in the math department.

Another program designed by the Native American Preparatory School in Rowe, New Mexico focuses
more on character development through community service, the arts, and athletics. The school blends
Native American and Western beliefs. The program focuses on writing fluency, communication skills,
critical thinking skills and computer literacy.

In general, model programs are individualized, have strong faculty support and involvement, are tied to the
institutional mission, have partnerships with area K-12 schools, are supported by senior administration, use
small group collaborative learning, build community, and conduct student assessment /evaluation.

EVALUATION OF PROGRAMS

Program evaluation is important since many programs find that they are missing a needed component.
Since funds are always limited, it is critical to determine the range of activities most important to your
particular campus. Although it would be nice to include parent involvement, mentoring, community
outreach, study skills, and academic support, it is usually not possible to offer all activities and to all
populations you want to serve. In addition to range of activities offered and target population, programs
also should examine length of program, schedule, learning approaches used (lecture versus small group
Jearning), technology, involvement of different members of campus and other issues important to program
SUCCess.

Every program should begin by developing a mission statement and goals, as these are the foundation on
any evaluation. There is a very helpful list of such standards for student support services offered by the
CAS Council for Academic Standards in Student Support Services. These standards can be obtained from
at the following website http:// www.ksu.edwnacada/Profres/ standard.htm. In addition, a helpful resource
to conducting evaluations was developed by Michael York and Stuart Tross in a paper they presented at
the Annual SUCCEED conference on the Improvement of Engineering Education.

SUMMARY
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" Summer bridge programs will continue to be important as higher education continues to expand,
increasing access to more and different populations. Bridge programs are also gaining support
internationally as other parts of the world expand their higher education systems. Many countries are
looking to the U.S. for models. With the federal government making it a goal that all Americans have the

opportunity to attend at least two years of college, institutions need to support and nurture these important
programs.
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college summer experience for tem to fifteen high school

students with a two-week "camp". The students will
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ATSES and the continued NASA projects in place at DEMC.

To promote proficiency with ITV technology, training fox the

faculty will be introduced through the science, math, and

and computer departments. A student intern will work with

the ITV equipment in preparation for entry inte an educa-—

tional program in the area of technology. There are four

cbjectives the project will meet through these activities.
Support staff, stipends, supplies, and access will be pro-
vided. through tbe overall program funding. S
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NARRATIVE, NEEDS, OBJECTIVES, AND EVALUATION -

Background

Dull Knife memorial College is a fully accredited, cpeh-édmission, community based, tribélly
controlled and land grant institution designed to provide affordable, quality educational opportunities
to residents of the Northem Cheyenne Reservation and surrounding communities. The mission
statement states that afl individuals should be provided an oppartunity to equip themselves for a
fulfilling life and responsible citizenship in a world characterized by change, while SlmU'ataﬂEOUSIY
studylng and enhancing Cheyenne cultural values. One of the goals of the College is to provide
college transfer programs and vocational training necessary to increase the educational level and
meet the training needs of students and the community.

Dull Knife Memorial College is located on the Northem Cheyenne Reservation in
southeastern Montana. The Reservatian has a population of approximately 4,500 with 65% of the
population under 25. The dropout rate for Northemn Cheyenne students is approximately 50%.

The land base of the Northem Cheyenne Reservation is 466,000 acres of primarily
agriculture and forest land. The reservationisin an isc_nlaled location with the nearest city (Billings,
Montana) 120 miles away. Unemployment rates on the Reservation are up to 80%, with the summer

rates averaging 60% due to seasonal employment

Dl Knrfe Memorial College offers an Associate of Asts degree in General Studies and
Associate of Applied Science degrees in Office Management and Business. The college has 370
students (160 Full Time Equivalent) and a full-time faculty of nine {one math instructor will be on
sabbatical during the 2000-2001 academic year). Over S0% of the students are Native American.
The average student age is 26 and 60% are women. The female/male ratio is higher in math and
scieﬁce courses — 80% women ta 20% men. Recently these numbers have begun to change,
increasing the number of young men, as the traditional age college student is now beginning their
post-secondary education at the Tribal College in their communities.

Dull Knife Memorial Callege was designated a 1994 Land Grant Institution. In meeting the

mission of land grant institutions to strengthen programs in food and agriculture services the College

has set goals with two strands. First is the development and implementation of an undergraduate

- EEEEREEEEEEEREEEEREEREEDER



FEEET,. T ot v,
BT
1

degree program in Agriculture related sciences, and second is to provide current irrrormaticnl and
training to local agribusiness practitioners. A new Associate af Science degree in Agricultural .
Scienca is currently in the process of being implemented. Duli Knife Memorial College will work with
the schools and extension offices, natural resource departments and Tribal and Bureau of Indian
Affairs forestry pragrams in providing classes and training in application -of technical knowledge ina
changing world. Additional degree options in Computer Science and Science are being phased in

and will appear in the 2000-2002 catalog, affording students the appartunity io choose technical

. options. This will provide the technical-scieqtific coursework in secure suroundings where the

teaching is adapted to the leaming style of Native American students, without diluting the nt.
—— T

STATEMENT OF NEED
American Indians are not expesed to a formal education to the same degree most
Americans are. Because most Indians on reservations live in economically depressed, isolated
rural areas, access to formal education is limited. Educational standards have increased
significantly for the American Indian in the past several years. These demands have been
instituted by changes in civil law, federal, state and tribal policies, consumer deménds, life-coping

skills and the tremendous advances in science and technology. Moreover, the goals of present

educational institutions have been to mold the Indian into patterns of the dominant society with

littlie attention being p'aid to the cultural differences and the special problems encountered by the
Indian population. Race discrimination and role stereotyping are found in schools and in the job
market. Indian people normally are not expected to attain degrees in higher education, especially
in fields of a highly scientific or technical nature.
NEED AREA-. In rural Montana, distance prevents faculty and colleagues to have coliegial
interaction, to teach outside the immediate area, or easily access the university system and six
tribal colleges in the state. Faculty must travei to meet with colleagues, taking the instructor out
of the classroom for an extended time. Interactive television is now available: but the faculty
members of the technical areas do not have experience with the [TV equipment, training is
needed.

Collaborations between faculty in agriculture and science and Montana State University —

Bozeman, in science and the University of Montana, and the computer department with Little Big

Hom, Rocky Mountain College — Billings are in place; but faculty does not have training in use of
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the equipment to interact while remaining at DKMC. The use of ITV will link Northem Cheyenne
students with mentors, rale models, and experts in all fields of science, math, and technical fields
when they become part of the repertaire of the faculty, which can only become a reality when
individuals are comfortable with the equipment. It will also bring other educators into our
classrooms, praviding experiences for local Native American students,

An assessment of college graduates conducted by Dull Knife Memorial College indicates
- that very few Native American college graduates choose science, mathematics and computer
related fields. This under representation spells a critical iacking in the breadth of professioﬁals
required for essential reservation services. While minorities generally are under represented in
these fields of study, American Indians and Northem Cheyenne Indians, in particular, are
seriously under represented in the college-age population and drastically under represented in
the biological and physical science fields. {Astin, Alexander W., Minorities in American Higher
Education, San Francisco: Jossey-Bass Publishers, 1985, p. 87} requisite classes in these
areas simply cannot be taught. A pomfortable leaming environment i‘s important to a s'tudent's
success as well. Technological ad_vances such as 1TV can assist in remedying these
deficiencies.
NEED AREA: To allow Northern Cheyenne students to obtain real world job-related experiences
in order to expose them to positive career role models and gain knowledge of specific skills

necessary in today's employment market.

Students find they lacking in basic job-related skilis and typically are not exposed to any
- _‘—‘_N_-—_\\_‘—‘_’-_

—

- 0 __‘--_'_———__
of the range of on-reservation career opportunities. In addition few have had expasure to on-the-

e

job_experiences which rr{ight help influence their eventual career choices. This exposure is critical
\___ I -
if the students are going to be “enticed” into the scientific and technologic career choices. A

degree of mentoring is necessary to help the student make appropriate course selections leading

to technology rich careers. The crucial time to develop life long interest in science is during the
———— .-—-—-.——._._,————_'_""_—“____E_

e

early secondary years. Because there are so few Northem Cheyenne College graduates who

- -_-__—-_-“" "/--'- I - - . -
have compléeted degrees in the mathematical and scientific fields of study, few, if any, of the high
school-aged students have had an apportunity to be acquainted with scientists. The availability of

science related careers in proximity with Northern Cheyenne students is minimal, as the
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Reservation is isolated from universities, metropolitan and industrial areas where scientists are
located. For students to envision themselves as scientists, they must first be able to have an idea
of what scientists do and how they wark. Northem Cheyenne students are limited in these image-
making ingredients. The established record of Northem Cheyenne participation in math, science
and computer-related fields is dismal. Without a2 program such as this “Intemship and Research
Project’, a change in this pattern is unlikely. Dull Knife Memerial College will continue their
Summer Packard Program as it has come to be known to the students. We had the “mixed
blessing” of having fourteen excellent high school candidates and twelve applicants from Dull
Knife. We had to turn away all but thirteen students because of lack of placements that meet our
standards and the need to have job placements in the immediate area. (We were able to add one -
internship experience, working on campus as an assistant when the summer director leaves early
to attend her summer class in Northermn Montana,.) We propose to expand the program - in the
form of bridges to college experience to meet the following need area.

NEED AREA: High school age students do not have the opportunity to participate in internship
experiences. There is a lack of “employers” able to provide projects that are professional and
appropriate for the age group fourteen to eighteen,

Opening the doors of the college to high school students is important for first generation

. students who do not consider college a natural pragression after high school. Science as part of”

daily life is often not apparent to students. A two-week experience will introduce the prairie
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ecosystem and its effect on daily life to younger students, In classes, on campus, with a second
week in the field with a natural resources/science prafessional will provide a short-term
experience for more students. Because of the added responsibilities we propose to use two

graduates of the program as assistants to the project director.
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NEED AREA: Siudents need to have meaningful research experiences as undergraduates.

The content of math, science, and compuler classes schools is too often delivered
primarily in the "transmission” mode. Teachers simply transmit information to students. Grading
and competition is too often the emphasis. Students seldom have a chance for leaming
eXperiences in a real-warld research setting. The incentive to explore and discover in a lab ar

natural setting is extremely limited. The interest and commitment it takes to select science




refated careers must be generated through a series of comfortable and encouraging experiences.
The need for positive activity-oriented leaming experiences in a comfortable environment is
critical to the development of a career interest in these fields and subsequent success for Native

American studenis.

Obijectives.

DBJECTIVE #1: Faculty development in use of technology is vital to linking the tribal colleges and
universities of Montana. The three science and math instructors, plus the agricutture and the
computer instructors, with other faculty members wish to participate in the training will receive
trainihg on use of the equipment. The technical team will be the priority, leading to development

of courses for transmission as a future goal.

OBJECTIVE #2: During the project period a group of twelve {12) high schoof and tribal college
students will participate in a collaborative intern project with the Northemn Cheyenne Natural
Resources Department (NCTNR), the U.S, Fish and Wildlife Service (USFW), Bighom National
Forest (BNF), Bureaﬁ of Indian Affairs (BIA), Tongue River Dam Project (TRDP), Lame Deer
Community Extension Service (CEO), and Dull Knife Memorial College (DKMC). The project will
place students in i‘ntemships with professionals in field research during the summer months.
These students will be trained to do research themselves and thus are more likely to sustain and
perpetuate interest developed through the summer pregram. In addition to the skills gained they )
will make important contact with area professionals

OBJECTIVE #3: A bridges “camp” that highlights science in our lives will be provided for up 1o
fifteen high schoal students through a two week summer academic “camp®. In conjunction with a
multi —team pilot project to conserve prairie grasslands on tribal lands and the endangered
species of the prairie ecosystem students will prepare in the classroom far one week and do
assigned fieldwork with teém members in week two. Their work will be recorded and their reports

will suppert and strengthen their academic work during their high schoo! classes. It will also
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Intreduce them to the aciuai work dane by tribai Naiural Resources Bialogists, Fish and Wildlife
department employees, and biological technicians.

OBJECTIVE #4: Research projects begun during summer intemships will be experiences that
students will present to local high school classes —with the consent of the classroom teacher. A
maximum of three students will continue appropriate projects throughout the academic year.
The presentation of the research will be part of collaborations with the Jason Project, NASA
programs, or other partnerships with Montana State University or the University of Montana.
Previous students have presented their research at a NASA seminar and work with junicr high
age students in pre-post research reports of their experiences. The projects are chosen with the

science instructors at Dull Knife Memorial College.

Methods, Materials, and Procedures.

Overview: This project is a long-term effort of the college to address the mulli-generati.anal deficit
in math, science, and technoloéy among Northemn Cheyenne students. Dull Knife Memoarial
College proposes to addre:ss thts deficit through a multi-facetted approach. First is to provide
training for faculty in use cn; the ITV technology for teaching. Next, we will hold a two-week col_lege
experience for high school students. The third focus is to allow students the opportunity to wor-k
as intens with professionals serving the reservation area. The fourth activity is to offér"étudenls
continued research exXperience through ongoing acadermic year research projects. This final
objective is critical in sustaining interest and providing guidance to the student in a longitudinal
manner. The college has developed relationships with several key partners that will combine to
facilitate this vision. These partners include; a) the Leadership Alliance, a summer intem program
“off-reservation” for DKMC students at Brown, Cornell, and Dartmouth universities, b) six “cn
reservation” fribal and federal agencies (BNF, BIA, NCTNR, CEO, TRDP, and USFW) offering
local internships through previous Packard Foundation funding, ¢) Bridges to Baccalaureate
project offering summer research for students at the University of Montana, d) the American

Physiological Society which has established an outreach team at DKMGC for recruiting leachers
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for summer research experiences at major national universities and research facilities, and e}
Microsoft Corporation in establishing DKMC as an Authorized Academic Training Program
(AATP) center. Through positive experiences in research, intemships, and academic programs it
is hoped that a pool of Northemn Cheyenne students will seriously consider math and science-
related studiés, merebf reducing the 'deficit’.

The two-week camp will enrall ten to fifteen students, spending the first week in the
classroom with profes.sionals in the Natural Resources fields. They will also be introduced to the
required computerized reporting they will do as part of their program, preparing them for the
actual reporting fieldwork demands. Proposed projects will be identified through the FY 2000
- Endangered Species Act Landowner incentive Program, In this case the landowner is the

r_;-—-—"_-'—-—-—_
Northern Cheyenne Tribe and the land lease holders. This two weeks will be a younger student's

version of the Summer Intemship project, introducing them to science at work on their
homelands. The Packard-program has received strong support from the Rural Systemic Initatitive
(RSI) project that is working to improve math and science education for Nalive American
students. This collaboration allows the RS1 program director to work with students and the tribal
natural resources department.on science projects that impact the educational experiences of
local students.

A summer experience that will whet the appetite for a technology based education can
open the door to a new future for a young person who may not think they could ever aspire fo a
professional position, especially in a field that requires math and science preparation.

The college will deliver a “summer research intemship” through an 8-week summer
program. The students will first be guided through an exploration of the immediate geographic
surroundings and the vegetative, range, and wildlife resources on and near the reservation. They
will be taught the use of scientific instruments and the methodologies used to study aspects of
biology, geology, ecology and resource and wildlife management. [n addition they will be frained
in basic first aid and proper field procedures. Area agencies and intern mentors will provide this
preliminary instruction. The intemnship program will also be utilized as a time when tribal elders

can interact with the students explaining some of the traditional views on the natura! world.
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Interaction with these elders is a vital link to assure students that traditional values and scientific

research endeavors are not mutually exclusive.

The summer intemship setting provides a nan-competitive, non-graded chance to interact

with Indian and non-Indian research scientists, tribal role models and area professionals without

leaving the reservation. Students will develop a “mathematical and scientific literacy™ and

knowledge of research methods uncommon to other secandary and tribal college students. The
significance of these early contacts with "“friendly mentors" cannot be overemphasized. The

parficipants will also be asked to give presentations on their summer experience during the

school year in their classes and at national meetings.

Dull Knife Memorial College also proposes ta conduct research at the college throughout
the academic year. Students will participate in ongoing research in conjunction with the

University of Montana. This program will be designed for fewer students (three) and will allow

them to continue summer research projects begun at the University. Student research during the

year wil'help students defray costs associated with college attendance and also keep them

current with research methodolagies in a sustained manner. Students will maintain contact with

reseérch devices housed at the university through internet links. They will downioad data and

explore the possibility of “jive” monitoring of a honeybee project funded in part by the Department

of Defense. Sustained.exposure to research and technology will help influence students in career

choices. If additional funding is obtained beyond the initial round in the current application, this

research component will be expanded to include additional students and incorporate research

apportunities from the fledgling Agricultural Science program on the DKMC campus. The college

would also like to initiate similar programs involving computer science intemships and academic

year projects in conjunction with the Microsoft AATP program, if additional support can be

secured.
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Evaluation Pian.

Evaluation of the impact of the project goals and objectives will be determined through an

internal evaluator, The intemal evaluation will take place throughout the program period. Data
will be compiled and evaluated at the end of the grant period. A college facuity member and

science consultant will do the intemal evaluation. The following data will be collected:
1. Enroliment and completion rates for ali mathematics, science and computer courses.
2. Surveys to evaiuate student attitudes toward science and math.

3. Course evaluations including student skills required, content covered, the

effectiveness of course materials and student attendance/participation.

4, Student tracking including the number of students subsequently entering or
continuing in callege as math, science andfor computer science majars.
The Project Director and the Coliege Science Censuitant will develop ali of the evaluation
“instruments. The prc:jet:i;s’taﬂr will collect data at the end of each school semester, At the end of
the grant period all of the data wiil be evaluated by the Project Director and the College Science
_ Consultant and incl[:ded in the final report to the Packard Foundation.
Expected Outcomes. -

Research is both uset:'ul_and rewarding in its own right. It provides a sense of the order in
the universe and is one of civilization's major intellectual endeavoars. It is fueled by the same
creativity required for art, music, or literature. It relies on curiosity, objectivity and healthy
skepticism. The study of science and requisite mathematical and technologic tools is excellent
preparation for university bound students regardless of the student's intended field of
concentration.

The potential impact of this proposed project at Dull Knife Memorial Callege is that more
Northern Cheyenne students will have been subjected to exploration and discovery of how
mathematics, science and technclogy relate to our everyday world and how they as individuals

can become involved in research projects {including field research).
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E;y providing students with summer research projects and through research carried out
during the academic year, they will increase DKMC's enroflment of students majoring in
mathematics, science and technotogy-related programs of study.

Through the coordination efforts of the DKMC project coardinator, the agencies listed
earlier, and tribal elder input, the project addresses @ wide variety of community needs. Student
interest and achievement will be enhanced throughout the year.

Northemn Cheyenne students entering university programs will need the following

preparation in science and math.

Laboratory and Fieid Work

«~The ability to distinguish between scientific evidence and persanal opinicn by inquiry and
questioning.

=The ability to recognize the role of abservation and experimentation in the development of
scientific theories.

=5 ufficient familiarity with labaratory and fieldwork to ask appropriate scientific questions and o
recognize what is involved in experimental approaches to the solutions of such guestions.

=~The skills to gather scientific information through iaboratory, field, and electronic work.

=The ability to organize and communicate the results obtained by observation and
experimentation.

Mathematical Skills

=A quantitative undersﬁanding of at least one field of science, an understanding that empioys the
basic mathematical praficiency for all college entrants outlined in the foregoing description of
leaming outcomes in mathematics.

«The ability to interpret data presented in tabular and graphic form. _
=The ability to draw conclusions or make inferences from data.
*The ability to select and apply mathematical refationships to scientific problems.

~The ability to use mathematical relationships to describe results obtained by observation and
experimentation.
wThe ability to interpret, in nonmathematical language, relationships presented in mathematical

form.

Technology Skills

+The ability to access research data over the Intemnet.

*The ability to organize data electranically for publicaticn of manipulation.
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The ability to monitor and control remate experiments via interactive technologies.

“*The ability to publish results to appropriate technological resources such as web-based
information pages.

College entrants will need detailed knowiedge of at least ane field of science, ordinarily
the field in which they have a quantitative understanding. This detailed knowledge could be in
environmental sciences or in one of the newer, interdisciplinary fields of science such as natural
resource management It could also be in one of the more traditional fields of biology, chemistry
or physics.

Understanding the unifying concepts of the life and physical sciences such as geological
evolution, erganic evolution, chemical bending and transformations of energy can be critical for
college entrants expecting to major in scientific fields. Students who have opportunities to
develop early understanding of these fundamental concepts in reference to a local resources will
choose courses to prepare for college entry in science related fields of study.
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Packard 2001: Budget: Detail

Salaries:
gummer Internships Number weeks
Coordinator 1
Student Assistants 2 9
DKMC Student Interns 6 8
HS Student Interns 8
ITV Intern .5 FTE 1 30
(Year long student position)
Fringe:
Coordinator, Assistants, [TV Intern
28.165%
Training
Consultants

Faculty Training 6 @ 1200.00)

Salary
750.00
400.00
300.00
200.00
150.00

Bridge and Internship Specialists (5 x 1200.00)

Release time — Faculty - Student interns

Travel:

Local (Student and instructors - Summer Program)

30 days/ 110 mi. day average .

Area and Out of State Meetings
Student Support/ AISES /NASA Conference

Supplies
Phone, Photocopies, Fax, mailing,

Laptop Computer

"First Aid kits & training, Safety Supplies, Radios, eic

GPS Trimble Unit

TV Access
Ten months (Faculty)
@ $1330.00 per month (T1 line)

Total

Total

7.500.00
7,200.00
14,400.00

9,600.00
4,500.00

5,410.00

7,200.00
6,000.00
2,500.00

1,140.00
6,000.00
4,500.00

2,500.00
1,450.00
3,500.00
3,300.00

13,300.00

100,000.00
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Budget Justification

Salaries

Included this year is the program director to oversee the intemship program from beginning to the
final report. This year in addition to the director we would like two program “graduates” to act as
assistants, especially as we will be adding more student involvement and target younger
students. As usual, we have a student stipend, the pay for hours at their work experience
placement. We also are requesting a student intern from the summer program who is interested
in the field of technology to continue in a half-time position as Interactive Television studio Aide.

Fringe is based on the college's rate in force at this time.

Training

We will need to bring in, or send facufty in the science, agriculture, and technolegy departments
to training facilities in the use of ITV and curriculum development for distance learning.

During the Suramer Bridge, camp instructors and consultants in specific technical fields will be
brought into the classes.

The release time for faculty is to participate in training. Two student interns from the summer
program have been asked to participate in training during the academic year. Funding to support
them is included in this line item.

Travel

With fuel costs, transportation to the field and to get supplies is extremely expensive. As we are
in an isolated area, 110 miles a day in not at all unusual though there may be longer trips at some
times.

We have had the opportunity to present results from the activities and to receive training during
the year. Air travel and support for those meelings is requested.

Student support for conferences is always important for Native America students to interact with
professionals. They will also be doing fund raising for trave! in addition to the amount requested.

Supplies

Phone, fax, paper mailing and office services are requested.

" The director and students would use a laptop computer. Each student does a PowerPoint
presentation on his or her experience. This assures availability of a computer and all program
records, journals and presentations will be together.

We require all students to have first aid training, hanta virus protection, and small mammal
training. The first aid manuals and instructor are paid by the program, as are other trainers. Two-
way radios are part of the safety equipment when students are in remote areas. Water bottle,
snake bile Kils, waders, and gloves are all part of the supplies.

The Trimble GPS Unit is to provide equipment for training on the newest unit as we are planning
to begin a collaboration with several tribal colleges in GIS/IGPS.

[TV Access
The T1 line provides the access to our ITV group. We are charges $1330.00 a month ang this

will pay for access when faculty are training and using the interactive system.
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The David and Lucile Packard Foundation

History and Results of packard Foundation Funding
Tribal College: Dull Knife Memorial College

1. Funding History

Year Amount Project Title

1998-99 $100,000.00  Natural Resources Summer Bridge and Internship
Project

1999-00 $100,000.00 Packard Research and Summer Internship Program

1. Description of two most recent projects (50-100 words each)

1.) The 1998-99 project began in the academic year with tutors for DKMC students
enrolled in science and math. A director was hired from the faculty to direct the
summer program. Seven high school and seven college students were chosen
through an application process. One student was given credit that transferred to
Montana State University for her botany work in the Big Horn Mts., students
received GPS training and completed a BlA mapping project. Other students'
worked with tribal natural resources, Fish and Wildlife personnel, and surveyed
reservation residents on tribal wildiife issues. Four students continued research
projects and presented findings at two national conferences, and the AIHEC
Conference.

2.) The 1889-00 Packard Project continued -with'student research projects. This®
year three students took part in low gravity flights at NASA's Houston Flight
Center with projects developed under the 1998-99 program The computer update
has allowed students to develop and improve computer skills especially research
projects. The Summer internship program is continuing with thirteen students,
one working with the program director. There are projects that include air quality
monitoring, wildiife monitoring and beaver relocation, and GPS mapping as
examples. We were forced to make hard choices among the many exceilent

applicants for the summer internship project this year.



The David and Lucile Packard Foundation

[li. Impact of past Packard funding

Several very positive outcomes have resulted as a result of the Packard Internship
. and research activities. One of the most important outcomes for the college has
been the partnerships with the community agencies and programs that validate the
work the students have done at a local, community, tribal college. We also gained
statewide attention when the research done by the students was widely reported.
We have had two students accepted in natural resource fields at Montana State
University and DKMC is waiving tuition allowing students to eam credit toward a
science practicum. There are a number of students learning what a career ina
science based field entails, and having actual work experience to help make an
informed decision in future career choices. They are also role models for ather

Native American young people on the Northern Cheyenne Reservation.

iv. Sustainability

How has Packard funding helped you to secure funds from other sources and/or
establish programs that become institutionalized at and supported by your college?
Duli Kriife Memorial College’s Packard program has led to the establishment of
coliaborations that will be ongoing. We have cooperative programs that bring k-12
teachers into the college through the Rural Systemic Initiative, and Minority
institutions Teacher Training grant, and The Women in Science and Engineering
(WISE). We are also working with the Indian Health Service tele-medicine unit by _
placing an intern at the clinic.

Two new science and one math class have been added to our regular curriculum
through a MISEP grant. The awareness of the need to complete math and science
courses has led to an increase in enrollment in science courses in particular. The
indian Student count is the basis for our funding and increasing en_rollment increases
our base. We feel the program participants are cognizant of the néed for technical
courses and of their ability to succeed in technical fieids. We have students who now

can confidently continue their educational pursuits in science and math based fields.




QUESTIONNAIRE TO ACCOMPANY PROPOSAL

In which fields of natural sciences, mathematics, computer science, and resource
management does your college offer degrees? What are the degrees offered?

Our college currently offers no degrees in any of the listed areas. We have just begun 2
multi-year process of instituting degrees in science, allied health, natural resources, and
agriculture. We have added one £l] time faculty member who also teachers a math
course. Our computer instructor who will begin her position in August has a Masters of
Business with a Technology Emphasis. DKMC has four science / math instructors and
one computer instructor on staff.

What degrees do your full-time faculty have in each of the areas”?

Our full-time math instructor has a Bachelors and Master of Science degree in
Mathematics, our full-time Science instructor has 2 Bachelor of Science in Biology and a
Master of Education in Adult and Higher Ed and many courses completed toward a Ph.D.
in Entornology. Our second science instructor has a Masters of Science degree in
Biology. Our combined math and science instructor has a Bachelor of Science degree in
Biology, with a minor in Chemistry. She is completing her Master's of Science degree in
2000-2001 academic year. The newly appointed Computer instructor has a Masters in
Business with Technology Emphasis.

What percentage of your student body plan to major in one of these areas?

As the program is just in the building stages this year, this is difficult to ascertain
accurately. We have roughly 20-30% of the current student body expressing interest and
taking classes in what would be considered the “math/science” track. Without a major to
declare within these areas it is difficult to measure the true interest and commitment to
these fields of study. Our computer program is beginning to grow at the same time. It is
certain that interest will grow as the program continues to grow and attract students.
Several factors such as grants, summer opportunities and curriculum sHifts will play a
role in establishing a strong math and science program at DKMC. Since the beginning of
our Packard Summer Internship Programs we have added two science classes to the
regular schedule and increased our enroliment of students directly from high school into
DKMC. There are an increased number of students who have enrolled in science and
math courses. The increase 1§ approximately 10-12% of students enrolling.



How many students has your institution graduated in each of the previous three
- years in each of the fields of natural sciences, mathematics, computer science,
and resource management?

Because we have no degrees offered in any of these fields, we have had no graduates to
report for the past three years.

How many students from your college have been noininﬁted for and how many received a
Packard Tribal Scholarship (1996-2000).
We have had no students receive a Packard Tribal Scholarship.
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pDull Knife Memorial College RECEIVED

BOX 98 « Lame Deer, Montana 59043

Phone (406) 477-6215 JUN 7 9 2000

June 27, 2000

David and Lucile Packard Foundation
300 Second Street, Suite 200
Los Altos, California 04022

Dear Committee Members:

1-write this letter in support of the priorities that have been established in this Packard
Foundation proposal by Dull Knife Memorial College faculty and administrators.

Because most American Indians who reside on reservations live in economically
depressed and isolated rural areas, access to comprehensive and innovative educational
opportunities is limited. Opportunities to expand the exposure for these students to on-
the-job experiences in the science and technology areas will greatly enhance life long
interest. In addition, I strongly feel that the summer internship program provides the
'oppdr'tuflity and initiative to significantly broaden the scope of career choices from which
these students can choose. . '

The opportunity 10 provide training for faculty in the utilization of ITV technology 18
equally important to our efforts to provide enhanced educational opportunities. If the
college is to provide 2 comprehensive educational experience to students, incorporation
of technologically advanced information dissemination systems is critical.

The staff and students at Dull Knife Memorial College greatly appreciate the grant
opportunities made available by the Packard Foundation and assure you that our planning
has been conscientious.

Respectfully,

William L. Wertman
Acting President




Judith D. Davis
- EDUCATION

Master of Education, 1892
Montana State University-Biltings (formerly Eastern Montana College)
- Biltings, MT.
Multicultural Education
Thesis: Factors Contributing to the Post-secondary Achievement of
Armerican Indians
Thesis of the Year Award: 1992-1993 v

gachelor of Science, 1988

Montana State University-Billings, Billings, MT.
gecondary Education: History, Native American Studies
High Honars

Magna Cum Laude

Associate in Arts, 1985

Dull Knife Memorial College, Lame Deer, MT.

Education

John Woodenlegs Memoriat Scholarship

Post graduate course work:

Multimedia in Education: MSU-Billings, 1993

Integrating Culture into the Curriculum: The Navaje and Hopi Perspective:
Northern Arizona University, 1995

1ssues in Drug and Alcohol Use for American Indians: University of Montana
Cultural Coursework: Cheyenne Oral Tradition —Plains Indian Sign Language

WORK HISTORY

1994 1o Present:

Vice President Academic Affairs - Dull Knife Memorial College

Have responsibility for instructional staff, Curriculum and program
development, Active role on Committees and President's Council.
instructor, U.S. History, Native American Studies, Waestern Civilization
Written or participated in grant application pracess.

1992-1994
Transition Counselor, Instructor, Archivist - pull Knife Memorial College
Academic Counselar for transfer and AA degree students, instructor far

Western Civilization and U.S. History survey courses. Archivist for John Woodenlegs Memorial Library.

1980-1991

Teacher - Frank Braftin Middle School, Social Studies, Colstrip, MT
Part-time Instructor, Western Civilization, Native American Studies - Dull
Knife Memorial College (1990-1991)

Community Education instructor, Colstrip, MT Native American Beading
(1892)

Substitute Teacher - Colstrip-High Schoal, Colstrip, MT (1998-82)

PUBLICATIONS -

Factors Contributing to the Post-Secondary Achievement of American Indians, Tribal College, Journal,
Spring, 1993.

Essay: Racism is Learned, Tribal College Journal, Spring, 1997.



Billie J. Foote
- Gros Ventre & Assiniboine Tribes
Ft. Belknap Indian Reservation, North Central Montana
><><><><><><><><><><><><><><><><><><><><><><><><><

EDUCATION
B.A. Biology / Chemistry - Jamestown Coliege, Jamestown, ND 1995
Currently enrolled - M.E. Science Education - MSU-Northemn, Havre, MT

RELATED EXPERIENCE

October 1997 — present _
Full-Time Instructor Departmenit of Science & Mathematics, Dull Knife Memorial

College, Lame Deer, MT :
Supervisor: Judith Davis, \P-of Academic Affairs (406} 4776215

Involvements while employed at Dull Knife Memorial College:
+ Dull Knife Memarial College WISE (Women Interested in Science & Engineering)
~ Coordinator. Developed in December 1988 this grant-funded project offers support for
‘female Native American Students with an identified career interest in the fields of Math,
Science, and/or Engineering.

+ Academic Advisor for students with identified interest in Math, Aliied Health, or Science
related careers. January 1998 — present.

¢ Summer 1999 & Summer 2000 — Summer Coordinator, Dull Knife Memorial College
Packard Summer Intem Program. _

+ Committees and professional organizational memberships include DKMC Accreditation
Committees, DKMC Student Retention Committee, Caring for Our Own Nursing Fellows
Program, American Physiological Society — Educational Research & Curriculum,
American Biology Teachers Association, National Science Teacher's Association,
American Indian Science & Engineering Saociety, and Society for Advancement of
Chicanos & Native Americans in Science.

September 1996 - June 1997
Full-Time Instructor (Math, Biology, Chemistry) - Ft. Belknap Coilege, Harlem, MT

Supervisor: Mary John Taylor, Dean of Instruction (406) 353-2607

Involvements while employed at Ft. Belknap College:
+ Accreditation & Academic Committees, American Indian College Fund Scholarship
Committee, FEC Environmental Science Curriculum Committee, FBC Allied Heatth
Curriculum Committee, and American Indian Research Opportunities Board of

Directors.

PUBLICATIONS _
Brooks, V., Foote, B., & Grygielko, E. Increased Salt Intake Elevates Plasma Sodium and

Chloride Concentrations in Rats at Night, American Journal of Physiology, Spring 1999.
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UPWARD BOUND & TRIO PROGRAMS

Upward Bound, initiated in 1965, is a federal precollege program
designed to help economically disadvantaged students complete high school
and to enter and succeed in postsecondary education. It is the oldest and
largest of the federal TRIO programs, all of which share the objective of
helping disadvantaged students achieve success at the postseconciary level.

Upward Bound projects offer extensive academic instruction as well
as counseling, mentoring, and other support services. Students meet
throughout the school year and generally participate in an intensive
residential summer program that lasts from five to eight weeks. Upward
Bound projects are generally operated by two- or
four-year colleges. The annual average cost per participant is about $4,200.
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The Impacts of Upward Bound:
Final Report For Phase I of the National Evaluation
Analysis and Highlights

Planning and Evaluation Service
Office of the Under Secretary
U.S. Department of Education

April 1999

The Upward Bound Program

Upward Bound, initiated in 1965 as part of the War on Poverty, is a federal precollege program designed to
help economically disadvantaged students complete high school and to enter and succeed in postsecondary
education. It is the oldest and largest of the federal TRIO programs, all of which share the objective of
helping disadvantaged students achieve success at the postsecondary level.

There are currently 566 Upward Bound projects serving about 42,000 students. At least two-thirds of each
project’s participants must be from households that have low income (under 150% of the poverty level) and
in which neither parent has graduated from college; the remainder must satisfy both criteria, which in '
practice about 80 percent of Upward Bound applicants do.

Upward Bound projects offer extensive academic instruction as well as counseling, mentoring, and other
support services, Students meet throughout the school year and generally participate in an intensive
residential summer program that lasts from five to eight weeks. Most students--about 90 percent—enter
Upward Bound while in the 9th or 10th grade, and about 35 percent remain with the program through high
school graduation. Upward Bound projects are generally operated by two- or four-year colleges. The
annual average cost per participant is about $4,200.

Evaluation Objectives and Methods

This evaluation report describes the impact of Upward Bound on students during high school and the first
year or two of college. Future data collection will more fully assess the longer term effects of Upward
Bound on college entry, persistence, and completion.

The central issue in this study is to determine the "value-added” from participating in Upward Bound. The
focus is not on whether Upward Bound participants are doing well in school but upon the difference the
program makes in their achievement. The main questions addressed in this report are:

s What is the effect of Upward Bound on students’ preparation for college, college enrollment, and
early college achievement?

» Who benefits most from participating in Upward Bound?

« How does length of participation in the program influence outcomes?

Impact findings are based upon a nationally representative sample of 67 Upward Bound [1] projects
hosted by two- and four-year colleges, from which 2800 eligible applicants were randomly assigned to
Upward Bound or to a control group. Impacts are usually estimated by comparing students in the two
groups on a range of measures, including grades, high school course-taking, educational expectations,
college enrollment, type of postsecondary institution attended (2-year or 4-year), and college selectivity. A
baseline survey was conducted beginning in December 1992, with follow-up surveys undertaken and

tof5 5/17/01 B:36 A



The Impacts of Upward Bound: Analysis and Highlights http:ffererw.ed.gov/offices/OUS/PES/higher/upward.hir

transcripts collected in 1994 and 1996.
Findings

Results reported here are based on information collected two to three years after students applied to
Upward Bound. About two-thirds of the students in the sample had completed high school but only
one-quarter were enrolled in college. Because many of the students had not had an opportunity to attend
college, the most credible results pertain to studentsZ high school experiences.

Summary of Upward Bound Impact Findings on Selected Outcomes

Outcome All Higher Ed. | Lower Ed. | Lower | Higher | Girls | Boys{ Low ]
Students | Expectations | Expectation | Acad. | Acad. Income | Ger
Risk | Risk

Educational 0.3* 0.3 0.5% 03* | 03* | 0.2 | 0.8% | 1.2%
Expectations :

(years)

HS 0.6 0.2 2.9* -0.5 1.6* 0.0 | 2.1* 2.2%
Non-Remedial :

Credits
(credits)

Reduced HS 3.0 2.0 10.0* 1.0* 6.0* 2.0 | 7.0* | 17.0*
Dropout (%)

HS GPA (04 0.0 0.0 0.1 -0.1 0.0 -06 [ 0.1 | 0.5%
scale)

HS Graduation | -3.0 -6.0 13.0* -120 | 70* | -50 | 50 | 21.0* -
(%)

College 3.0 3.0 6.0* -6.0 3.0 40| 4.0 7.0
Enrollment
(%)

4-Year College | -1.0 -1.0 10.0% 03 | 40% | -1.0 {40* | 40
(%)

College -0.1 -0.1 0.1* -0.1 0.0 -0.1 | 0.1* 0.1
-Selectivity
(1-5 scale)

Non-Remedial 1.3* -0.1 10.3# 14 2.4* 0.9 | 3.8* 0.0
Four Year
College
Credits
(credits) \
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* Statistically significant at .10 level or less.

¢ The overall effects of Upward Bound on students during high school and postsecondary
education are very limited. Roughly two to three years after entering Upward Bound, participants
had slightly higher educational expectations, earned more credits in math and social studies, earned
more eamed credits from 4 year colleges, were more likely to have received financial aid, and were
more actively involved in college activities. However, participation in Upward Bound had no effect
on such key outcomes as total high school credits earned, high school graduation, GPA, coliege
enrollment, enrollment in a four-year college or selectivity of college attended

» Upward Bound has large impacts on some groups of students. Considerin g a wide range of key
outcomes, three groups of students who benefited substantially were students entering Upward

Bound with lower educational expectations [ 2 ], academically high risk students {3] and boys. The
table above shows substantial positive impacts for these groups of students across a wide range of
outcomes. Other groups who also benefited from Upward Bound are students who are Hispanic or
white and those eligible for the program because they are either low-income or low-income and
first-generation [ 4] Students who qualify as first-generation students do not appear to benefit from
Upward Bound.

» Duration Matters but Program Completion May Not. Longer exposure to Upward Bound was
associated with greater program impacts. Results indicate that students who participate in the
program for less than 12 months gain few benefits; those participating for at least two years show a
consistent pattern of benefits across a wide-range of outcomes, but students participating from 13-24
months may benefit as well. The median length of participation is 19 months. There do not appear to
be significant benefits associated with program completion, per se, for those entering the program in
the 10th grade.

Conclusions and Implications

Results in this report describe the impact of Upward Bound, on the high school and early college (for 2
small portion of the sample) experiences of program participants. While the results indicate limnited effects
.overall, they also indicate that Upward Bound makes a substantial difference in the lives of certain groups
of students, especially students entering the program with lower educational expectations, students with
serious academic problems, and boys. Results also show that duration of participation is linked to positive
program outcomes.

The findings from this study strongly suggest that two ways in which to improve the pro gram'’s overall
effectiveness are to enroll more at-risk students and to improve student retention.

Future reports will examine the longer term effects of upward Bound on students’ college persistence and
completion, fields of study and employment outcomes. The next report will be issued in 1999.

Endnotes

1. The evaluation is limited to regular Upward Bound projects. It does not include Veterans projects or prajects focused on
math-science curriculum.

2. Students with "lower educational expectations* indicated at the time of program entry that they did not expect to eamn a
BA degree or higher.

3. "Risk” status based on 9th grade course-taking and GPA. High-risk students were ones that typically eammed three credits
in core academic subjects in the 9th grade and had 2 C average. Less at-risk students eamed almost five credits in core

1aAFK S5/AH0L 8:56 A}



Jpward Bound Programs

Upward Bound Program

9th-12th Grades

The goal of the Upward Bound Program (UB} is to

acadernically prepare low-income, first generation college

students to pursue higher education at a four-year
college/university and to graduate with a Baccalaureate
Degree. Students must be in the 8th grade when applying
to the UB Program.

Students Requirements:

s Participate in the program during his/her four years
of high school.

e Attend "Saturday Academy" at Sonoma State
University (SSU) two-three Sawrdays a month
from QOctober through May.

¢ Attend a six-week summer session at SSU during
July and August.

* Enroll in the following college preparatory high
school classes: English, Mathematics and Science,
four years; Social Studies and Foreign

» Language, three years; Visual and Performing Arts,
one year.

e Maintain the following minimum cumulative grade
point average (GPA): freshmen, 2.75; sophomores,
2.85; juniors and seniors, 3.00.

» Attend tutorial sessions if grade point expectancy is
not being met or student receives less than a B- in
any of the above classes.

Parent/Guardian Requirements:

* Attend at least four parent workshops.
* Volunteer/participate irf @ minimum of 10 hours per
year for program events.

Academic Year Services:

» Exciting and challenging classes at Sonoma SSU
two-three Saturdays a month during the school year
("Saturday Academy" is from October through
May).

» Students will apply literature, composition,
mathematics, computers and science to hands-on
projects. They will also have a choice of drama,
music, art, dance and other visual and performing
arts classes.

a Anndarmis adoreina and Anidanena
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http:/fwww.sonoma.edwPrecollege/ub.htt

Upward
Bound

Math &
Science

9th-12th Grades

The Upward Bound
Math & Science
Program (UBMS)
offers the same
services as the Upward
Bound Program,
additionally nuturing
the students’ interest in
a math or science
related career.

A

Topics investigated
vary year-to-year, such
as Marine Biology,
Health Sciences,
Chemical Processes
and Geology.

A

Math and science
related research and
internship
opportunities are
available throughout
the year.

A

Field wips to science
and math related
institutions.

A

574101 10:56 A?
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* Tutorial services at designated Leamning Centers.  Spudents participate in

* Assistance for juniors and seniors regarding college he Math Competition
application, financial aid and preparation for the and the Science
SAT/ACT college entrance examinations.

Competition.
» Social, cultural and educational field trips to San
Francisco, Southern California and other exciting A
places. Students will visit and dine at exclusive
restaurants.
» Awards Ceremony where students’ achievements ~ The summer session
are recognized. offers a thematic
= College tours to most four-year colleges and science focus including

universities in California such as: UCLA, Stanford  studies in English,
University, UC Davis, Chico State and St. Mary’s  modemn language and
College. . computer science.

Summer Session Services: . A

* Classes provide a head-start for the upcoming year

. . Student requirements.
allowing an academic advantage. are the same as the
* A six-week summer session at SSU between July
: Upward Bound
and August. Classes meet Monday-Thursday; field Program

trips on Fridays.

¢ Access to SSU’s library, computer center and sports
facilities.

* Field trips and social/cultural activities.

e SAT and ELM/EPT Workshops.

e A collegiate residential experience at SSU during
the suminer sessioi.

» Literary experience to seniors by attending the
Shakespeare Festival in Ashland, Oregon.

e Awards Ceremony where students’ achievements
are recognized.

Home | Overview | 3-1-3 Program | Upward Bound Programs | Academic Talent Search |

Literacy Academic Mentoring Partnership Program |
PreCollegiate Academic Development Program |
Contact [nfo | SSU Homepage

Webpage Administrator updated 7/12/00
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General Information

How to Apply

PreCollege Program students are recruited during the Fall
semester. The Academic Talent Search Program
identifies students in the 6th and 7th grades, while

; PreCollege
Upward Bound, Upward Bound Math & Science and the
3-1-3 Program identifies 8th graders. The application Program
process includes recruitment orientation, completed
application forms and interviews. A completed .
application form must be submitted along with parents’ Services
income verification. Program application forms and
brochures are available from SSU’s PreCollege Programs. are
Office Information free
Hours:
Monday through Friday,

8:00 a.m. - 4:30 p.m.

Telephone Numbers:
Front Office: (707) 664-2428
FAX: (707) 664-2886

Mailing Address:
SSU PreColiege Programs
1801 E. Cotati Avenue
Rohnert Park, CA 94928-3609

Location:
The office is located in the South Fieldhouse of the
Kinesiology (Physical Education} Building off Juniper
Lane on the Sonoma State University campus.

Transportation

Bus transportation is provided for the summer session
and "Saturday Academy" during the academic year (there
are several pickup and drop-off places where students can
take the bus).

Field trip transportation is provided only from Sonoma
State University to the field trip site. Parents must
provide transportation to and from Sonoma State
University for workshops and other special activities.
Home | Overview | 3-1-3 Program | Upward Bound Programs | Academic Talent Search |

Literacy Academic Mentorine Partnership Program |
PreCollegiate Academic Development Program |

I S
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pward Bound Math/Science Program: Federal TRIO Programs

rogram Infor ion

» Eligibility

* Co ition

Schedule

Application apd
rms

* Technical
Assistance

* Qrganization and
Staff

Lo—Tes T e ==

Reference Information

s |egislation

s Regulations

¢+ Low Income
Guidelines

* OMB Circulars

Grant Information

+ Performance
Report

LUBMS Tool
2000 Funding
information
List of Funded
Projects

* Program Officers

Questions

» Electronic
Mailbox

http:/fwww.ed.govioifices/OPE/HEP/trio/math-sci.htn

Upward Bound
Math/Science Program

The Upward Bound Math/Sclence program allows the
Department to fund specialized Upward Bound math and
science centers, The program is designed to strengthen the
math and science skills of participating students. The goal
of the program is to help students recognize and deveiop
their potential to excel in math and science and encourages
them to pursue postsecondary degrees in in these fields.

Services Provided by the Program Include:

* Summer programs of intensive math and science
training

* Year-round counseling and advisement

» Exposure to university faculty who do research in
math and science

¢ Computer training

* Participant-conducted scientific research under the
guidance of a faculty member or graduate student
serving as the participant's mentor

PROGRAM INFORMATION

Eligibility

Upward Bound Math/Science projects may be conducted by
institutions of higher education, public or private
not-for-profit agencies or organizations, a combination of
institutions, agencies, or organizations, and, in exceptional
cases, secondary schools. If you have further questions
about eligibility, please contact OPE.TRIO®@ed.goV.

Students must be eligible to participate in the Upward
Bound program and must have completed the eighth grade.
However, participants do not necessarily have to be
participating in a regular Upward Bound program.
Two-thirds of all participants must be low-income, potential
first-generation college students. The remaining one-third
must be low-income or potential first-generation college
students.

Competition Schedule

Competitions are held every fourth year. The next
competition under this program will be summer or fall

5/4/01 10:59 Ab
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Related Site 2002.
» TRIO Application and Forms
Clearinghouse For your information only, the FY 1999 application package

is available online. You may download an electronic copy of
= e the application below by clicking on the appropriate icon to

Customer Survey download the Adobe Acrobat PDF file, Word, or text version
— ————| of this application. (You will need Adobe Acrobat to read
HEP_Site Map PDF files. If you do not have Acrobat, you can download a

free copy from Adobe.)
Application for Grants Under the

UPWARD BOUND and
UPWARD BOUND MATH/SCIENCE PROGRAM

'% [Text]
Technical Assistance

» Workshops: Not available at this time.
* Program Officers

GRANT INFORMATION

Performance Report

The new Upward Bound program petformance report is
available now. The new format includes the form,
instructions, and the UB Tool -- a self-installing
electronic software application that you may use to collect
the data required in Section II of the performance report.

For answers to technical and programmatic questions
about the new Upward Bound performance report, click
below for a text version of the following documents:

* Upward Bound Program Annual Performance Report
{APR), Frequently Asked Questions and Responses,
Program Year 2000-2001 [Word] [PDF] _

* Veterans Upward Bound Program Annual Performance
Report {APR), Frequently Asked Questions and
Responses, Program Year 2000-2001 [Word] [PDF]

Submission Procedures. All Upward Bound projects are
encouraged to submit the entire performance report via the
World Wide Web. The Web application is under
development and should be available at this Web site in
late summer 2001. The performance reports from Upward
Bound Math/Science projects are due on or before
December 31, 2001.

2000 Funding Information

In Fiscal Year 2000, $31,302,902 was awarded to serve an
estimated 6,093 students; 123 grants were made; the
average award was $254,495.

List of Funded Projects
Click here for a list of projects funded in FY 2000 in

2of3 5/4/01 10:59 A
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portable document format (pdf). (You will need Adobe
Acrobat to read PDF files. If you do not have Acrobat, you
can download a free copy from Adobe.)

QUESTIONS

Please send any questions you may have regarding this
program to our electronic mail box at OPE. TRIO@ed.gov
or call (202) 502-7600.

RELATED SITE

TRIO Clearinghouse: www.trioprograms.orqg

Questions or Commentks? QPE TRIO@ed.goy
Higher Education Programs
U.S. Department of Education
1990 K Street, NW, 7th Floor
Washington, D.C. 20006-8510

Return to TRIC Home Page
Last Modified: May 1, 2001 ()
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SETTING UP AN INTERNSHIP PROGRAM

Internships give students hands-on learning opportunities in the
workforce. Through them they can develop mentor relationships, make job
contacts for future employment, and try out different careers. Projects are
usually specific to the individual and may sometimes be counted for college
credit, depending on the university and the program.

Included is information on setting up paid and non-paid internships, as
well as information on creating internships that count for college credit.
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~ Setting up an Internship Program

by Susan Chizeck

Are you an employer interested in helping a student learn, getting extra help at your

work site, trying out qualified personnel in a ternporary arrangement? Internships are a
great way to mentor the next generation of employees, get fresh ideas, work on back
burner projects, and observe potential employses at work. For students, internships
provide a way to try out a new caresr and make contacts in their field of interest. An
internship provides a place to apply the newast classroom learning to workplace practice.

How does a business find an intern?

Call local universities and community colleges and find out if they have an internship or
co-operative education program. If there is not a centralized university program, call the
business department. Some likely majors the retailing industry draws from are
management, marketing, retailing, tashion merchandising, and eommunications, so call
those areas. Large universities may have relationships set up with large corporate retail
chains, but smaller, local stores will want more informal ties with several institutions. You

may even want fo recruit from the high school level, as many teens are anxious for work
experience.

How much should | pay an intern?

* Unpaid Interns
Some universities have a policy that interns must be unpaid, but this idea is fast
disappearing simply because most studsnts can't afford to do unpaid work, An
unpaid intern should be receiving coliege credit, or you will be violating the Fair
Labor Standards Act. You are simply not allowed to use unpaid people to do the
same job as others are being paid for, unless this is part of their course work. You
are also not allowed to require someane to work for free, with the promise of a paid
job at the end of a probationary period. You are also not allowed to displace a paid
employee with an unpaid intem, and the work they do should be focused on the
student's learning objectives.

* Paid Interns
if the student has no previous job experience or few skills, minimum wage is fine. A
student who brings more to you should be paid more, up to the level of your other
entry level or same-skills employees. It all depends on how much value the student
brings to you. A student who is designing a web site for you may command quite a
high price, as this is a very competitive field. In many areas the economy is so good
that skilled and savvy interns have their choice of sites and can negotiate salary far

" above entry lavel,

What do interns do?

Most internship programs require some sort of leaming agreement between the student,
the site, and the faculty supervisor, so in most cases the projects are individualized. If a
student is new to an industry, a system of rotation through different duties and areas is
ideal. In retail the student can leamn stocking, sales, cash transactions, window dressing,
buying, accounting, and more. If a student wants to only focus on one area, that’s fine, too.
One of my recent students, working at a small shop in a mall, even got to go to trade
shows with her boss since we have many here in Dallas. Another student did a project as
a secret shopper, both calling and shopping at various stores of a local chain to report on
service, courtesy, and appearance of the stores. Another student learned a clienteling
system to bring in repeat business and planned events for her customers. Is there a
project you've been wanting to do but simply don't have the time, like comparison research
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at other stores or evaluating point-of-sale computer systems? Then get an intern!

About the Author;

Susan Chizeck, Ph.D., Is Diractor of Intemships at Univarsity of Texas at Dallas. She has supervised many
students in the retall and other industries. Previously she was a management and tralning consultant for HR
Associates and before that she ran a mental heatth fagility which prapared her for anything! Phone:
972-883-2248.
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Internship Phone 972-883-2354
Fax: 972-883-2440

INTERNSHIP PROGRAM

INFORMATION FOR STUDENTS

To qualify for an internship, a student must:

Be a registered UTD undergraduate, graduate, or special student.
Have completed at least 15 hours at UTD

Have a minimum 2.8 GPA in their major and 2.3 overall at UTD
Discuss placement possibilities with the Diractor of Internships
Present a complete application with accompanying docurnents

Students may apply to start an internship at any time. If it is too late to register for the current semester, you
may register for the following semester.

No hours for internship can be counted until the application is formally accepted.

All hours must be documented (in the required journal) and your supervisor must supply all required
perfarmance evaluations.

An internship, in general:

Is related to the student's interdiscipfinary concentration or rmajor.

Is taken in the student’s senior year.

Is taken in conjunction with no more than 12 additional hours of course work during the semester.

Requires a minimum of 140 hours of supervised work for 3 credits (280 for 6), about 10 hours per week for

the 14 weeks of a regular semester. These hours and other observations are documented in a journal kept by
the student. :

Requires academic work agreed on with a faculty supervisor: usually a 10-page paper and a reflective
journal.

Carries 1-6 hours credit.

Only three credits may be used in the Concentration for General Studies majors. Check with your academic
adviser for placement in degree plan.

Is supervised by:

a. Site Supervisor Assigns work that develops professional skills.
Makes sure the student completes the work assignments satisfactarily.
Certifies that the work experience has been a learning experience that will
contribute to the student’s career aspirations.

b. Internship Director Helps set up the intemship.
Gives academic assignments (usually reading assignments, a journal ,
written assignments requiring either library research or research at the
work site).
Decides on the grade for an intemship, based on the student's academic

-FN
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accomplishment and the site supervisor's evaluation.
Cenlifies that the internship merits the hours of academic credit.
Handles problems.
Meets with interns as a group to discuss matters of mutual interest.

May include compensation. We request that companies pay an intemn at least federal minimum wage and that
non-profit agencies compensate interns for expenses incurred, such as driving to and from the work site and
parking. The amount of compensation should be negotiated between the intemn and the employer.

Requires that the student and site supervisor complete an evaluation of the internship experience.

{ Iable of Contents ] [ Injernship Requirements} [ Intemship Program ] [ Prospective Intems) | nfemship Applicotion |
[ Emplover Job Request] [ Grading | [ Joumal Keeping]

Last Updatad April 28, 2001
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MENTORING: GUIDELINES AND RESOURCES

Mentor programs are designed to give students and young people
good role models and be examples of strong leadership. They are voluntary
positions taken by community leaders, older students, or professors at
colleges. Mentor programs often work in conjunction with internship
programs and support the student academically and socially.

This section provides information on the benefits of mentor programs,
what a mentor is and what they do, how to plan a mentor program, and
additional resources that guide the mentor process and give examples of
existing successful mentor programs.
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Yes, You Can: A Guide for Establishing Mentoring Programs to Prepare Youth for College--October 1998

Section 1:
Some Questions and Answers About
Mentoring Programs

Why Have Mentoring Programs?

In the United States, parents are the central source of emotional, financial, and social support for their
children. Many youth are also fortunate to be part of larger networks including grandparents, other
relatives, neighbors, and community and religious organizations. Adults in these networks can offer youth
extra attention, affection, guidance, and a sense of direction--all of which are increasingly important given
the wide array of outside influences, not all of them positive, that face our youth today.

However, family, community, and civic life in this country are changing. Fewer people know their
neighbors. More households are headed by a single parent. And the time pressures facing working families
can limit their community involvement. This means that these networks of non-parental resources may
now be harder for children and parents to access. In addition, many youth live in families that are under
wremendous pressure because of poverty, divorce, teen pregnancy, drug abuse, violence, or stress. These
troubled families are often isolated from the larger community and, as a result, the youth in the greatest
need of help from outside the family may be the least likely to get it.

Figure 1
At-Risk:
Percent of Children Under 18 Years Not Living With Two Parents,
by Race: 1970 and 1994

H1Y7D
ol9a4

White

Black

Hispanic ==

Source: U.S. Bureau of the Census

Today the number of youth who could benefit from having a caring adult mentor has been estimated to
range from between 5 million and 15 million young men and women (Walker, 1996). Research indicates
that students who are successful academically, in addition to support from parents and teachers, usually
have sustained access to other knowledgeable and caring aduits (Clarke, 1989). For youth who are
academically at risk, a mentor can fill this need and may make the difference between whether or not a
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youth gets on track for future success.

Going to college is seen by the vast majority of students and parents as a key to a good future in the 215
century. A mentor can provide critical assistance, including extra encouragement, academic help, and most
importantly--for students who may not have access to an adult who has been through the college
application process--guidance about which courses college-bound students need to take and how to prepare
for and apply to college. For example, while research indicates that students who take challenging
mathematics and science courses in high school are much more likely to go to college than students who
do not, low-income students are much less likely than their higher income peers to take these courses (see
Getting Ready for College: How Mentors Can Help). Mentors can also serve as a vital link to resources
which students and their families may otherwise be unaware of, including help in applying for financial aid
for college.

Mentoring programs are one of the best means of bringing a person who can represent the concern and
support of the larger community into the lives of youth. In many ways, mentoring also represents a return
to tradition, calling upon the community to provide our youth with care and guidance, and to nurture and
challenge them. While mentoring programs cannot remove all of the obstacles facing youth, they can have
a large, positive impact on young lives. By offering youth friendship, guidance, and a positive perspective
on life over a sustained period of time, mentoring programs clearly show that someone cares.

| The Crltlcal Years: Mlddle School

. "T he years from ten fhrough foun‘een are a crucial tummg pomf in life's rra,recrow This penod
.- therefore, reprasents an optimal time for interventions to foster effactive educanon prevent .
© destructive behavior, and promote enduring heaffh practices.”

o —Conc.'udmg Heporr of rhe Carneg:e Counc!.' on Adolescent Development :

Preparlng a chlld for all of the opportumttes and challenges that the future holds'is a blg jOb anditisa jOb best - :
bagun early. Ensurlng the sustained presence of a caring adult in a youth's life is especially critical during -
adolescence. The transition from elementary school fo middle school can be a very challenging time for youth, g
but it is also a time.at which they must begin to make important choices that can influence the rest of their lives.
Students face serious decisions about which courses they will take, what activities they will engage in, and how |
seriously they will take their schoolwork: Yet despite the importance of the course-taking decisions students,

maka during the middle grades, in the United States it is common for guidance counselors at the middle school :
level fo be responsible for more than 500 students (Carnegie, 1989). For the most at-risk youth, the presence of
an adult mentor can be essenitial for reinforcing the importancs of school, fostering good work habits and study
skills, and provndlng youth with the information they need fo make the nght choices. : .

What Is a Mentor?

Mentors are kind, concemed adults-—-young and old and from all walks of life--who offer youth support,
guidance, and encouragement. Mentors provide the sustained presence of a positive, caring adult role
model, and while they are neither foster parents nor responsible for solving all of a youth’s problems, they
are more than simply an older friend. A mentor seeks to help a youth navigate through the everyday
challenges of school, society, and the community by drawing upon his or her greater knowledge and
experience, and genuine concern for the youth.

Although the specific roles of mentors vary quite a bit, every good mentor must do two things: make a
connection and use that connection to convey a positive message.
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Making a connection means to gain the trust of the youth and foster mutual respect. The essential factor

involved in making the connection is that the mentor like and respect youth and be willing and able to
make a sustained, intensive personal commitment.

Using that connection means to let the youth know by word and deed that he or she is worth the mentor’s
time and effort because that youth is a valuable human being. And that the mentor can offer the

youth--through knowledge and experience or by example--ways to expand his or her horizons and to
increase the likelihood that he or she will achieve success.

There are a thousand ways to express this message. Whether the mentoring program focuses on increasing
academic skills or career preparation, reaches out to teen mothers to provide encouragement and support,

or takes a young girl to her first play or a boy to his first museum--the message is the same: "You are
important and I care what happens to you."

What Do Mentors Do?

What mentors do is determined by the focus of the mentoring program and the specific needs of the youth

that the program works with. Like the mentoring relationship itself, a program may have multiple and
related goals. Mentoring programs commonly focus on:

* Tutoring and academic assistance. In this type of program, mentors work with youth to provide
extra instructional help in subjects where improvement is needed. The mentors’ role is often not only
to help the students raise their grades, but also to improve the youth’s attitade and increase their
self-confidence and pride in achievement. An important focus of these programs may be to help

students recognize the importance of school, and understand how to be more successful in their
classes.

* Access fo college. Mentors in these programs help youth recognize the importance of continuing
their education beyond high school, and help them understand--and accomplish--the steps needed to
do so. Mentors can play a vital role in helping students maintain interest in school and see the link
between their studies and their future, by giving students the opportunity to see the practical
applications--in college, and subsequently, the job market--of the subjects they study in school. By
drawing upon their own life experiences, mentors can provide a living example of the importance of
postsecondary education, particularly for students who do not have access to anyone with firsthand
experience of what it is like to go to college. In some cases the mentor may be the only adult who
can contribute a significant amount of time to helping the youth work through the college application
process, or pick a schedule of college preparatory courses.

s Career preparation. Often combined with preparation for college programs, mentors in these
programs try to help youth prepare for entry into the work force by helping them understand the
expectations employers have about attitude, preparedness, and skills. Mentors can also help youth to
see the link between their current interests and hobbies and a future career or professional field.
Activities in this type of program might include bringing the youth to the mentor’s place of work,
teaching a carcer-related skill, or helping the youth to secure a summer job or internship.

* Role modeling and avoiding negative behaviors. In role-modeling programs, mentors serve as
positive examples by virtue of their productive lives, which usually are attributed to the choices the
mentors have made. Role-modeling programs tend to match mentors and youth on a same-sex basis.
This can be especially beneficial to males from female-led households, pregnant teens and teenage
mothers, disabled children, and youths in trouble with the law. To the extent that it is possible,
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programs may also try to match students with a mentor from a similar social class or background.
Nevertheless, the essential component, as with any mentoring program, is finding an individual with
whom the student can relate. Mentors in these programs can help youth recognize and expand their
horizon of opportunities, and discuss dealing positively with challenges and difficulties that the
mentor may also have faced in his or her youth,

Getting Ready for College: How Mentors Can Help

Although most parents want their child to go to college, and most teenagers say they wanl o attend college, students
often do not take the courses they need to prepare academically. Data from lhe National Educational Longitudinal
Study (NELS) reveal that among students who were in the 8" grade in 1988, students who took challenging
mathematics and science courses were much more likely to go to college than students who did not take these
courses. For example, students who took algebra | and geometry in middle or high school, regardless of their income
level, were more likely to go to college than students who did not (Figure 2).

Figure 2
College Attendance, by Income and Course-Taking

Took Algebra I and Geometry? 0 Ves MNo

Low-Income _ % atltending collegd
MildEk-Income |
High Income — 1
0 2;' “;’ 510 SIG 100

Anexample of how 1o read this chari: 27 percent of low-incore students who did not teke
elgebra I and geormetryin high school attended college, while 71 percent of low-incame
stdents who did take algebr I end geometry attended college.

Income levels divided intp thirds Source: Analydsof NELS data

While taking these courses was especially important for youth from low-income families, low-income children were
much less likely to take algebra | and geometry than were their peers from higher income tamilies (Figure 3).

Figure 3

Percent of Studients Taking Algebra |
and Geometry, by [ncome
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Chart reads: 41 percent of all low-income students took algebra [ and georetry in high
school, compared o 68 percent of middle-income, and 81 of high-income students,

Income levels divided into thirds Source: Aralysis of NELS data

Mentors can provide help in several ways. First, many students and their farilies may not be aware of which
courses a student needs to take—and by when—in order to get on track for college. Mentors can help make
sure that students get on track for challenging courses beginning in middle school. Students taking college
preparatory courses may also have greater need for tutoring and academlic assistance from a mentor, because
these courses ara generally among the more challenging courses that a school offers. Lastly, a mentor ¢an help
provide the encouragement to "stick to it," and act as a reminder that hard work in middie school and high school
does pay off--in the form of going to college, and having more and better job opportunities as an adult. Of course,
there are many other ways mentors can help students aspire to and prepare for college, including providing
information about the availability of financial aid and how to apply for it, and the different types of
postsecondary education students can pursue.

Who Are Mentors?

Mentoring programs attract people from every conceivable background, representing every socioeconormic
level: blue-collar workers, white-collar professionals, school volunteers, professionals from the
community, college students, and retired people, to name a few. Volunteers come from large corporations,
small businesses, church groups, utility companies, hospitals, charitable institutions, and "mom-and-pop"
stores.

These diverse individuals can work successfully with the equally diverse population of children who need
mentors. For example, research on mentor programs has found that retired people make excellent mentors.
A study conducted by Public/Private Ventures, Partners in Growth: Elder Mentors and At-Risk Youth,
found that many older people easily formed friendships with youth because of their patience and empathy
and their eagemess to share their wealth of accumulated knowledge and experience. Elderly mentors from
less advantaged backgrounds were especially effective in working with hard-to-reach youth. The mentors
could relate to the children on a personal level because the mentors themselves

had endured strained family relationships, struggled at low-paying jobs, and battled personal
problems, such as alcohol abuse. Partly as a result of surviving--and surmounting--such

difficulties, these elders seemed to understand the youth, were able to communicate with them
from their own experience, and established strong, constructive bonds (Freedman, 1988, p. v).

Other programs rely on college students who have come from backgrounds similar to those of the children
in the program, or who can represent a living example of the benefits of going to college and the work that
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goes into accomplishing this. Individuals recruited from business organizations can serve a similar
purpose, by discussing their experiences in the working world and demonstrating the importance of
specialized knowledge, like mathematics or science, or higher education in general.

Regardless of their backgrounds, what all good mentors share is the ability to reach out to children who
need support and guidance and to provide them with one-on-one attention for a sustained period of time.
The mentors’ personal investment in the lives of children allows each child to look beyond the present to
envision a future full of promise.
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Yes, You Can: A Guide for Establishing Mentoring Programs to Prepare Youth for College--October 1998

Section 2:
Guidelines for Mentoring Programs

First Steps: Program Planning
Beginning--The First Stages of Program Development

Mentoring programs, like any successful partnership, are designed to achieve the goals and objectives of
the people involved. More so than other types of programs, mentoring programs must consider the needs
and goals of several constituencies--the students who will be mentored and their families, the mentors
themselves, the schools, partner organizations who may contribute volunteers or resources, and the
community in general. Because mentoring programs are built on shared trust and respect, they require
careful planning and tirne to develop, implement, and evaluate.

The following points should be considered during the beginning of program development:

8 What specific problems need 1o be addressed? Before a mentoring program can be established, it is
important to know what problems the program will seek to deal with. For example, does the school
have a high dropout rate? Is there a low rate of college attendance?

B Which children--and how many--will take part in the program? For example, does a particular
elementary or secondary class need help? Or do special populations--learning disabled, handicapped,
or language minority teens? Once the target population has been selected, the number of mentors

who will be required and the type of commitment that will be needed from the sponsors will be
clearer.

B How will the program be led and coordinated? Mentoring programs need leaders to help plan and
coordinate the program. Any mentor program that lacks good leadership and coordination will fail.

W How will the program fit in with school and other services? The mentoring program should
complement, and not compete with, the regular school day and school assignmenis. In some cases
students may also already be receiving some form of additional assistance, such as tutoring, or
participate in other positive activities, such as an afterschool program. Mentoring can be a strong

component of an afterschool program, and can and should build upon and enhance what the student
has leamned in school.

B Which existing mentoring programs have a similar focus? When beginning a new mentormg
program, it is useful to examine exemplary programs that are designed to serve the same special
population, such as teenage mothers or handicapped children, or to serve the same general purpose,
such as college-focused mentoring and tutoring programs. Programs that have a similar focus can
often help new programs identify potential obstacles, solutions, and innovative or effective practices
based on their experience. Examples of model programs are provided throughout this guide and in
the resource section (Section 3).

After a school, business, or community organization has considered the need for the program, the
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population to be served, and the person or organization that will initiate the program, the next step is to
design a complete and comprehensive plan for the program. The procedures that follow are based in part
on guidelines developed by the National Association of Partners in Education, a nonprofit organization
in Alexandria, Virginia, which has had extensive expertise in all facets of school-community and
school-business partnership programs.

S —— |

Mentoring asa Network of Support

Mentor:ng may occur either as natura! mentoring, when a'sustained relattonsh|p develops naturally between a !
coach, teacher, neighbor, or other adult and a youth, or as planned mentoring, when a relationshipis . . '
purposefully created to help a youth who' may othen'wse not have the access he ar she needs to the msdom

and support of a carlng adult (Dennls 1993). : : .

In the past youth may ha\re been more Ilkely io come |nto contact W1th a greater number of natural mentors who
played a vital, though perhaps unrecognized, role in their development. Many researchers today advocate using :
| leam mentoring, and creating mentor-rich environments, whereby youth can be exposed to several mentors
on a ragular basis. In this way, youth not only have greater access to mentors, and in more facets of their lives, . |
but the time commitment and pressure on an individual mentor may be reduced. In fact, in many mentoring '
programs, youth form valuable, natural, mentoring relatlonshlps not only with their assigned mentors but W|th

the Pprogram staff and directors wrth whom they are in regular contact (Freedman 1996)

Trfpart!te mentonng isa further lnnovatlve approach to mentonng in WhICh ln addltlon tor the usual adult—youth ;
relationship, the mentored youth also-serves as a mentor to a younget child. In this way, not only-is the valuable . ;
resource of having a mentor extended to an additional youth, but the older youth has the expenence of both
|- being mentored and of being a mentor him or herself (Freedman, 1996). Such an experience can build
- understanding and acceptance of the role of the mentor, as well as develop a greater sense of self-esteem,
foster responsibility, and encourage involvement in the community. Of course, just as the relationship between
| the youth and their adult mentor must be supervised, a simitar system of monltorlng and support shou[d be in
1. place for older youth servmg as mentors to younger chlldren

Coordinating the Program Planning

Programs should begin by building awareness among key stakeholders in the community. Doing so early
on will foster "buy-in" and commitment from groups and individuals that are critical to the program’s
success and will help to identify potential members of the core planning ream.

When creating a planning team, it is important to remember to involve representatives of all stakeholders
from the very beginning. This may include parents of the students who will be mentored, teachers and
principals, or the students themselves. The planning team will define what type of mentoring the program
will provide, become aware of other efforts and resources that are currently available, explain the need for
mentoring in their community, and identify the potential benefits of the program for all stakeholders.
Ensuring that all stakeholder groups are represented on the planning team will help to maintain the trust
and involvement of these groups with the program.

Large mentoring programs may have planning teams with members selected by the superintendent of
schools, college or university presidents, chief executive officers (CEOs) of corporations, or presidents of
civic organizations. Small programs should also have a team in place. Solid leadership is important for
ensuring that the planning team works effectively. Experts in partnership organization report that the most
successful teams have leaders who-

* are well respected in the community and have an established base of support;
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» understand the bureancratic intricacies of dealing with schools, businesses, and civic organizations;

» can devote sufficient time to the program;

* are sensitive to the needs of the program participants and have superior organizational and
coordinating skills;

have access to, and support from, top-level decision-makers in the partner organizations; and

have the authority to make decisions on behalf of their schools, community organizations, or
corporation, including committing funds to the program (Otterbourg, 1986).

As the program progresses, the planning team will be responsible for every aspect of the program, from its
inception to its evaluation. The team gets support from schools and the community; decides the purpose of
the program; formulates the goals and objectives; allocates funds; writes the mentor role descriptions;
appoints program staff; takes responsibility for recruiting, training, retaining, and rewarding the mentors;
and regularly informs all stakeholders of the program’s progress.

Assessing Needs and Potential Resources

Any school or organization that wants to develop a mentoring program should conduct an assessment to
determine why the program is needed, what the school or organization hopes to gain for its students and
the types of resources that will be needed to meet these needs. A thorough assessment of needs and
resources is essential for determining exactly what the mentor program should--and can--look like.

Assessments can be done through questionnaires, conducting interviews, by talking and observing, and by
examining data on student behavior, attendance, or achievement. The questions used in a needs
assessment should be asked of members of each group of stakeholders and should reflect the needs of the
students, the school or community wishing to have a mentoring program, and the program’s sponsors. The
following questions are examples of the kinds that should be asked in a school-based mentoring program,
but many are more generally applicable. For example:

M Why are mentors needed? What specific problems are the mentors intended to address? Why are
mentors more suited than other forms of assistance to remedy these problems?

B What are some needs that could be addressed through a mentor program? What problems are of
most concern to teachers, parents, and members of the community? What age group could benefit
most from having an adult mentor?

M Do teachers and parents have any concems about the idea of students having mentors?

W What special knowledge and skills should the mentors have? What types of individuals would be
most appropriate for the children who will be in the program?

B How many mentors are needed?

m How will teachers and the school be involved? If the mentoring has an academic or
college-preparatory focus, which academic areas should mentors concentrate on?

B What training will the mentors require? Who can provide this training?
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M When can mentoring take place? How often, and for how long, will mentors and students meet?
B Where will mentoring take place? Is their adequate room for the mentors and their students to meet?

B Will other support staff or volunteers be needed? What, if any, materials will the mentors or students
need? Will mentors or students need transportation?

H How will security checks be handled in a way that is respectful of the mentors and yet absolutely
assures the safety of the students?

Once it has been determined that a mentoring program is needed, an equally important step is resource
assessment: What will the partners and the community be able to provide to the program? Program
planners should think broadly in terms of all types of resources, including: human, financial, time,
materials, and facilities, to name a few. Perhaps the most important question for any program to ask is, are

there existing efforts which this program could complement or build upon? Other important questions a
program sponsor should ask include:

B Who can serve as mentors--employees, spouses, retired persons, college students, church members,
police officers, or people from the community?

B How many mentors can each of the partners and the community provide?

B What kind of time commitment can the mentors make each week? Are the mentors available for a
long-term commitment?

B Has this organization sponsored any previous mentor programs? Who can the program call upon that
has experience in mentoring, or running a mentor program?

W What financial resources can be used to meet the costs involved in sponsoring a mentor

program--release time for employees, transportation, materials, participation stipends, trips, or
awards ceremonies and dinners?

W What special resources from the partners can the program draw upon? For example, if a computer
firm is a major partner, can they provide computer or e-mail facilities to the mentors and students?

Can a college or university partner provide classrooms, tours of campus, or lectures by college
faculty?

It is important to note that the answers to many of these questions depend largely upon the needs of the
program. For example, a middle school mentoring program focused on math skills and preparation for
college may look very different from a mentoring program that has the arts as a focus. The information
collected from the needs assessment determines why the program is to be established, which population
will be served, how many and what kind of mentors will be required, and what resources will be available
from program partners and the community. Once this information has been collected, the next step is to
develop concrete goals and objectives for the program.

New Technologies, New Opportunities:
The HP E-mail Mentoring Program
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The HP E-mail Mentoring Program is an example of the innovative ways in which new technology can be employed
by a caring organization 1o overcome the barriers of time and space to provide help to needy students. Created and
funded by the Hewlelt-Packard Company, the HP E-mail Mentoring Program strives to improve mathematics and
sciance achievement among 5" through 12! grade students, increase the number of females and minorities

studying and teaching mathematics and science, and ensure that all children are ready ta learn when they attend
school.

Working in a one-to-one telementoring relationship made possible by e-mail, students and HP employee mentors
collaborate on classroom activities such as science projects and mathematics lessons, under the direction of a
supervising classroom teacher. Teachers are the critical hub of the program, and apply for admission to the program
on behalf of their students. Teachers must submit a lesson plan for the student and mentor to work on together (and
on which the student will receive a grade}, and act as the primary supervisor of the mentor-student relationship. The
teacher and students must have appropriate Intemnet and e-mail access.

Students who are selected by their teachers to pardicipate are directed to the HP Mentoring Program website, where
they complete a student application and pre-survey. Mentors for the program are HP employees from around the
world who have submitted an online mentor application to HP Mentor Program staff. Mentors are responsible for
communicating with the student at least 2-3 times per wesk throughout the 36-week academic period. As a condition
of participation, mentors agree to be a positive role mode!; encourage their students to excel in math and science;
use appropriate grammar and effective communication skills; encourage their students to use the Internet as a
resource; and correspond with the student's teacher and HP Mentor Program staff. The HP Mentor Program staff
match students and mentors based on a set of specific needs, common career interests, academic studies, and

hobbies. The focus of the program is that students and mentors work on solid projects that are integrated into the
curriculum.

Since being founded in January of 1995, nearly 2,900 students in school districls throughout the United States,
Canada, Australia, and France and 2,800 mentors throughout the world have participated in the program. (Mentors
from Australia, Canada, Cyprus Republic, France, Germany, Hong Kong, India, Japan, Malaysia, Philippines,
Singapore, Spain, the United Kingdorn, and the United States have served in the program.) Approximately one-half
of the students served in the program have been non-white {(approximatsly one-third African American, Hispanic, and
Asian-Pacific Islander, each). Costs are minimal and are limiled to basic administrative expenditures along with
e-mail and internet related expenditures. Teachers have indicated many positive results, including increases in
student attendance; use of technology; involvement at school; self-confidence; and motivation. HP's full evaluation
report can be accessed via the [nternet at: http://www.telementor.org/hp/eval/eval9697.himl.
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Developing the Program’s Goals and Objectives

For a mentoring program to be successful, it must have well-defined goals and measurable objectives.
Members of the planning team should use the information from the needs assessment to set realistic
program goals that reflect the purpose of the program. Once the goals are set, measurable objectives must
be formulated so that the program can be evaluated.

Clear gouls should be agreed upon by the school, business, or community partners participating in the
program. A goal or mission statement should be written by the planning team. Although each party may
have a different reason for participating in a program, all should agree on the overall purpose. Here are
some examples of different program goals:

M To enrich the educational experience of youth at risk of academic failure by giving them one-on-one
tutoring;

B To encourage students to take, and succeed in, challenging college preparatory mathematics and
science courses;

B To provide male children at risk of dropping out of school with male mentors who will increase the
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children’s motivation to finish school; or

B To provide encouragement to teenage mothers in order to reduce the Jikelihood that they may,
through lack of training or experience in parenthood, abuse or neglect their children.

For each goal there should be a series of objectives. Objectives should be concrete, specific, and
measurable, stating how the goal will be accomplished, including how much time is involved and how
many mentors will be needed for a given number of young people. It is important that objectives be

designed so that they can be met early on, in the middle, and at the end of the program. Here are some
sample objectives:

W After four weeks in the program, teenagers in a career education prograrmn will be able to fill out an
employment application form successfully.

W After seven weeks of participating in the program, male students working with male mentors will
submit at least three of their five homework assignments each week.

B By the end of one year, students will be prepared for and enroll in college preparatory mathematics
and science classes.

By keeping goals clear and having measurable objectives, program planners can tell very early in the

program whether any of the goals or objectives, or the program’s practices, should be modified in order for
the program to achieve success.

Putting Needs and Solutions Together:
Recruiting Young Women to the Fields of Mathematics and Science

Percent of degrees overall and in se]-:ctr,;?i}?e!ds awarded to women, 1994-1995
ﬂ. BAs i MAs PhDs :
All Fields | ss 1 ss | 39
Computer and information sciences 1' 28 26 18
Engineering, engineering-related | 17 | 16 12
technologies | _4 g_—____“ |
Physical sciences and science technologies | 35 i 30 | 24 |

Source: Integrated Postsecondary Education Data Systemn, Digest of Education Statistics, 1997

Addressing the underrepresentation of women in mathematics and science-related academic programs and careers
(see Table 1) is a focus of many mentoring programs. With a grant from the National Science Foundation, the
Education Development Center, Inc. led a three-year project called Telementoring Young Women in Sclence,

Engineering, and Computing to build on-line communities of support among female high school students, parents,
teachers, and professional women who have succeeded in science and technical fields.
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Professional women in technical and scientific fields who completed a three-week on-line training course (featuring
correspondence simulations and response feedback) worked directly with students as one-on-one telementors and
discussion forum facilitators. Discussion Facilitators moderated group discussions around complex issues that young
women face in considering their academic and career options. The project also developed a Web-site to provide
access to resources and infarmation to encourage young women to develop interests in science and technology.
Last spring this three-year project was completed and a summalive evaluation is being conducted to determine the
program's impact. Follow-up participation surveys already indicate that students report fesling more encouraged
about technical careers, improved their self-esteem, gained concrete strategies for dealing with obstacles in pursuing
college and careers, and more clearly understood the requirements of being in a professional field.

The SummerMath program at Mount Holyoke College, established in 1982, encourages young women to feel
confident about their mathemnatical abilities. The program is held on Mount Holyoke's campus for six weeks each
summer, and consists of 4 1/2 hours of classroom time each day, during which tutoring, mentoring, counseling, and
career, academic and college advising are provided. Approximately 100 young women entering grades 9 through 12
enroll in the program each year, and about 1,500 students have been served over the program'’s 15 years of
existenice. About half of the students are from minority groups, and students from all ever the United States attend.
College students are hired to serve as residential and teaching assistants, both mentoring the high school students
and being mentored by the teachers with whom they work intensively. NASA and the state of Massachusetts are also
partners in the program. SummerMath gauges effectiveness through follow-up questionnaires that measure
participants’ attitude toward math and how it may have changed because of the program.

PREVI] -

Some Questions and Answers About Mentoring Programs
Proerams (part 2 of 3

S 1256 P



Tes, You Can: Resources hitp:/fwww.ed.gov/pubs/YesYouCan/seci3.hur

Yes, You Can: A Guide for Establishing Mentoring Programs to Prepare Youth for College--Ociober 1998

Section 3:
Resources

Additional Profiles of Mentoring Programs

The I Have A Dream Foundation

The "I Have a2 Dream" Program (IHAD) originated in 1981 with businessman Eugene Lang’s promise to
give each sixth-grade student at his alma mater, P.S. 121 in East Harlem, a scholarship for college after
they graduated from high school. Upon learning that 75 percent of the students were projected to drop out
of school before graduation, Lang organized a program of support services to keep them in school so that
they could eventually take advantage of his scholarship. Lang’s efforts succeeded: of the 54 original
Dreamers who still remain in contact with IHAD, more than 90 percent have their high school diplomas or
GED certificates, and 60 percent went on to higher education.

IHAD has since grown to include 160 projects in 57 cities, serving over 10,000 children, or "Dreamers."
The program has also become more comprehensive, operating year-round, providing an after-school
program, and emphasizing community service. Sponsors adopt entire grades of elementary school children
in schools or public housing developments, and commit to providing the Dreamers with academic support,
cultural and recreational activities, and individual attention for the 12 to 15 years that they will be in the
program.

According to Lang, the secret of his program’s success is the sustained personal commitment made by the
sponsor, rather than the promise of a scholarship. As the sponsor of the original IHAD class, Lang and a
social worker met every week with the students, and Lang spent Saturdays with the children and met their
parents and relatives. The children always had access to Lang or the social worker to discuss any problems.
‘When Lang established the "I Have a Dream" Foundation in 1986, he turned down potential sponsors who
wanted only to offer money and not to provide the personal mentor commitment. Thousands of sponsors
and volunteers have become personally involved in IHAD, including enriching inputs from businesses,
community groups and over 200 colleges and universities.

The continued success of IHAD is reflected in many studies of local programs. A study of Dreamer classes
in Chicago conducted by the University of Illinois found that 75 percent of Dreamers in the class of 1997
graduated from high school, compared with only 37 percent of students in a control group. Nearly 85
percent of these students enrolled in college the following fall. In Denver, 80 percent of the 1995 class of
Dreamers graduated from high school on time, and an additional 7 percent graduated the next year.
Two-thirds of these Dreamers went on to college or vocational training, In all, THAD reports that some
3,000 Dreamers currently attend nearly 400 different colleges and universities across the country.
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For two decades the Fulfillment Fund, a privately funded, nonprofit organization, has provided assistance
to economically disadvantaged youth in Los Angeles to help them complete middle school and high school
and pursue higher education. Through a variety of programs, including the Mentor Program and the
College Pathways Project, the Fulfillment Fund now serves over 1,500 students annually. In 1998, the
Fulfillment Fund was named the number one mentoring program in the state of California by the
California Mentor Initiative.

In the Mentor Program, the Fund identifies students who demonstrate the potential to attend college but are
unlikely to do so on their own. These students often come from families in which no other member has
attended college. The program matches students with an aduit mentor who agrees to meet with the student
six to twelve hours per month and talk weekly by phone from the time the student is in eighth grade
through high school graduation. Mentors are successful adults who are carefully screened by Fulfillment
Fund staff, and attend a two-day training session where experienced mentors and current students help the
new mentors learn to bridge cultural differences, understand adolescent development, build
communication skills, and understand the program'’s goals and policies. New mentors also receive
instruction about when it is necessary to refer problems to social service agencies. Throughout its duration,
Fund case mandgers closely monitor the relationship. Approximately 450 mentor-student teams are
currently in the Mentor Program.

Individualized coliege preparation plans are developed for each Mentor Program student under the
direction of a professional college counselor, and each year the mentor-student pair may attend up to three
college site visits that have been arranged by the program. Students also receive a wide variety of coliege
information and take classes to help them prepare for college entrance exams. Additionally, Mentor
Program students may participate in the Fund's Drug Education, Community Service and study skills
training programs.

The program also requires parental permission and involvement, and over the course of the year the Fund
sponsors events for parents and their children, including sessions on financial aid, the college admission
pracess and the transition to college. Most of the program/s oral and written information for parents is
available in both English and Spanish.

The Fulfillment Fund is also the largest private donor of scholarships to graduating high school students in
the greater Los Angeles area, and provides all graduating students in the Mentor Program with a
guaranteed scholarship for up to five years of college or vocational school. However, Fulfillment Fund
students are told that the Fund does not give charity, and each student promises over the subsequent twenty
years to repay the Fund by serving as a mentor for at least three young people in their communities. The
Fulfillment Fund indicates that 86 percent of the students who start the program in the eighth grade finish
the five-year program and graduate from high school, compared to only 63.5 percent of their fellow
students in the L.A. Unified School District. Over 90 percent of the Fund's high school graduates go on to
college, compared to approximately 63 percent of their fellow students.

Project GRAD, Houston, Texas

Project GRAD (Graduation Really Achieves Dreams) is a school-community collaboration established in
the 1993-1994 school year to improve the instructional quality and school environment for at-risk children
in Houston's inner city schools. At the core of this effort is bold, research-based curricular reform to
promote high standards in math, reading and language arts. This reform is accompanied by comprehensive
services, including parental involvement, classroom instruction, social services, and tutoring, mentoring
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and counseling, that focus on the whole child from kindergarten through high school. Also, Project GRAD

promises all 9t grade students a $1,000 per year college scholarship if they meet basic academic criteria.
The scholarship incentive encourages parents and teachers to discuss college as a real objective for
students, and it offers students a reason to perform academically. Over the long-term, Project GRAD aims

to reform K-12 education so that every kindergarten student is insulated from academic failure, graduates
from high school, and pursues higher education.

The project works with whole networks of schools, or "feeder systems,"” which include elementary through
high schools, to help develop a consistent emphasis on high standards for all students throughout the
school system. Currently, 24 schools in Houston and over 17,000 Hispanic and African American students
are involved with Project GRAD. This massive effort is supported by a partnership of school, corporate,

and community-based organizations and foundations, with almost 90 percent of funds coming from the
sector and individuals.

In the past three years, the rates of high school graduation and college enrollment have quadrupled in these
Houston schools, and student test scores have improved dramatically. Discipline problems have virtually
disappeared, and the teen pregnancy rate has dropped by 50 percent. Project GRAD is gaining recognition
as one of the largest and most successful efforts of its kind, and it is being used as a model for reform
efforts in cities across the country.

'The U.S. Navy Personal Excellence Partnership Flagship

The U.S. Navy Personal Excellence Partnership (PEP) Flagship recruits leadership, military, reservist, and
civilian Navy personnel, as well as family members, to provide tutoring, mentoring, and technical
expertise, and serve as role models to encourage youth to develop to their fullest potential.

Program goals include motivating students to stay in school, expanding community and parent
involvement and improving the quality, productivity and effectiveness of public education. The focus of
specific programs varies. For example, Adopt-a-School provides tutoring, lectures, field trips and pen pals;
Saturday Scholars is a one-on-one tutoring program; and Math/Science Initiative offers personnel with
high-tech skills to help teachers and secondary school students increase their math, science, and computer
skills.

All PEP programs are managed by naval commands and activities at the local level. Each service
command and activity is encouraged to appoint a representative to coordinate with the school, who is
responsible for ensuring that volunteers demonstrate Navy core values of honor, courage, and commitment.
The coordinator also ensures that Navy volunteers have received the proper orientation and training needed
to develop effective teaching techniques. The Navy Community Service Program, a small staff in the

Bureau of Naval Personnel, provides program guidance, technical assistance, and a newsletter for
participants.

PEP collaborates with local commands and public and private sector organizations to form over 1,000
community partnerships nationwide. These partnerships include diverse community teams of young
people, non-profit organizations, communities of faith, schools, and businesses. Some of the most common
partnerships involve parent-teacher-student associations, Navy League, Kiwanis, and Chambers of
Commerce. The program reports that 14,000 volunteers work with nearly 150,000 young people throngh
PEP.
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San Antonio Pre-freshman Engineering Program (San Antonio PREP)

San Antonio PREP was begun in 1979 to promote engineering and science degrees and related careers
among middle and high school students. The program is held for eight weeks over the summer at various
college and university campuses and includes classroom work, laboratory work, field trips, special
activities, mentoring sessions, and seminars. San Antonio PREP attempts to develop students’ reasoning
and problem solving skills through the study of engineering, computer science, mathematics, physics,
probability and statistics, and technical writing. Students also practice taking the Scholastic Aptitude Test
(SAT) and Texas Assessment of Academic Skills (TAAS) tests. Instructors include faculty members,
Officers of the Navy and Air Force, engineers, mathematicians, scientists, and high school teachers.
Students are graded in their classes and must maintain an average of 75 or better throughout the program;
their final grade is sent back to their school for possible credit.

Each year approximately 70-80 undergraduate science and engineering majors serve as program assistant
mentors with San Antonio PREP. Each campus site recruits mentors, most of whom are Mexican
American, and many of whom are former PREP students. Program assistant mentors meet with their
students for one hour each day to discuss classes or work on homework or laboratory projects. Mentors
also serve as teacher aides and help to make sure students are in the appropriate place at the appropriate
time. Mentors are given a choice of groups and are also interviewed to determine appropriate placement. If
a match of a program assistant mentor with a group is not successful, mentors may change roles, such as
helping with special projects or laboratories. Program staff also includes approximately 60 junior program
assistants (high school students who have completed three years of the program and serve as peer tutors).
Instructors prepare and conduct classes, work with the mentors to provide guidance and help with
preparations for mentoring sessions, and meet with individual students.

Since the program’s inception, 7,146 students have attended and completed successfully at least one
summer session. On average, 1,200 students enroll in the program each year, and 1,000 to 1,100 complete
the summer session with a passing grade. Throughout the program’s existence, minorities--including
Native Americans, African Americans, Hispanics, and Asiansuhave constituted 79 percent of the students.
Fifty-four percent of the students have been female and 50 percent have been from low-income families.
Each summer a follow-up survey of all past PREP students is conducted. About 56 percent of all
college-age former PREP students responded to the 1997 survey, and of these, 99.9 percent graduated from
high school and 92 percent were either college students or graduates. Eighty percent of college attendees
graduated. Fifty-three percent of the college graduates were science or engineering majors.

The PENNlincs Math Mentoring Program

In 1995, Dr. Katherine St. John joined forces with PENNlincs at the Institute for Research in Cognitive
Science to create the PENNlincs Math Mentoring Program. The program is designed to help students boost
their mathematical thinking and problem-solving skills, explore different ways of using mathematics to
solve problems, and promote and sustain their interest in tnathematics, With close cooperation from the
University of Pennsylvania’s Math Department, PENNlincs recruits graduate and undergraduate mentors
and matches them with groups of students in three local public junior high schools in Philadelphia. Many
of the mentors are mathematics majors, but others come from a variety of other departments and have an
interest in math. Additionally, mentors are pursuing a variety of different career paths, including
mathematics, teaching, science, engineering, and business.
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The program operates within partner schools, and is tailored to meet individual classroom needs. Mentors
work in teams, with 3 or 4 mentors traveling to schools together. In two schools, entire classes of 62 and

7th grade students participated in the program once per week as part of their regular schedule. In one high
school, students signed up for the program as an elective and attended during their lunch period.
Mathematics activities are the major focus of mentoring sessions and most involve hands-on material or
concrete situations that pose a mathematical problem or invite a new kind of mathematical thinking.
Mentors also host students on visits to the University of Pennsylvania campus, where students visit
research labs, tour the campus, see dormitories, and have lunch in the dining halls with their mentors.
Mentors are encouraged to discuss the value of studying mathematics and the reasons that they enjoy doing
s0, as well as the relationship between their preparation in mathematics and other areas and their career
goals, and how they feel about being a college student.

The Berkeley Pledge, University of California, Berkeley, California

The goal of the Berkeley Pledge, established in September 1995, is to preserve the diversity of the campus
through stronger partnerships with K-12 schools and districts; statewide recruitment activities; removal of
financial barriers to university study; enhancement of Berkeley’s undergraduate support programs; and
promotion of undergraduates to graduate study and professional careers. The Berkeley Pledge Partners
include other UC campuses, K-12 administrators and teachers from the four surrounding school districts,
community non-profit agencies, school volunteer placement programs, industry partners, city and
government funding agencies, and Berkeley’s Interactive University project (a U.S. Department of
Commerce-funded project linking UC Berkeley and K-12 schools through the Internet). In the 1998-1999

academic year, the neighboring community colleges and California State University campuses will join the
partnership.

Through the pledge, over forty schools with high-minority, low-income populations receive targeted
services for teachers, students, and parents, as well as assistance with curriculum enrichment. These
programs include one-on-one and group activities for students, as well as in-class support to the teachers.
Mentors and tutors serving in this program are UC faculty, staff and students, as well as community
volunteers.

There have been significant gains in student mathematical achievement in participating elementary and
middle schools, as well as increases in enrollment and performance in college preparatory mathematics and
advanced math classes. Future evaluations will measure literacy gains, individual and class grade point
averages, standardized test scores, in-house assessments, college prep course enrollments and grade
performance in these courses, college applications and enrollments.
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MENTOR PROGRAM LISTINGS & SAMPLE PROGRAMS

Included is information on service characteristics and program
listings. The website www.mentors.ca/mentorprograms.html may be very
helpful in continuing this research.

Also enclosed are examples of different mentor programs, including
Gear Up and Early College Awareness Programs that promote mentorships
between high school students and faculty and students at local colleges.
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Peer Resources Index | Mentor Index | Coaching Index

= A GUIDE to the .
| = | | MENTOR PROGRAM
— LISTINGS

To appear in this list of examples, mentor pregrams must meet specific
criteria. Either the organlzation has agreed to have its description included
or the description appeared in public documents such as professional
INCLUSION literature or publically accessible internet documents. Many corporations
CRITERIA | contacted by Peer Resources have mentoring programs and requested that

their mentor activities remain confidential because they believed that their
mentor program provided them with a productivity edge over their
competition, or they believed their approach to mentoring should remain
private. -

While the professional and popular literature Is fairly consistent about a
definition of mentoring, for the purposes of these program listings, we
conclude that formal mentorship has the following characteristics:

! : * a deliberate, conscious, voluntary relationship:
! * that may or may not have a specific time limit; !
' » that is sanctioned or supported by the corporation, organization, or
! association (by time, acknowledgement of supervisors or
administrators, or is in alignment with the mission or vision of the
i organization);
i * that occurs between an experienced, employed, or retired person
; (the mentor) and one or more other persons (the partners};
DEFINITION * and typically takes place between members of an organization,
of ! coc:pogati?n, or ass?ciation, or betwleen membegs of'fuch ﬁntities and !
i individuals external to or temporarily associated with such entities;
MENTORING = who are generally not in a direct, heirarchical or supervisory
: ' chain-of-command; :
! . » where the outcome of the relationship is expected to benefit all
; ' parties in the relationship (albeit at different times) for personal
: growth, career development, lifestyle enhancement, spiritual ;
] . : fulfillment, goal achievement, and other areas mutually designated
: i by the mentor and partner;
., * with benefit to the community within which the mentoring takes
!f place;
: * and such activities taking place on a one-to-one, small group, or by
electronic or telecommunication means; and
* typically focused on interpersonal support, guidance, mutual
exchange, sharing of wisdom, coaching, and role modelling.

i | General details about the location of the mentoring examples are provided
i 1 when available. More specific contact information, such as the name,

' | address, telephone, fax, and e-mail address of a program coordinator or

| the organization are only available to members of the Peer Resources
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Network. (Non-mermnbers may be able to obtain such information through
their own internet research and detective work.) Membership in the

| Network is fee-based and includes subscriptions to print and internet

| mentor publications, toll-free mentor program consultation, discounts on
;| training workshops and publications, and access to documents only :
| available in the password protected area of this website. (More details ;
'| about joining the Network as well as fees and other benefits.) :

e R

CONTACT
INFORMATION

UPDATING | Every effort is made to Increase and maintain the accuracy of details in
and | this list. The list is continuously revised as new programs are added or

ACCURACY !';L‘:lr’rezrgc:if.tings are medified. The last update to this list was made on May

: | The listings are organized by the setting in which the mentoring takes
| ORGANIZATION |

| place and the status of the participants. A table has been provided below
_ of | to llfustrate and access the categories. Programs may appear in more than
: ISTINGS 1| one category. The database can also be searched by geographic location
1: L 1 (city, province, or state). Searching by key words or phrases is also ._
; i| available. i
' ADD A ] If you would like to add a mentor program or service to this set of listings, |
MENTOR | please use our online form. Your program or service information will be ,'
|  PROGRAM | reviewed and a decision will be forwarded by e-mail within 24 hours. t
; or | Certain conditions are required to obtain a listing. There is no fee or cost |
' SERVICE || for listing or maintenance. '
. ' |
I | The development of this list was, in part, made possible by the support of
: | the Youth Initiatives Directorate of Human Resources Development Canada !
(HRDC). The webmasters greatly acknowledge the staff of the Directorate

1
}
| comments. , |
I * Human Resources Développement das |

Development Canada  ressources humaines Canada ,

|
!
THANKS i and the HRDC Regional Representatives for their support, feedback, and
i
|

MENTOR PROGRAM AND
SERVICE CHARACTERISTICS |

B
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| |PEER RESOURCES
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internships, and job

h Wi

. =1
College and School and , Sports !
Unlversuy ; Community Orgamzatlons :
» Teacher Mentoring '
. Teacher j :
' s Faculty Mentoring Faculty » Teacher Mentoring E
» Faculty/Alumni Mentoring Student . itmete tg éthlterfe :'
; Students |« Student to ! Athiete to Youth '
| Staff Mentoring Staff ; Student | o gecreatlon ';
» Student Mentoring Student ! * Student Mentoring - ! |
» Student Mentoring Youth ‘ Youth ! Leagues
; : ¢ Community :
: ] Mentoring Youth :
: ] i i
: Business and [ Professional/ |
_ ; Government/ Other
. Industry | "
| ! Associations E
J| * Fmployee to Emplovee
‘ * Retir v i .
| : * Special Needs ;
: . Emp_l%v_‘:ﬁ_ecls * Professional to = Senior Citizens to Youth :
! 2pecial Needs Professional * Police/RCMP/Military to ,
i : E;Js:nefes terrEusmess e Within Youth .
: e Emnl e to Graduate Government ; * Church te Youth
_m—t_-—gl lent * Government ! s Carnmunity
:  Emplovee to Youth . g\:’.t;;:gi;%:lo;th . Mrentsrfpaigt:er Matching
l » Work Experience (includes Youth o« M na r Proaram Con
i co-op, work-study terms, EE— and é’ o ansuliia
and Experts

L_

"Search the Mentor Database":

Search the Mentor Database by Geographic Location or Key Word/Term

Enter a location (the full name of a province, city, or state} or key word/phrase and select
;. New Mexico

L

Search the Mentor Database

N e A ra ] —

| If you are unable to find the resource you were looking for, send an e-mail message to Rey
| Carr. Since new listings are continually added and updated, it may be that what or who you are |
| looking has not yet been added to the Mentor Database. )

@ |
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Master of Health Administration Student Website

Graduate Alumni
Update Form
Mentor Program

Mentor Sign-Up Form

Home | HSERV | HSMGT | SPHCM | UW | Healthlinks

Mentor Program Guide
Introduction

The purpose of this document is to provide current and
prospective mentors and students participating in the MHA
Mentor Program with a set of guidelines for mutual
expectations and activities when participating in the program.
These guidelines are meant to be helpful to both persons in
that relationship and are offered to help provide the best
possible outcome for both mentors and students. The
guidelines are not intended to be prescriptive or to narrow in
any way the potential of this relationship. The MHA Mentor
Comumittee has supplied a sample list of activities for
mentor/student interaction. They are solely intended to prompt
individual thinking, not to limit the creativity and imagination
of mentors and students in fashioning other innovative
activities.

‘The MHA Program Leadership and Group Faculty are
committed to the Mentor Program. We view the personal and
professional relationships that grow out of this special program
as a potentially central component of the MHA student’s
experience and, over time, of the mentor executive’s
interaction with the MHA Program.

Goals of the Program

* To develop a bridge between the academic and
professional practice worlds for students

* To provide professional guidance to students

* To provide a leadership role model for students

* To develop individual relationships between students
and practicing health administration professionals that
will enhance the professional networks for both

¢ To exhibit and develop mutual understanding
concerning the ethical practice of health services
administration

* To provide interested students with mentors during

- their  graduate school experience, hopefully to build

relationships that in many instances will last beyond
graduate school

* To build positive mentor/students relationships that will
provide valuable opportunities for mutual learning with
respect to managerial styles, organizational success
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factors, and leadership approaches in health care

¢ To provide mentors and students with mutually valuable

contacts through the networking dynamics of the
program

* To provide guidance and career direction

Eligibility

This program is open to first-year and second-year MHA
students and MHA/MBA students who wish to participate and
are willing to fulfill the expectations of the program. Mentors
will be identified by the Mentorship Committee from members
of the health adminjstration professional community. The
commitiee actively seeks volunteers from the health care
executive community to serve as mentors.

Desired Characteristics of Mentors

Genuine interest in helping and building a personal
relationship with a student

Commitment to their profession

Commitment to continuing education and career
development

Personal insight, empathy, and listening skills

* Willingness to take risks in the sharing of concepts and

information, trusting that the student will honor
confidences and the private, special nature of certain
exchanges

Availability of, and willingness to comrmit, time to share
with students

Collectively, representative of diversity in the
population and practice environment (e.g., with respect
to ethinicity, gender, health care setting)

Expectations of Students

Initiate meeting with mentor at least once per month
Take responsibility for structuring a preliminary list of
what is discussed at those meetings

At the beginning of the relationship, communicate
clearly and negotiate with the mentor your goals for your
time together

Invest time in learning about the mentor’s organization
and professional roles and responsibilities

Honor any commitments made to the mentor and respect
the basic privacy and confidentiality inherent in the
communication that occurs within the relationship;
actively request information and counsel from the
mentor periodically and communicate with the mentor as
to how the advice or information might have been used;
accept that the relationship is temporary, but be alert for
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the possibility that it may extend for a longer time frame

* Express your appreciation for the mentor’s time,
information, counsel, and sharing of opportunities with
you

Expectations of Mentors

» Make a special effort to be available to your student at
least once per month, away from the distractions of your
work, if at al] possible

» Share up front with your student your specific
expectations for the relationship

* Invest time in learning about the aspirations, attributes,
and preferences of your student

* Periodically identifying special learning opportunities
for your student in your organization or in professional
networks

¢ Actively assist the student in developing his or her
personal network of professional contacts in health
administration

* Honor any commitments to and confidences of your
students

» Periodically validate with your student the value of the
information and counsel you are providing

* Provide honest, caring, regular, and diplomatic feedback
to your student

Sample Activities for Mentoring

¢ Develop a mutual professional reading list and discuss a
few articles at a time, emphasizing their practical
application and relevance to the mentor’s and student's
professional experience

¢ Exchange and discuss ideas relevant to each other's
professional and academic roles, particularly upcoming,
concrete challenges _

¢ Discuss varions management or leadership styles -- what
works, and what does not

» Attend professional seminars or meetings together,
sharing ideas on the insights gained from those
experiences

¢ Discuss career and internship options (Please note that
mentors are not expected to function as a “placement
service.”

s Share a meal or social function together for the benefit
of time together and to “bond” in the relationship

* Discuss problems emerging in professional or academic
contexts and share views on their most effective
resolution

* Attend a meeting or presentation together in mentor’s
organization
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* Review the mentor organization’s annual report and
discuss the organization's future, discussing the
environmental and internal factors that will be crucial to
future success

* Exchange and discuss a staterment or list of future
personal and professional goals

* Discuss class projects and consider whether (and if so,
how) the mentor’s organization might represent a useful
“real-world laboratory” for specific projects

* Introduce the student to people and materials that might
provide input and contribute to building skills in
management, planning, and policy (e.g., effective
delegation, performance appraisal, time management,
public presentations, organizing a meeting, interviewing,
job search, etc...)

» Meet with other individuals from the mentor’s
organization or a broader network of professional
colleagues.

* Attend a meeting together of a civic, social, or business
organization and discuss the experience.

The preceding ideas for activities offers a starting list, but we
strongly encourage both mentors and students in invent new
possibilities for their special relationship. This creativity will
energize the connection between you, while creating new ideas
that we hope you will share with our comnmittee.

Mentor Program Committee Members
Co-Chairs, Marcia Peterson and Strode Weaver
Faculty Liaison, Professor Douglas Conrad, (206) 616-2923

Program Coordinator, Jane Maule (administrative contact
person in the MHA Program responsible for disseminating
materials and correspondence concerning the Mentor
Program), (206) 543-8778

Student Representative, Rolf Christensen, Susan Christ

htip:iidepts. washinglon_edu’vwmha/GraduateAlumniimentor_program.btm
Mait comments 1o: Nisha Melwani
This page was lasi modified on 03/23/2000
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ABOUT THE PROGRAM FUNDING RESOURCES CONTACT US

Examples of Mentoring and Early College Awareness Programs
The Early Scholars Qutreach Program, University of Washington

The Early Scholars Outreach Program (ESOP), established in 1987, is a partniership between the University
of Washington (UW) and nine Washin gton State middle schools with large enrollments of disadvanta ged
students underrepresented in higher education. The program’s aim is to increase the number of students

who are enrolled and participating competitively in a college preparatory curriculum by the time they reach
the 9th grade,

During the school year, high achieving UW students from similar backgrounds serve as role models and
provide tutoring and mentoring. The ESOP provides these 6th, 7th, and 8th-graders with visits and
overnight stays on the University campus, where they visit academic departments, hear presentations from
faculty, participate in study skills workshops, and interact with UW students in a variety of settings. A
series of workshops are held for parents to help families establish home environments that promote
academic achievernent. As a bridge to high school, incomin g Sth-grade participants take part in a six-week
summer enrichment program that provides training in reading, writing, language arts, mathematics,
computer applications, and study skills.

Since 1987, 2,855 students have participated in ESOP. A UW study indicates that between 1992 and 1995,
the grade point average of participating vs. non-participating ESOP students was 2.90 and 2.26,
respectively. Ninety-seven percent of ESOP student graduate from high school, and 77% of those tracked

report attending a 2-year or 4-year college. To date, of the 53 accepted to the University of Washington, 30
are currently attending. : '

Contact: Lerte Hadgu, Associate Director

Office of Minority Affairs, University of Washington
Seattle, WA

(206) 543-6436

Project GRAD, Houston, Texas

Project GRAD (Graduation Reall y Achieves Dreams) is a school-community collaboration established in
1993-94 to improve the instructional quality and school environment for at-risk children in Houston's inner
city schools. At the core of this effort is bold, research-based curricular reform to promote high standards
in math, reading and language arts. This reform is accompanied by comprehensive services, including
tutoring, mentoring and counseling, that focus on the whole child from Kindergarten through high school.
Also, Project GRAD promises all 9th grade students a $1,000 per year college scholarship if they meet
basic academic criteria. The scholarship incentive encourages parents and teachers to discuss college as a
real objective for students, and it offers students a reason to perform academically. Over the long-term,
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Examples of Mentoring and Early College A wareness Programs
The Early Scholars Outreach Program, University of Washington

The Early Scholars Outreach Program (ESOP), established in 1987, is a partnership between the University
of Washington (UW) and nine Washington State middle schools with large enrollments of disadvantaged
students underrepresented in higher education. The program’s aim is to increase the number of students

who are enrolled and participating competitively in a college preparatory curriculum by the time they reach
the Sth grade.

During the school year, high achieving UW students from similar backgrounds serve as role models and
provide tutoring and mentoring. The ESOP provides these 6th, 7th, and 8th-graders with visits and
overnight stays on the University campus, where they visit academic departments, hear presentations from
faculty, participate in study skills workshops, and interact with UW students in a variety of settings. A
series of workshops are held for parents to help families establish home environments that promote
academic achievement. As a bridge to high school, incoming 9th-grade participants take part in a six-week
summer enrichment program that provides training in reading, writing, language arts, mathematics,
computer applications, and study skills.

Since 1987, 2,855 students have participated in ESOP. A UW study indicates that between 1992 and 1995,
the grade point average of participating vs. non-participating ESOP students was 2.90 and 2.26,
respectively. Ninety-seven percent of ESOP student graduate from hi gh school, and 77% of those tracked

report attending a 2-year or 4-year college. To date, of the 53 accepted to the University of Washington, 30
are currently attending.

Contact: Lette Hadgu, Associate Director

Office of Minority Affairs, University of Washington
Seartle, WA

(206) 543-6436

Project GRAD, Houston, Texas

Project GRAD (Graduation Really Achieves Dreams) is a school-community collaboration established in
1993-94 to improve the instructional guality and school environment for at-risk children in Houston’s inner
city schools. At the core of this effort is bold, research-based curricular reform to promote high standards
in math, reading and language arts. This reform is accompanied by comprehensive services, including
tutoring, mentoring and counseling, that focus on the whole child from Kindergarten through high school.
Also, Project GRAD promises all Sth grade students a $1,000 per year college scholarship if they meet
basic academic criteria. The scholarship incentive encourages parents and teachers to discuss college as a
real objective for students, and it offers students a reason to perform academically. Over the long-term,
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Project GRAD aims to reform K-12 education so that every kindergarten student is insulated from
academic failure, graduates from high school, and pursues higher education.

The project works with whole networks of schools, or "feeder systems," which include elementary through
high schools, to help develop a consistent emphasis on high standards for all students throughout the
school system. Currently, 24 schools in Houston and over 17,000 Hispanic and African American students
are involved with Project GRAD. This massive effort is supported by a partnership of school, corporate,

and community-based organizations and foundations, with almost 90 percent of funds coming from the
private sector and individuals.

In the past three years, the rates of high school graduation and college enrollment have quadrupled in these
Houston schools, and student test scores have improved dramatically. Discipline problems have virtually
disappeared, and the teen pregnancy rate has dropped by 50 percent. Project GRAD is gaining recognition
as one of the largest and most successful efforts of its kind, and it is being used as a model for reform
efforts in cities across the country.

Sharon Jacobson, Operations Director
Rroject GRAD

Houston, TX

(713) 757-5973

Advancement Via Individual Determination (AVID), San Diego, California

In Advancement Via Individual Determination (AVID), college and middle or hi gh school partners jointly
develop the curriculum for an academic class designed to provide low-income students and first-generation
college goers with academic assistance, tutoring, information about college preparatory courses and
financial aid, and other encouragement to enroll in college preparatory courses and apply for college.
AVID’s structure includes a regularly scheduled academic elective, a rigorous curriculum, structured
tutorials, and parent training. The program is administered by a site team composed of the AVID
coordinator, the principal, core academic teachers, and students—all of whom meet monthly to discuss
effective practices for accelerating student performance and removing barriers to rigorous curriculum.
Local college students serve as tutors and mentors for AVID students, working with them in small groups
and individually during the AVID class. AVID serves more than 30,000 students in almost 600 schools in
11 states, as well as Department of Defense schools in 13 countries. '

Program data indicate that more than 92% of AVID graduates enroll in college (60% in four year
institutions), with 89% still in college after two years. Also, 55% of African-American AVID students, and
42% of Latino AVID students enroll in 4-year colleges. In 1996-97, 90% of high school AVID students
nationwide were enrolled in college prep courses, and 28% of middle school AVID students were enrolled
in at least one honors level course.

Contact: Mary Catherine Swanson, Executive Director
AVID Center

San Diego, CA

(619} 682-5050
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Early Outreach Hispanic Math/Science Education Initiative, University of Illinois at Chicago (UIC),
College of Education

The Hispanic Math/Science Education Initiative (HMSEI), designed to increase the number of Latino
students who are prepared to enter college and professional careers, partners the University of Illinois At
Chicago Early Outreach Program, Malcolm X College, Benito Juarez High School, Roberto Clemente
High School, and their feeder middle-schools. Program activities include academic enrichment in math,
science, reading and composition; mentoring; career awareness forums; tutoring; exposure to a college
environment; and a forum for parents to share information and concerns through the HMSEI Parent
Network. The program convenes on the Malcolm X College campus on Saturdays, October through May.
In addition, 12th graders in the program participate in a High School/ College Transition Program.
Program mentors include undergraduate/graduate students from the UIC Colleges of Engineering and
Medicine as well as professionals from diverse walks of life.

The HMSEI is currently in its 7th year. The program has measured its effectiveness by the number of
HMSEI students electing science and math courses in high school (81%), the number completing high
school (100%), and the number entering college (75%).

Contact: Ethel Lynch Machen, Director

Early Outreach, University of Illinois at Chicago
Chicago, IL

(312) 996-2549

Campus Partners Mentoring Program, Xavier University, New Orleans, Louisiana

The Xavier University mentoring program, founded in 1989, matches college students with 6th- through
8th-graders from two partner schools. The goals of the program are to provide youth with alternative
life/work options through increased exposure to educational and career planning resources; and to provide
a match with a college mentor to provide critical academic assistance and cultural awareness.

College student volunteers in Campus Partners are required to attend a three day trainin g session designed
to introduce the volunteer to the dynarnics of working with students labeled "at-risk." Required bimonthly
meetings are designed to allow volunteers to reflect on their past experiences and plan appropriate
workshops for the entire Campus Partners program. Required Journal entries allow volunteers to keep a
log of the experiences with their mentee and also allow the Coordinator of Volunteer Services to ensure a
productive relationship between the mentor and mentee.

Campus Partners serves approximately 50-60 6th- through 8th-graders per year. Youth are matched with
college student volunteers using an interest survey. The mentor and the youth develop goals for the
relationship. Each month, mentors and youth meet twice one-on-one and once as a group for "rap” sessions
on such themes as goal-setting, personal relationships, communication, and personal health maintenance.
Other activities include life planning activity sessions and tutoring. Pre- and post-surveys have indicated
attitudinal changes toward academics, enhanced employment outlook, and improved self-concept throu gh
working cooperatively with others and relating in new, constructive ways.

Contact: Nedra Jasper-Alcorn, Associate Vice President for Student Services

Xavier University

~f 11 T
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New Orleans, LA
(504) 483-7357

I Have a Dream Foundation

In 1981, Eugene Lang promised to give each sixth grade student at P.S. 121 in East Harlem a scholarship
for college after they graduated high school. Learning that 75% of the students were projected dropouts,
Lang organized a program of support services to keep them in school and eventually enable them to use his
scholarship. This originated the "I Have a Dream” Program (IHAD). In 1986, Lang established the "I Have
a Dream" Foundation to assist others seeking to sponsor similar IHAD projects by adopting entire
elementary school grades or entire 8-9 year old age groups in public housing developments. [HAD has
grown to now include 170 projects in 63 cities with over 15,000 children--"Dreamers."

IHAD serves its Dreamers with services that include counseling, mentoring, tutoring and cultural and
recreational activities, personally involving thousands of sponsors and volunteers with enriching inputs
from businesses, community groups and over 200 colleges and universities. One of many creative
examples: MBA students at Stanford University’s Business School joined to raise funds for, launch, and
conduct the THAD-East Palo Alto in 1992, Support activities included an entrepreneurial venture called
Kidz in Biz-- a greeting card business, in which Dreamers created the logo, designed the cards, and planned
and carried out production and successful marketing strategies. Similarly, older Dreamers of IHAD
Chicago, in association with college students, spent the summer building playgrounds in vacant lots in
inner city neighborhoods in addition to their remedial course work.

The success of IHAD is reflected in many studies. Results of a national survey of Dreamers found that:
69% got high school diplomas, 17% got GED certificates, and 62% entered college. In Chicago, 75% of
1996 Dreamers graduated from high school, compared with only 37% of control group students.

Contact: Mark Maben, Director of Communications
“I Have a Dream” Foundation

New York, NY

(212) 293-5480 x14

Passport to College, Riverside, California

Passport to College, initiated in Fall of 1996, is a collaboration of Riverside Community College, the
Riverside County Office of Education and six area unified school districts who, together with the active
comrmitment of businesses and individuals throughout the region, seek to make a college education
possible for an entire class of students enrolled in the Riverside Community College District.

Passport to College involves teachers, students and parents in a continuum of activities from the 5th to
12th grades, including campus tours, classroom presentations, teacher training workshops, parent meetings
(in English and Spanish), financial aid workshops and other activities. Mentors include Riverside
Community College student ambassadors, and community, business, and civic leaders who pariicipate in
the program. Riverside Community College guarantees admission to all 11,500 participants in the program
who graduate from high school, and for the class of 2004, last-dollar scholarships (after grant aid and other
scholarships) for two-years of full-time tuition and fees at RCC. Four area four-year institutions of higher
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education--University of California-Riverside, La Sierra University, University of Redlands, and California
Baptist College--have agreed to offer additional scholarship support for Passport students to complete their
undergraduate degrees after completing two years at RCC.

Contact: Amy Cardullo, Assistant Director
Riverside Community College Foundation
4800 Magnolia Avenue

Riverside, CA 92506

(909) 222-8626, fax (909} 222-8670
amyc@recd.ce.ca.us

The Berkeley Pledge, University of California, Berkeley, California

The goal of the Berkeley Pledge, established in September 1995, is to preserve the diversity of the campus
through stronger partnerships with K-12 schools and districts; statewide recruitment activities: removal of
financial barriers to University study; enhancemnent of Berkeley’s undergraduate support programs; and
promotion of undergraduates to graduate study and professional careers. The Berkeley Pledge Partners
include other UC campuses, K-12 administrators and teachers from the four surrounding school districts,
community non-profit agencies, school volunteer placement programs, industry partners, city and
government funding agencies, and Berkeley’s Interactive University project (a U.S. Department of
Commerce project linking UC Berkeley and K-12 through the Internet). In the 1997-98 academic year, the
neighboring Community Colleges will join the partnership.

Through the pledge, over forty schools with high-minority, low-income populations receive targeted
services for teachers, students, and parents, as well as assistance with curriculum enrichment. These
programs include one-on-one and group activities for students, as well as in-class support to the teachers.
Mentors and tutors serving in this program are UC faculty, staff and students, as well as community
volunteers.

There have been significant gains in mathematical student achievement in participating elementary and
middle schools, as well as increases in enroliment and performance in college preparatory mathematics and
advanced math classes. Future evaluations will measure literacy gains, individual and class grade point
averages, standardized test scores, in-house assessments, college prep course enrollments and grade
performance in these courses, college applications and enrollments.

Anita Madrid, Berkeley Pledge Coordinator
University of California- Berkeley

Berkeley, CA

(510) 643-5088

Early Identification Program (EIP), George Mason University, Fairfax, Virginia

George Mason University (GMU) and the Fairfax County Area II Public Schools developed the Early
Identification Program (EIP) in 1987 to increase the number of minority students who enter college. Since
then, partnerships have also been formed with Arlington County Public Schools (since 1988) and Prince
William County Public Schools (since 1991). Other partners in the program are Booz Allen and Hamilton,
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Mobil Corporation, NationsBank and Crestar Bank.

EIP selects minority students with academic potential and provides year-round tutoring and other support
throughout high school. EIP features a mandatory Summer Academic Academy prior to 9th grade, taught
on the GMU campus by a staff of 14 outstanding local teachers, university professors, and local business
men and women. Special projects in math, English, science and computer science encourage active class
participation and critical thinking, develop confidence and motivation, and serve as a preview of upcoming
fall courses. During the school year, GMU students hold tutorial sessions after school at local high schools
and at GMU. Mobil Corporation funds the program’s math review days, which take place once a month for
4 hours on GMU’s campus. In addition to tutoring, EIP has a small mentoring component with Booz Allen
and Hamilton that is in its third year, Students also attend Saturday Workshops every eight weeks on the
GMU campus, which provide academic and cultural enrichment and educational field trips. Detailed

student information is maintained on courses, grades, SAT scores, atiendance, and college-application
status.

Parents and students sign a contract specifying parental and student responsibilities regarding attendance,
acadermic effort and parent participation over the next four years. The parental contact is maintained
through regular correspondence, workshops, and an active Parent Council. Parents are required to
participate in 2-1/2 hour Strengthening the Family workshops over the course of 4 weeks. The
Strengthening the Family curriculum was designed by the National Coalition of Social Services and
Mental Health Organizations (COSMOS) as part of the Concerned Parents Project. The workshops, which
are taught in Spanish and English, are designed to increase parents’ understanding of the educational
systemn, in the hopes that parents become more involved in their children’s schoolwork. Parents also learn
communication skills and better methods of child discipline.

The program reports that they have graduated 6 classes from high school, and have a 71 percent retention
rate. Of those who completed 4 years in EIP, 95 percent go on to college.

Contact: Hortensia Cadenas, Director

George Mason University Early Identification Program
Fairfax, VA

(703) 993-3120

"Tell Them We Are Rising'' Program, Temple University, Philadelphia, PA

The "Tell Them We Are Rising" Program (TTWAR) began in 1988 when Dr. Ruth Hayre promised 116
sixth grade students in two Philadelphia schools the guarantee of tuition for postsecondary education if
they graduated from high school. The purpose of the program was to help students finish high school; to
provide financial assistance to attend a postsecondary institution, and to offer support through program
intervention. :

The students were economically disadvantaged and drawn from neighborhoods with high concentrations of
poverty. They attended schools mired in failure-- less than half of the high school students graduate in four
years. TTWAR provided a broad range of intervention services to the students during their middle and
high school years including mentoring, tutoring, parental workshops and a students’ club. The intervention
services were geared to address and eliminate major barriers to student success, such as family difficulties,
the lure of the streets, poverty, teenage pregnancy and low expectations of both school and family.
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A comprehensive evaluation of the program after nine years provides evidence of the success. For
example, a significantly greater percentage of the students in the program graduated from high school
compared to a similar comparison group. In addition, the tuition incentive generated the involvement of
parents and public school and university educators to provide the support and guidance seen as critical for
disadvantaged children at-risk for failure.

Contact: Trevor E. Sewell, Dean
College of Education

Temple University

(215) 204-8017

Communify Mentor Program, St. Edward’s University, Austin, Texas

The Community Mentor Program (CMP) was founded in 1990 with a grant from the W.K. Kellogg

Foundation to address the needs of minority youth at both the elementary and college levels. CMP seeks to

promote student retention, academic achievement, career exploration and community service for both St.

Edwards University student mentors and for more than 500 Austin Independent School District elementary
'+ school children.

Each year the program places 70 or more university students from migrant or low-income farnilies as
mentors, the majority of whom enrolled at St. Edward’s through a program for children of migrant or
seasonal farm workers. Mentors develop a school-based relationship with a minimum of S children under
the supervision of an elementary school classroom teacher. Each mentor provides 450 hours of service
during the academic year and receives a stipend. These CMP participants are considered a
"Service-Learning Corps" and conduct their service as Americorps members.

CMP is a partnership between St. Edward’s University, seven local elementary schools and several other
community agencies. The program currently receives financial support from the Corporation for National
Service as well as numerous local, state and private foundations. Qutcomes of the program include
improved academic performance and classroom behavior for children mentored in the program, and a
higher graduation rate for CMP mentors compared to a comparison cohort of SEU students.

Contact: Donna Hagey, Director
Community Mentor Program

St. Edwards University

(512) 448-8439

Georgia Post-Secondary Readiness Enrichment Program (PREP)

Georgia's Postsecondary Readiness Enrichment Program (PREP) is an academic support and outreach
program aimed at middle school students. The University System of Georgia administers PREP in
conjunction with the Georgia Department of Education and the Georgia Department of Technical and
Adult Education, and is funded with a combination of public and private support.

PREP is designed to help middle-school students-- beginning in their seventh grade year-- and their parents
make timely and informed decisions regarding higher education and career goals. It serves as a safety net
for students who may need academic intervention and other support systerns to meet heightened admission
requirements which go into effect in 2001 for the state’s 34 public colleges and universities. The program



Service Stipulations



NATIONAL SECURITY EDUCATION PROGRAM
SERVICE STIPULATIONS

Service Stipulations have been recommended as part of the loan
process through the Education Department and the MECP. A service
stipulation would require that the student return to the reservation upon
graduation and “repay” the tribe for a certain amount of time in a tribal area
of their choosing. In this way the tribe benefits from student know-how, and
the student, by returning home, maintains cultural ties and increases
awareness of the existing tribal job market.

The NSEP provides an example of a loan repayment requirement of

service work for the Federal Government. It details many dimensions of
mmplementing such a program.
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Service Requirement

The NSEP enhances opportunities for its award recipients to gain federal employment. All
recipients of NSEP awards are required to seek employment with a federal agency or office
involved in national security affairs. If, after making a "good faith" effort, a federal job is
not identified, NSEP award recipients may fulfill the requirement by working in the field of
higher education in an area of study for which the scholarship was awarded.

Most Frequently Asked Questions about the Service Requirement

What is the NSEP service requirement?

All recipients of NSEP awards must seek employment with a federal agency or office
involved in national security affairs. If, after a "good faith” effort, you are unsuccessful in
identifying federal employment you can fulfill the requirement through work in the field of
higher education in an area of study for which the scholarship was awarded.

What is a "good faith" effort?

NSEP has collaborated with the U.S. Office of Personnel Management (OPM) to develop
an Internet-based state-of-the-art system, called NSEP-NET that will not only help you
satisfy the "good faith" effort but actually enhance your opportunity to find federal
employment. NSEP-NET is an online source of active resumes posted by NSEP award
recipients for consideration by many federal agencies and offices. When you receive an
award, you will be given access to NSEP-NET. In order to satisfy the "good faith" effort you
must initiaily (at the time of award) log on to the system, identify yourself, and verify basic
data. Then, at least twelve months before you expect to receive your degree, you must once
again log-on to NSEP-NET to complete and activate a resume. As long as you complete
these steps you have made your "good faith" effort to seck federal employment. If you do
not have an offer for federal employment by the date of your graduation, you will receive
notification that you can also fulfill the requirement through the higher education option. Of

course, you can still pursue federal opportunities and your resume will remain active in
NSEP-NET.

What makes NSEP-NET so unique and innovative?

NSEP-NET connects you directly to potential federal employers. NSEP and OPM are
working throughout the federal sector to familiarize potential employers with the program,
the qualifications of its award recipients, and the opportunities afforded them through
NSEP-NET. Through its state-of-the-art retrieval system, federal human resource managers,
once registered on the system, can structure searches of the NSEP-NET database for specific
types of expertise. They can identify the individuals they wish to consider, contact them
directly, and pursue discussions with you.

I've heard that the Federal Government is downsizing and has placed
restrictions on new hiring. How will they hire me?

NSEP has obtained a blanket "excepted” appointment hiring authority for all of its award
recipients. This means that any federal agency or office can hire an NSEP award recipient
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without regard to any other hiring restrictions. All they must have is a "position" and the
salary to pay you. In addition, these are not career positions; they are four year term
positions.

Why is the federal service requirement an opportunity?

If you are interested in federal employment, either as a career or an experience, NSEP offers
opportunities generally unavailable to most other candidates. Through NSEP-NET, an
Internet-based system and its special hiring authority, NSEP offers you a unique
opportunity to leap ahead of many other applicants.

What does it mean to agree to work with an agency or office "involved in
national security affairs?"

NSEP has identifigd a list of federal agencies and offices that automatically satisfy this
requirement. This list is included with these guidelines. The list is quite expansive. You
may also seek opportunities with agencies and offices not included on this list. If you are
successful, you will need to write a justification for the national security relevance of your
proposal which you must submit for approval. Any federal agency or office can use the
special hiring authority for NSEP award recipients.

What is the duration of the service requirement?
The duration of the service requirement will be equal to, but not greater than, the length of
the scholarship support under NSEP auspices.

How much time is allotted to meet the service requirement?
The service requirement must be completed no later than eight years after you complete
your study abroad program funded by NSEP.

Will my resume be circulated, via NSEP-NET, to agencies and offices of the
federal government where [ do not want to be considered for a position?

No. When you complete and activate your resume on NSEP-NET you will be specifically
asked whether you do not want your resume made available to the three major agencies of
the intelligence community (Central Intelligence Agency, Defense Intelligence Agency,
National Security Agency). If you answer no, a "firewall” in the system will block your
information from being accessed by these agencies.

What type of federal position will | be required to accept?

NSEP Scholars will be required to accept only paid positions commensurate with the level
of education and experience you possess. NSEP does not have the authority to require you
to accept any position but repayment of the scholarship may be imposed if you opt decline a
federal position which would satisfy the requirement. You may also satisfy the requirement
by accepting suitable paid or unpaid part-time, temporary, and/or Internship positions in the
federal government.

What type of position in higher education would qualify to meet the service
requirement?

NSEP Scholars may take this secondary option to fulfill the requirement by working in the
field of higher education in a discipline related to the geographical region, language, or
international field of study for which the scholarship was awarded.

What happens if | fail to fulfill the service requirement?

http://www.iie.ore/nsep/agree.htm 1= 1
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Award recipients are required to reimburse the U.S. Government for the full amount of
assistance provided by the NSEP scholarship should they fail to fulfill the service

requirement. Please be aware that opportunities for waiving or defermring the requirement are
very limited.

If you have any additional questions, pléase E-mail nsep@iie.org.

© Copyright Institute of International Education
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Institute of International Education
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New York, NY 10017-3580
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NATIONAL SECURITY EDUCATION PROGRAM

FREQUENTLY ASKED QUESTIONS (FAQ) FOR STUDENTS

What is the service requirement for an NSEP Undergraduate Scholarship and Graduate

Fellowship Recipient?
In accordance with legislation governing the NSEP, a recipient of an NSEP Undergraduate
Scholarship or Graduate Fellowship must:

enter into an agreement to work in a national security position or work in the field of
higher education in the area of study for which the fellowship was awarded.

How long do I have to work in order to satisfy my service requirement?
The length of your service requirement is equivalent to the length of time you studied
abroad with NSEP support, based ona time for time relationship. Typically, if you studied
for three months, your obligation is three months. If you studied for one year, your
obligation is for one year, and so on.

What does it mean to '"agree to work in a national security position’? Who makes these

decisions?
The legislation defines a national security position as one in an agency or office of the
Federal Government that has national security responsibilities. The organizations and
agencies that meet this definition include, among others, offices and organizations within
the Departments of Defense, Commerce, Energy, Justice, State, Treasury and the White
House. For example, the International Trade Administration at the Department of
Commerce qualifies under this definition. In addition, it involves many other offices and
agencies such as the U.S. Amms Control and Disarmament Agency, Office of the U.S. Trade
Representative, National Security Council, the intelligence community, and appropriate
committees of the U.S. Congress. The Federally-funded Laboratories, such as Los Alamos
and Lawrence Livermore, also qualify as do the Federally-funded Research and
Development Centers such as Massachusetts Institute of Technology, Research and
Engineering (MITRE); Research And Development Corporation (RAND); and, Lincoln
Laboratory at Massachusetts Institute of Technology (MIT).To view a list of Federal
Organizations with National Security Responsibilities, click here.

When should I start looking for a position and for how long do I have to look?
The search can start as early as you wish, but not later than one year before you graduate. If
you can not find a position in the Federal government, you may fulfill your service
obligation through working in the field of higher education. You must demonstrate that you
have made a "good faith" effort to find a Federal job. To make a "good faith effort”, you are
required to submit a resume via this web site one year before your planned graduation date
or date of employment availability, whichever comes last.

What kind of Federal positions are appropriate to accept?
The legislation stipulates that the position should be related to the area, language, or field of
study funded by NSEP. You will not be required to accept a position in an area that is
totally unrelated to your area of expertise.

What kinds of positions in higher education will qualify?
If you can not find a Federal position upon graduation, you can fulfill your service
requirement through work in the field of higher education in a discipline relating to the
foreign country, language, area study, or international field of study for which the
fellowship was awarded. You may teach in some capacity or participate in any higher
education environment that is related to your international field of study.

Who will be contacting me about the service requirement terms and conditions?

httnffuningy nesnmnat araffanchoAante anm TN
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Upon your designation as an undergraduate scholarship recipient, the Institute of
International Education (ITE), the organization responsible for managing the NSEP
Undergraduate Scholarship Program, will send you the detailed terms and conditions
established by the NSEP Office (NSEPO) for the fulfillment of the service requirement.
Upon your designation as a graduate fellowship recipient, the Academy for Educational
Development (AED), the organization responsible for the NSEP Graduate Fellowship
Program, will send you the detailed terms and conditions established by NSEPO for the
fulfillment of the service requirement. In ejther instance you must agree to these terms and
conditions before you receive any funds.

How long do I have to satisfy the requirement?
If you received an NSEP Undergraduate Scholarship, you must begin work towards
fulfilling your service requirement no later than eight (8) years after the day you complete
your study abroad program funded by the NSEP. If you received an NSEP Graduate
Fellowship you must begin the service requirement no later than five (5) years after you
graduate or teminate your program of study.

What happens if I fail to fulfill the service requirement?
If you fail to fulfill the service requirement, either in whole or part, you will be required to
reimburse the U.S. Government for the full amount of assistance provided by the NSEP
fellowship. Noncompliance with this reimbursement provision will result in the initiation of
standard Government collection procedures to obtain payment, including interest.

Who do I contact for additional information on the service requirement?
If you receive an award, you will be provided with complete and full disclosure concerning
every aspect of the service requirement. If you have any questions, undergraduates may
contact The Institute of International Education (IIE) and graduates may contact The
Academy for Educational Development (AED). You can visit AED or IIE’s website and/or
send e-mail to them at anytime via the links provided under the Students section on the
NSEPNET home page.

Will the fact that I won an NSEP fellowship enhance my chances for getting a job with some

part of the Federal Government?
Your success in a national competition will certainly be an asset in getting a Federal job.
NSEP Undergraduate Scholars and Graduate Fellows have the advantage of an internet site
dedicated to posting their resumes only, and these will be updated on-line. Potential Federal
employers are encouraged by the Office of Personnel Management and NSEP staff to
search these resumes for highly qualified applicants for employment. Most importantly,
NSEP Scholars and Fellows may be employed under an excepted service appointment
authority. This authority removes certain restrictive provisions from their job search and
hiring process.

How can I find a federal government job?
Undergraduate Scholars and Graduate Fellows will be able to post their resumes on the web
site www.nsepnet.org. These resumes can be updated on-line. The Office of Personnel
Management and NSEP is encouraging federal employees to search this database for highly
qualified applicants. Students and alumni are also encouraged to check the
www.usajobs.opm.gov web site frequently for job listings. In addition, NSEP Scholars and
Fellows carry an excepted hiring authority called Schedule A, defined in the Code of
Federal Regulations, Title 5, Volume 1, Section 213.3102 (1).

Will I be paid for the work that I do?
You will be compensated according to the normal procedures that govern Federal
employment or internships. Though it is not required that you do so, you may elect to fulfill
your requirement by working in an unpaid internship.

What if I have already found another job that I want to accept? Will I be required to take

one of your jobs?
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No. NSEP has no authority to make you accept a particular job. However, if there is a
Federal job available to you that would satisfy your service requirement, and you decide to
turn it down, you may be required to reimburse the Federal Government for your
scholarship or fellowship.
When will I know what my service requirement is? If I should change my mind after signing
the agreement, what recourse will I have?
You will receive all information pertaining to your requirement at the time you are notified
about your award status. You can change your mind at any time, but once you have
accepted Federal funds, you will be responsible for repaying those funds if you decide to
drop the scholarship or fellowship
My last name has changed since I received my scholarship or fellowship. Since the name is a
"protected" field that cannot be changed using the web resume entry forms, how may I
update my resume with my correct name?
Correspond with the office that administers your scholarship (Institute of International
Education) or fellowship (Academy for Educational Development) and advise that office of
your name change.
I disagree with the numbers shown for '"Months of Service Requirement.” Since the service
requirement is a "'protected" field that cannot be changed on the web resume entry forms,
how may I confirm and update the months of service requirement?
Correspond with the office that administers your scholarship (Institute of International
Education) or fellowship (Academy for Educational Development) to confirm and/or
change your months of service requirement.

‘What is Hiring
NSEP? Officials

Home Students FAQ Administrative

Last Updated: 472001
Maintained by: Trident Systems Privacy Act Www.nSepnet.org
Inc. Webmaster 703-696-1991
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MESCALERO EDUCATION INFORMATION

The following information gives a preliminary graduate listing for
creation of an alumnj database, and a list of students currently enrolled in
post-secondary education and where they attend school.

This information was provided by the Mescalero Apache Education
Department.
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Spring 2001 only. both Fall & Spring

T Adams, James
2 !
3 Aquilar, Elena,

47 oy
% Antonlo, Josl
8 Apache, Mliton

7 Apache, Sanda Belin

Full ime
Full time

LSTE I R

Full im
Full time
Full time

8 Bancroff, Thasesa Nasitim Full time

9 R . a i
10 Ball, Gwan
11 Benally, Alvin
12 Blgrope, Lenora
13 Bigrope, Starivnn
14 Blahe D LAty
15 Bieke, Marina
16 Bt h‘l.'l;
17 Blake, Tara
18 Blaylock, Christian
19 Blaylock, Denise
20 Boim oagiag
21 Botella, Andresita
22 Botella, Jeffery
23 Bradlsy, Cody
24 Brillante, Annea
25 Brownling, Teresa
25 Byers, Jennifer
27 Carvantes, Ashise
28 Chavex, David
29 Chavez, LHilan
30 Chavaz, Meilzsma
31 Chimal, Heather
32 Chine, Bre, ale
33 Chino, Elisha
34 Choneska, Aaron

A A
Full time
Full time
Full time
Full time
LS T
Part time
NTIT RN
Full time
Full ime
Full time
O

Full time
Ful! time
Full time
Full ims
Part time
Fuli time
Part time
Full ims
Full irne
Full ime
Full ime
I-ait tinie
Full ime
Full Time

Freshman

Freshman
.- TR 133
Junior
Feshman
Freshman
Sophomore
Senior
Senior
Ssnlor
Freshman
Freshmen
Y T Y
Freshman
Freshman
Freshman
hal AL T} Y
Freshman
Freshman
Sophomore
Freshman
Senior
Sophomore
Freshman
Sophomore
Junlor
Junlor
Sophomors
Fresbman
Freshman
Freshman

NMSU-Alamogordo

Albuquerque TV

O asbans . o R e Tl

L R A ST A

ﬁ-«lbuqmrqun TV

Mohavs Community College
Mohave Community College

ASU-Wrst

FiA Tl bk on g Upiverss
New Mexico Stats University
University of Texas at El Paso

ASU-Wast
ENMU-Ruidoso
NEISL e, RUTITE
ENMU-Ruidoso
Bifi=ls a2 -nu g,

L.T.T. Abuquerque

Now Mexico State Unlveraity

Olympiin Univ,
EPedil) Hasiwen

ENMU-Ruidoso

Undecided

Accounling
LR
Construction Techn
Business Mgmt
Undecided
Elementary Educati
T o anomam
Numing

Blology

Social Work
Wildlife Blology

L -ideey e
Undeclded

L o=v2base azfyom
Computer Sysatem
Veterinarian
Cosmetology

Undecided

Heskell Indian Natlons Univers| Natural Sclence

Albuqusrque TV-]
Central Oregon CC
Santa Fa CC

New Mexico State University

ENMU-Ruldoso

Universty of New Mexico

ENMU-Puldoso
ENMU-Fuldoso
Albuqusrque TV}
NMSU-Alamouurdo
NMSU-Lona Ana

Now MecIco State University

MHogpitallty/Tourism
Undecided
ESL/Malh
Education
Business Admin
Undecided
Education
Business Admin
Accounting
Undecided _
Elomontary Educati

EASSr2 Adca
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35 Choneshka, Addis

Full tima

35 Choneshka-Caughlin, Nata P=t time

37 Cochise, Frances
K]

39 Comanche, Rex Jr,
40 Davalos, Augnetta Treas
41 Dolan, Deena

42 Enjady, Lyndel]

43 Enjady, Pascal

44 Enjady, Rae Ann
454 .- - .

46 Fernanda, Vensssa
47 Fossum, Natalie

48 Frasler, Brendalyn
48 Fraslar, Brontson
50 Frasler, Mellssa

51 Frizzell, Felicla

52 Frlzzall Frizzall, Jr.
53 1.

54 Glllarﬂo, Ellamn 8ago
55 Garcia, Marilee

568 Gayton, LeClaire
57 Geronimo, Sonya
58 Graves, Lucinda
59 Guerra, Stsphanle
60 Hosetogavil, Dawn
61 House, Rita

82 Hubibasa. =~y

83 Johnson, Sharolyn
64 Kanesewss Mary L.
85 Kayltah, Karen

88 Kazhs, Prestina

67 Kazhe, S8hesry

68 Keene, Tanya

69 Kinzhuma, Frances
70 Klinekole Bruce il
71 Klinekols, Helan

P&t time

Full tima
Fdl time
Ful time
Ful time
P&t time
P=t time
Ful tims
FuUl time
Full ime
FuJl time
Ful time
Fudl tima
Fuli timea
] -

Ful time
Pl time
Pt time
Part time
Fu time
Ful time
Pert time
Full Time
Fe unn

Full time

Fuod tine

Part time
Part tima
Full ime
Full ima

Full time

P& lime
Pattime

Sophomore
Junior
Senior

Senlor
Freshman
Freshman
Freshman
Sophomore
Freshman

Junlor
Junior
Freshman
Freshman
Freshman
Sophomors
Freahman
Fe ., come
Frashman
Freshman
Junior
Freshman
Junior
Sentor
Junijor
Freshman
Hign School
Freshman
Jumor
Fregehman
Freshman
Senior
Freshman
Freshman
Graruale
Junlor

New Mexice State Univeraity
Albugquergee TV
HMSU-Alamogordo

Northern A izona Unlverslity
NMSU-Alarsogordo
NMSU-Alamogordo
Albuguerque TV-
NMSU-Alamogordo
NMSU—AIanogordo

ENMU Rult:mo
ENMU-Ruiconso
UNM-Valen:la
Albuquergee TV.|
UNM-Vaisn :in
Stanford Uaiversity
NM Highlards Uniy
EXudes s -
ENMU-Ruidbao
ENMURuitmso
ENMU-Ruicosa
College of Sanin Fe
New Mexice State Univereity
Now Moxice State University
NMSU-Alareogordo
Pima Medical Institute
'E'\l‘l‘..‘J| "Rl"(:'d 1
ENMU-Ruldoso
ENMU-Ruicr:
ENMU-Ruidbso
ENMU-Ruldbao
ENMU-Roswsl|

LALA.

Albuguerqee TV-)
Baaryd CertFiv atton

Park Collsge-HAFB

Blology
Nursing
Accounting

Paychology
Nursing
Radioiogy
Nursing
Education
Undecided

YT
Ela-menlnry Educati
Chiid Devalopment
Business Managem

Business
Human Blology
Undocldod

S
Spaech Themplst
Undecided
Business Admin
Nutrition

Elsmentary Educat!

Education
Accounting
Radiology

< alinnrreni Enrollrn
Criminal Justice
Nuising

Undecided
Accounting
Nursing/Unlversity !
ArtfWriting
Undecided
Chiropracig
Mgmt/Human Reso1

QR o A 14 -
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72 :

73 LaPaz, Thama

74 Leoater, Shartelie
75

76 Lopez, Carmen

77 Loretto, Christopher
78 Magooah, loward
79 Magoosh, Willlam
80 Mancito, Jcycelyn
81 Martinez, Ceanna
82 Marlinez, Minuella
83 .- . Ll
84 Morgan, Damian J.
85 Morgan, Ecith

85 Morgan, Jassph
87 Morgan, Kinbarly
88 Morgan, Lisa

89 Morin, Aga ha

80 Morin, Son/a

81 Nlko, Faliga

892 Omelas, Jaob

93 Oroaco, Arlena
84 Orosco, May A,
95 Ortega, Katina

% Faiviies Goa el

87 Painier L per-
88 Fowran R
80 Pesa . Tin by
100 Pinal, Rex

101 Platero, Kristinn

102 Platero, Parrick

103 Platero. Sna |

104 Piatta, Verdyn

105 Pove Ct rsling

106 Ponce, Thaidaus

107 Rica, Malvis

108 Roach, Panela Waters

Part time
Full time

Part time
Full time
Full ime
Full time
Full time
Full time
Part time

Fuil time
Full time
Full time
Part tims
Full time
Part time
Full ime
Fuli time
Parl time
Ful} time
Full time
Full time
Fuliint.

Fault i

Fr.n- [FTREN

Fub woe
Full ime
Part time
Full ime
Full time
Full time
Par (:a1es
Full time
Part time
Part time

Freshman
Junlor

Sophomore
Sophomore
Junlor
Freshman
Freshman
Freshman
Freshiman

Freshman
Freahman
Sophomors
Freahman
Freshman
Fragshman
Senlor
Freshman
High Schoof
Junior
Sophomore
Freshman
taronitidie
Auinets

Jue
Frasinegan
Junlor

High School
Junlor
Fresbman
Senior
Fresfiyae
Freshman
Freshman
Freshman

ENMU-Ruidoso
HMSU-Dona Ana

ENMU-Ruidosgo
The Art Center
Albuguergue TV-I

Unlvereity of Texas at El Paso

ENMU-Ruldoso
Albuquerque TV-|
ENMU-Ruidoso

WMSU-Alamogondo
Fhoenlix Collage
NMSU-Alamogordo
ENMU-Ruldose
ENMU-Ruidoso
ENMU-Ruldaso
ENMU-Ruldoso

Western Cullnary instiute
MMSU-Alamogordo
ENMU-Ruidoso
NMSU-Alamogordo

Oklahoma Baptist University

Frt v etz ng

Elst - Bt

Sar wmp scademy
MG DA
ENMU-Ruldoso
ENMU-Ruldoso
Univeraity of New Mexico
hMMSU-Alame gorda
MMEU-Alamogordo
ENEAV-Ruidne- .

San Juan CC

ENMU -Ruidoso
ENMU-Ruidosa

BN PR LLEN [

Welding
Auto Technology

Education
Advertising Art
Carpentry

Nursing
Elementary Educatl
Business Admin
Undecided

<r ’ Vobanl .
Geology

Education

Fire Sclance
Education
Psychology
Undeclided
Businsss Admin
Culinary Arts
Concurrent Enrolime:
Education

Nureling

Numing

luFeeaiperae 2ot Duvel
Ervva t, o

Gty (]

Witalfe 3 rence
Architacture
Concurrent Enrolim
Conatruction Manay
Undecige:
Accounting

Uiy rdn.

ChL

Accounting
Bookkeeping/Accol

P -

CRARCZ14 AAD A
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146 Venego, Aurelia
147 i

148

149 .

150 Walker, Edith
151 Yalby: R 5elde
152 Waton, Zenaida
153 Ward, Tiftany
154 White, Sara

155 Yuzos, Lelsha

Part time

Full tima
oo hanie
Full time
Part time
Full ime
Part-time

Freshman

Sophomore
Suphtr:dn
Sophomore
Junlor
Graduats
Freshman

EIMU-Ruidoso

NASU-Alamogordoe
ETniU-Rutdusy

Taieton State University
EFMU-Ruldoso

Teass Tach
EMMU-Ruldoso

Undecided

ParalLegal
Erlu At
Nursing
Soclology
Educetion
Accounting

Pl T o B N )
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Callege Graduates

Bachelors. Masters, Ph D.

Name

1 Ahidley, Lola

2 Aldava, Agnes P.

J Baca, Lena M.

4 Belin, Charles

5 Helin, Michelle |,

6 Blazer, Arthur

7 Bradley, Erica

8 Bob, Cisco

8 Breunninger, Danny
10 Chimal, Careton
11 Ghimal, Roderick
12 Chino, Mark
13 Chine, Terrell
14 Choneska, Aaron
15 Choneska, Addis
16 Cochise, Frances
17 Cochise, Inez
18 Cochise, Jackie
18 Cechise, Rene
20 Cordova, Pamela
21 Davalps, Helen
22 Fernando, Doreen
23 Geronimo, Joseph
24 Geronimo, Robert
25 Geranimo, Sonya
28 Guydalkon, Theresa
27 Hicks, Mark
28 Kanseah, Lynetis
20 Kirgan, David
A Kinekole, Bruce I
A1 Klinekols, Bruce Ii|
32 Klinekols, Gina
33 Kiinekole, Gregg

Instkitution Major
Parks College Soc. Psychology
NMSU Engineering Tech
Osu Wildlife Biology
NAU Forestry
Northern Slate | Political Sciance
NMSU Range Manageme:
NAU Forastry
U.C. of Boulder Civil Engineer
NMSU Police Science
ENMU Business Agmin,
ENMU Sociology
NMSU Pofice Science
Evange! Collegi Criminal justice
NMSU Govemment
NMSU Education
NMSU Accounting
LNM Educalion
Columbia Colle Elementary Ed
NMSU Government
NMSU Efem. Educallon
UNKM Recraation Ed.,
College of Sant; Business Admin
NMSU Government
WNMLU Math
NMSU Community Health
College of Sant Political Sclence
NMSU Law
NMSU Elementary Ed
NAU Foresiry
ENMU Wiidtife Science
Park College  Chiropractor
NMSU Communicalions
ENMU Soclology

Degree  Completed

BA
BS
BS
BS
BA
BS
BA
BS
BS
BA
B8S
BS
BA

HhETETRRERE

Diplornate
BA
BS

Yr

1996
1983
1989
1978
16888
1975
2000
1880
1976
1975
1979
1977
2000
1989
1989
2001
1885
1984
1982
1886
1968
1687
1885
1991
1608
1881
1882
1883
1896
1974
2000
1983
1878

Status

Employed Mescalero Schools
Employed by City of Alamogordo
Unknown

Unknown

Conlinuing maslers lowa State
BIA Natural Resources

BIA Forestry

Self Employed

BIA Superintendent

Self Employed

BIA Forestry

BIA Criminal Inveatigator
Unknown

working on 2nd Bachelors NMSU
working on 2nd Bacheiors NMSU
636 Confracts MAT

Teacher MSD

Unknown

Estale

Teacher MSD

Travel Agem

Unemployed

Ski Ares

MSD Accountant

Drug Elimination HUD
Unknown

Unemployed

Principal MHS

BLA Forestry

Mesc Gaming Commission
Bell Employad

Mesc HS

Unknown






